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Introduction

This book deals with the Meisei Summer School Project (MSSP), which was launched in 2002.
This project was first planned and executed by Hiromasa Tanaka with 22 students and as a pre-
teaching practicum. The MSSP is inspired by the Foreign Language Partnership Project of Hawaii
(Davis, 1999).

The MSSP is designed to be a dynamic project that evolves annually—This principle par-
ticularly implies the avoidance of constructing a hierarchical system. The nature of a continuous
project is that experienced members with greater knowledge instruct and guide new entrants.
However, to maintain its function as a learning community, the MSSP made a new introduction in
2004—it evolved into a student-oriented project. The MSSP also began to teach elementary school
children in 2004. Given the changes made to the Japanese policy for English-language education
since 2001, the MSSP envisaged the importance of elementary schooling in English (Sugiyama,
2016). In this sense, the MSSP in 2004 began using a communicative approach to teach English-
medium students studying in grades five and six. In 2005, besides classes offered to elementary or
junior high school students, one class for adults became a new challenge. At this time, the MSSP
had become an international volunteer project; the Youth Action for Peace (YAP), international
non-governmental organisation, as well as its affiliate the Council on International Educational
Exchange (CIEE), collaborated with the MSSP to provide educational opportunities for young
students worldwide.

Through their experiences with the MSSP, all participants—both international volunteers
and Meisei students—learn, for example, teamwork, leadership, intercultural communication, and
risk management. The MSSP does not only provide opportunity for local Japanese children to use
English, but it also functions as a learning site where children in general, Meisei students, and
international volunteers can acquire a range of abilities and knowledge.

This book envisions translanguage and glocal practices in the educational setting. The
extant research in this field shows that globalisation has had a critical and large effect on both
the economy and education (Giddens, 1991; Bauman, 2003; Block, 2006). Thus, scholars have
attempted to include the element of globalisation in the classroom as well; however, the practi-
cal feasibility of this task is questionable. Tanaka et al. (2013) argue that the English language
as a lingua franca in an educational setting gives rise to greater interaction and the possibility
of project-based learning—that is, how social practice informs students’ and children’s learning.
Therefore, this book is based on a prulivocal research project, that is, various ‘voices’ are ‘heard,
from researchers and administrators to students.

The MSSP challenges borders, such as of teaching-learning, international-intranational,
and native-non-native, as Tanaka states in chapter 1. Before, English education in Japan and
Second Language Acquisition studies regarded these dichotomies to be assumed and prerequisite
elements (Atkinson, 2010). However, Tanaka shows that many student-researchers have noted the
construction and deconstruction of the above dichotomies through interactions between children,

international volunteers, and students—These dialogues help construct a new MSSP discourse,
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one which identifies the project as a dynamic educational project. Stella Fabris in chapter 6 and
Mikhail Kindruk in chapter 7 provide further insights on the MSSP as an international volunteer
project through the opinions of Meisei students, especially with respect to their emotions and
impressions. Fabris and Kindruk reveal a new perspective of understanding the MSSPs’ challenges
in learning.

In chapter 2, Dr Omthajit Pansri describes the MSSP’s acquisition of teamwork and
communication skills. Pansri’s observation highlights the application of the MSSP in different
contexts, as well as, May Ouma illustrates fostering the intercultural competence in chapter 4.
Ouma’s explanation is one of the key issues to work in intercultural worksite and learning inter-
cultural competence by actual practices. Likewise, Bladimie Germain, in chapter 5, elucidates the
Communities of Practice entire MSSP. As Germain claims that Community in MSSP does not
refer to single entity, multiple and complexed among the MSSP, such as teaching team, Student
Assistants, Unit activity, and administrators. Ouma and Germain’s studies elaborate that eman-
cipation of teaching-learning dichotomy. These researchers suggest that communication skills,
intercultural competence and the notion of Communities of Practice enable participants to acquire
through the interaction, rather than teaching explicitly. The authors triangulates the learning out-
come of the MSSP itself. Notably, this project does not always proceed smoothly and effectively. In
this regard, Kawamata, in chapter 3, describes the learning process of the 2019 MSSP.

At the same time, this book also considers the administrative officers of Meisei University. In
chapter 8, Hiroshi Takii examines the current Japanese educational system and Meisei University’s
glocal practice. The author notes that the MSSP qualifies as a milestones for further glocal prac-
tices in Meisei University. In chapter 9, Satomi Ura discusses the MSSP through the perspective
of human resource development. Ura explains several students’ processes of learning and how
this project resonates with the current approaches in human resource development. These voices

envisage the future glocal practices in Meisei University’s education.

We would like to express our gratitude to Professor Karen Smith, who thoroughly edited our man-

uscript. Her contributions have been undoubtedly vital in the completion of this work.
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Constructing, Deconstructing and Reconstructing Borders:

Bordering Practices in MSSP discourses

Hiromasa Tanaka

[Abstract] In this study, I investigate the participants’ interaction in Meisei Summer School Project
(MSSP) through the framework of borders, and bordering practices. Over the last three decades, research
on social actors’ language use in real-life situations has paid attention to diversity against the backdrop
of neo-liberal globalization. As an insider of MSSP, I have noticed that, in the relatively short duration of
this project, participants are faced with enormous intensity and density of diverse discursive interaction
while they are creating meaning within their teams. I became curious of how this experience of diversity
was observed and analyzed by student-researchers. Informed by the notion of borders or bordering
practices, I provide an analysis of Meisei students’ reflections on their experience and investigation using

the student-researchers unpublished research papers.

1. Introduction

Meisei Summer School Project (MSSP), initially started as a non-credit volunteer project in
2002. A group of students voluntarily got together and started teaching local children during
the summer break using classrooms that are not used in the summertime. In the year 2005, the
project was approved as an accredited course in the International Studies Department, School of
Humanities, Meisei University. The following year, 2006, MSSP began receiving funding from
Meisei University funding, and at the same time ‘International Volunteers’ started to participate in
MSSP. International volunteers consist of two kinds of non-Japanese participants, the first being
invited students from affiliated universities and the second, volunteers who apply to the Council on
International Educational Exchange (CIEE), a non-profit organization that operates international
volunteer exchange programs. MSSP 2006 invited two students from Meisei’s affiliated universi-
ties, E6tvos Lorand University, Hungary and Wenzao Ursuline University of Languages, Taiwan
in addition to six participants from European non-profit organizations through CIEE. Referring
to the increasing use of lingua franca English in Asia (Tanaka, 2006), the project chose English as
its official language. In MSSP, participants teach English to local children. Multiple intercultural
teams consisting of four to seven participants are formulated and each team designs, practises,
teaches and, furthermore, exchange critiques with other peer teams. The project envisions the cre-

ation of communities of practice (Wenger, 1998) which allow participants to learn through social



interaction. This interaction naturally involves ‘conflict’ among participants. In our past research,
we claimed MSSP was a site of struggle as well as a scaffolded system for participants’ learning
(Tanaka & Ogane, 2011). International Volunteers lived together in accommodation called The
Guesthouse during the period 2006-2017 with some Japanese participants in charge of managing
the facility. The presence of The Guesthouse, as a cultural artifact (Lantolf & Throne, 2007), addi-
tionally contributed to the participants learning and team building.

In order to raise interest in conducting research, I have aimed to promote MSSP as a show-
case of people working in continuous change, and each year, I have included something new.
For example, Genki-dama project, a sub-component project in MSSP was concurrently organized
along with the main MSSP project. The MSSP Genki-dama project included Chinese speaking
children from an elementary school in Taichung, Taiwan who joined with a group of Japanese
children to learn English. Since neither group spoke in the other’s mother tongue, the children
had only minimal English as their lingua franca. This new teaching environment encouraged par-
ticipants to use their initiative and helped them to think “outside-the-box”. Designated fluidity in
the project has often created interesting situations which have encouraged student-researchers
to undertake research projects. Thus, MSSP has become a research site for students. In the MSSP
context, each participant student-researcher presents a research plan and receives a consent form
from the participants in addition to the children’s parents. In this way, MSSP is a multi-faceted
research site. Student-researchers take various approaches to investigate linguistic, cultural and
organizational behaviors of the participants and the children and to also involve community res-
idents. Focii of these research projects vary but often include communities of practice, lingua
franca, discourse, identities, effect of socio-cultural approach, (intercultural) politeness and lead-
ership. Most of the students’ investigations provide interesting insider perspectives.

I attempt to analyze these student investigations using the concept of ‘borders’ as my
framework. The notion of a border has been developed in the field of critical geography, politics,
and sociology (Meena, 2014), and has expanded across sites to mean other than hard geographical
borders at the edge of state. The notion of borders is currently used to examine the ways in which
different meanings relate to one another, in other words, the relations through which heteroge-
neous components connect, interact, and cohere (Sohn, 2015). I apply this notion of borders to
the students’ identities in the multiplicity of the diversified discourse of MSSP. I ask the question
of how the participants’ construction, deconstruction and reconstruction were described from
student-researcher perspectives and carefully examine their theses from the past 10 years in order

to explore borders and their transformation.

2. Conceptual Framework

Borders are used to define geographical limits or boundaries of state territories. Globalization
transforms the character of borders. Recent interpretations of the term ‘borders’ have gener-

ated an expanded notion of how the term can be used in the context of social change. As the



physical cross-border flow of people, money, and products increased, people’s concept of identity
became more fluid and multiple. For instance, employees’ identities within multi-national corpo-
rations can be linked to business or organizational boundaries rather than national boundaries
(Huemer, 2010). Contemporary notions of borders are characterized as dividing zones of vari-
ous discourses and identities. This notion challenges the assumption of mutual recognition of
borders in existing conventional border research, which views borders and national identity as
internally related (Agnew, 2008). Thus, it could be argued that borders are cultural constructs
that can be both conceptual and concrete points of reference for establishing what is internal
and what is external (Eva, 1998). Recent studies contend that borders are not situated in reality,
but rather politically-constructed (Sand, 2010). This concept of borders, therefore, is an interest-
ing framework to observe the construction of socio-spatial identities and boundary discourse
(Paasi, 2013).

I adopt this expanded notion of borders, a non-geography centric approach to the study of
borders in the analysis of students’ description of MSSP participants. Past studies of intercultural
communication on workplaces suggest that people sometimes draw lines between ‘us’ and ‘others.
The borders could be constructed according to discreet, individual factors such as nationality, lan-
guage, gender, age, and field, or a combination of them. People no longer singularly reference their
identity according to the national borders that surround them. This new notion of borders dis-
criminates between discourses. Viewing borders as sites of ‘discursive encounters’ makes it easier
to study borders diffused throughout the place of intercultural encounters and constructed or
shifted by a whole range of actors (Rumford, 2012). Individuals construct their own borders that
enable them to connect with or exclude people. In fact, language could indeed be one of the critical
factors that people use to construct borders between themselves and others. Research that inves-
tigates how language works in bordering processes was undertaken by Sheyholislami (2010). This
study pointed to the fact that the Kurdish language is viewed as an important and salient manifes-
tation of Kurdish identity. Similarly, Japanese language is argued to be important to the Japanese
sense of national identity (Stokes, 2017). This subjective bordering based on language could allow
people to remain in their comfort zone and strengthen their security (Tanaka & Sugiyama, 2010).
A shared language can be a membership marker of a discourse surrounded by the border that
speakers of the language construct. Increased use of trans-language practices sometimes makes
borders ambiguous, as is seen in Kleyn’s 2017 study which illustrates that students’ struggle to find
their identities as Mexican, American or some combination of the two. This, in turn, suggests an
alternative hybrid identity that is not confined by the notion of nationality. Lam’s (2004) analysis of
young bilingual speakers of English and Cantonese in online chatrooms suggests that their use of a
mixed-code variety of English develops the speaker’s local-global hybrid identities. It is important

to be aware that discursive bordering is inherently contradictory.
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3. Methodology

I take a discourse analysis approach to understand students’ bordering practice in MSSP. I view
how participants develop and construct discourses in MSSP, in which participants share mutually
acceptable ways of talking, behaving, teaching and interacting with children and their parents.
Those discourses are heavily influenced by contextual factors including an individual’s experi-
ence, motivation to participate in MSSP, linguistic competence, interests, and identity. It could be
argued that participants develop multiple discourses within a project, and each of the discourses

are divided by borders that participants construct.

3.1 Data

It is very important to gain the participants’ insider perspectives so as to understand the dis-
course of MSSP, and to undertake emic observation. Bordering practices are internal phenomena
and, as such, participants may not be conscious of their own practices. I chose to use my students’
research papers as the data for the investigation of such phenomena. Most of their research papers
were written as theses for their course work in which they spend a year designing the research,
conducting literature review, and collecting and analyzing data. In most cases, the authors are
participant-researchers. Thus, some studies take on an action research format. Depending on
their inquiries, the researchers employ a variety of empirical data collection methods including
interviewing, video or audio recording, questionnaires, focus group meetings, and taking field-
notes. I used these students’ research papers which had been based on data from the last ten years
of the MSSPs. In this study, I particularly focus on the data they collected. However, I have also
referred to their research questions, analyses, and reflections. Some of the student-researchers
wrote their research papers in English, and others wrote in Japanese. In direct citations from
their English papers, I left their errors as they are, which may provide some insight into what
‘Englishes’ are appropriate for English lingua franca writing in international higher education

(Jenkins, 2014).

3.2 My positionality and research ethics

I was a supervisor of all the research papers used as data as well as a supervisor of MSSPs. I was also
a participant in MSSP in its context as the research site. The authors of the research papers gave
their consent for their studies to be shared with the public. Each paper stated that they abided by

research ethics guidelines. The participants’ names were anonymized.



4. Data analysis

The data from the research papers suggest that there were identical differences between first time
participants and repeaters, second, third, and fourth time participants within the groups of Meisei
University participants. Their experience of the first year seemed to have played a critical role in
their bordering behaviors. Although each international volunteer had a different background and
motivation, Meisei students, particularly first timers, in the beginning of the project, viewed the
International Volunteers as a monolithic group of people, and tended to draw boundaries between
themselves and International Volunteers. According to their data, language and cultural differ-
ences were the critical factors for their bordering practices. Moreover, as the project progressed
the participants constructed, deconstructed, and reconstructed borders in their discourses, which

resulted in segregation as well as integration.

4.1 Language that matters initially

English language drew a border between local Japanese participants and other International
Volunteers. Observing first time students, the second-time participant, Antonio Rojas, a Mexican

participant, (2011) described taciturn Japanese first-time participants in his seminar paper.

“Some of the participants have not enough skills to communicate in English so they can’t
have not an interaction with International Volunteers, they prefer do not be in touch with
International Volunteers. (This situation does not happen with students that take part for

second or third times).” (p.2)

The first time Japanese participants visibly avoided interacting with International Volunteers. Rojas
also added that this was not the case for the old-timers (the second, and third-time participants.).
Saori Nakazawa (2012), a Japanese participant who took a leader role in MSSP 2011, noted that for
some students MSSP is a site of struggle for socially identifying themselves. Based on her interview
data, Nakazawa argued that the students had conflicting multiple identities. On the one hand, they
were interested in International Volunteers and wanted to develop a friendly relationship, while on
the other hand, they saw themselves as deficient English speakers and not qualified to participate
in interaction. The following excerpt 1 is a part of Nakazawa’s interview data with Mina, an MSSP

guesthouse team participant. She lived with the International Volunteers for two weeks.

Excerpt 1

LA AAGEFETEER PRTHLTLE L0 TID, ZHhOXFORMEEH, L
ZWEIITHWTSE LIRS ZITHEE) DATTIFE, BT ER oI TRETHEL TS & A
ABIGENRTNRT Lo RWTEh LI TRY, GEEL » N2 0OI) AMEAALD
THHRWVWE LW TY A, (Er. Everybody speaks before dinner in a few small groups. I try
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not to interrupt them, and I listen to them. Yes, I just nodded as often as possible. But when
they talk in a large group, everybody speaks fluently. If I try to say something, everybody
(needs to stop and try to understand me) which may annoy them.) =-*Z DF730 5 %W D
WD EPBbNLZOLBIEL. WELZSHAWL, THIALWY, EHLEI ]
hate to expose my incompetence in front of everybody, I don’t want to interrupt them, but
I feel lonely. What I should do.) ---&» L 2 44KG6E L7245 72T¢ | -+ (Of course I wanted to
talk) - 1F ER oY) EFEFEE LV ERELZ L 2 Mo b ) ATY L4 (butl feel [ am
interrupting them because I don’t speak English.) (p.7)

Mina did speak English but not fluently. Mina believed that the English level required should be
higher than her level. For this reason, she drew a border between the lower level English speakers
and the others. It seemed to her that crossing this border was not easy. Furthermore, two senior
students who were employed as student assistants, Moe Yoshida (2012) and Miyu Ichioka (2016),
both illustrated that Japanese participants unintentionally constructed a border by using Japanese
with Japanese children while there was an international participant present who did not under-
stand Japanese. One such Japanese participant was a graduate level student and did speak English.
However, he spoke Japanese with Japanese children. He did not seem to be aware that his use of
Japanese eventually excluded the international participant, which in turn, constructed a border
between the Japanese language speakers and the non-Japanese language speakers. Yoshida’s illus-
tration indicated that one’s language choice could be a critical bordering practice depending on

situation.

4.2. Culture to blame

Quite a few student-research data indicated that “culture” was an important factor of the partici-
pants’ bordering practices. Some student-researchers assumed that there was a critical cultural
difference between Japanese participants and non-Japanese participants which resulted in the par-
ticipants’ binary thinking of Japanese and non-Japanese as a cultural group. Misaki Hiroe (2017),
who participated in MSSP for the first time when she was a senior student, investigated problem
generation processes in multi-cultural teams. Hiroe noted that it was mostly Japanese participants
who saw cultural difference as a cause of the problems while International Volunteers tended to
see individual differences as being responsible for issues in the team. One of Hiroe’s Japanese
interviewees, Mei, pointed out the individualism and collectivism differences:[ #}E Al KN
FR]TECLFL 720 BRADPT — L To T I [FRIGIZ] 2727 J (I felt the International
Volunteers’ individualism. They prioritize ‘me’ to ‘our team™.
talked about ‘confrontation-harmony’ differences. p.8) [HEWZ&IE, ENEFIHIRDIIFRAHA
AL PHLEIDRVATTIFE AT ATT I, A2 &, J(They explicitly criticize

others. The way they criticize is very direct. It affects the atmosphere. p.8). Her international par-

Another Japanese interviewee, Ayu,

ticipant interviewee, Hakuto, said that “Even to a senior participant, I say ‘you made a mistake’

if he did. ...Japanese participants may not be so direct”. Hiroe’s presupposition and the interview



data indicated that they draw a border between Japanese and International Volunteers ignoring
cultural variety among International Volunteers. Tendency to view Japaneseness as something
quite identical and unique is often criticized as an ethnocentric view (Koschmann, 1997). Sand’s
(2010) explanation of nationalism is perhaps adequate to refer to for this criticism. Sand argues
that in a geographical area that has less cultural diversity and that has maintained a high level of
civilization for a long period of time being segregated from the other part of the world, strong
national identity develops. Since Japan has been independent throughout its history, and national
borders are very clear, surrounded by the sea, Japanese tend to see their national culture as
unique.

In 2012, Toshiko Tatsuno stayed in the guest house with International Volunteers. Her
study implied that the problem was in the use of the word ‘culture’ to describe differences. The word
has too broad a meaning. An International Volunteer talked about Japanese culture in Tatsuno’s
interview data. “In Japan some people are shy. They construct an invisible wall”. However, the data
from a Japanese participant who is a psychology major indicated it was not because of the national
culture but rather a discipline culture. This year the body of participants included students major-
ing in international studies and psychology. The psychology major student said: “The international
studies majors are very active. Psychology major students are generally quiet” (p.2). Tatsuno’s
interview data showed that one of the interviewees” awareness suggested that the difference was
due to individual characteristics rather than culture: “I thought foreigners are out-going but Kila
(an American participant) seldom talks to us” “Right me too. I thought particularly Americans
were.” (p.6). Although differences occur at various levels, language seems to have given them a
powerful way to represent the cultural difference. As one of Tatsuno’s interviewees said, “I feel dif-
ferent culture when they talk a different language from ours” The difference could be attributed to

something other than culture and language.

4.3. Deconstruction and reconstruction of borders

As mentioned earlier, Rojas (2011) suggested that, one of the reasons for the participants’ border-
ing practices was to maintain their security in the dynamic and diverse situation such as MSSP
(Tanaka & Sugiyama, 2011). Some participants trade security of protecting face for freedom of
interaction with diverse participants. Nakazawas (2012) interviewee, Yukimi said that she was
rather reluctant to participate in MSSP as she only participated in MSSP because it was compul-
sory as part of her studies (at the year). Yukimi confessed that “It was mandatory, and I was not
willing to join MSSP”. She was always worrying about her loss of face for not being able to talk in
English fluently. However, her border was completely deconstructed. MSSP 2011, in which she
participated, happened to have a large group of Japanese speakers among International Volunteers.
Therefore, at The Guesthouse, the participants frequently used Japanese. This removed the invis-
ible border that Yukimi built between herself and the International Volunteers. Yukimi oversaw
the running of the guesthouse. Yukimi recalled that her life in the guest house, where Japanese

language was often used as well as English, was the most exciting experience of her college life and

Suuava) puv a8vnuv 01 yovoiddp snauausiay v :19a(o4d Suruva) Jo sarovad (p20]S puv PuoLVUSUYLY



10

she still missed it when interviewed. She said:

[RFEAEFOPTDL —FR LI A, —ABLLTHA—2Ty2h, 34EML, 1EMIC
1 EL B2R=ATHEI—L Y v 7 RATTIFE, HZEIICVEE, RiTMDHO LI
MWEMBER—L Yy 7AW, - HEFIVPROHTD I REE 2> TH-TE LA

enjoyed most of my university life. I had lived alone [in regular semesters] and suffered from

homesickness once a week for three years. While I was there [the guesthouse] I did not want

to leave. Once I went home, I missed the guest house. It [the guest house] was my home) (p.7).

The MSSP 2011 participants’ trans-lingual interaction (Canagarajah, 2013), first, deconstructed

the border that Yukimi constructed and reconstructed a border around the people staying in the

guesthouse and provided Yukumi with security and membership. At that time, the participants’

trans-lingual practice reconstructed a boarder for the guesthouse residents. MSSP 2011, as well

as MSSP 2013, had quite a few Japanese speakers among the International Volunteers. The use of

Japanese between the participants was illustrated in the transcripts of two studies by Nakazawa
(2012) and Matsumoto (2014).

Excerpt 2

Frank: How much the a , if can I ask,, May I?
Maxi: In euro, (M%) So, I get for each month 3300 euro.

Haline: How much does it the yen? I can’t count.

Frank: No no no no f*king way.

Maxi: Around 403000 yen per month.

Haline: Really nice.

Frank: No no

Natsumi: 4 handled 3 seasoned yen? Per month?
Maxi: Yeah, 40 J7{5\>.

Frank: For writing report, seriously!?

Maxi: Yeah

(Nakazawa, 2011. p. 7)

Excerpt 3.
71.  Selina
72.  Kyle
73.  Alan
74.  Selina
75.  Alan
(swaying )

: Good night.

: You have shown a willingness to hold a knife.

: Oyasuminasai. (hugging Selina)

: Oyasuminasai.

: (Spanish) (speaking to Calros) (looking at Maria) Hello. (1.2) Ush.

(Matsumoto, 2013, p. 12)



A teaching assistant who worked as a manager of The Guesthouse, Aya Matsumoto (2014) deter-
mined that the alternative use of Japanese and English functioned as a membership marker of
the guesthouse residents. Those International Volunteers who did not speak Japanese were also

included within the border and attempted to imitate strong Japanese accent.
Excerpt 4.

Maxi: $13£9(Good morning)

Frank: 513X (Good morning)

Anne: 77bE—=7 (guddo mooningu)
Francy: 7vh+E—=>7" (guddo mooningu)
(Nakazawa, 2012, p.8)

Asthe above data demonstrate, although in MSSP, English was used as a working language, Japanese
language was also used for various purposes. Ichioka (2016) argued that being able to choose the
most effective language in each situation could be a part of global competence. Language could
be used for constructing, deconstructing and reconstructing borders. Furthermore, a first time
participant, Koki Suo (2020) explored whether the choice of language is a result of the participants
using Game Theory which purports that individual, rational choices could conflict with others and
identify a status of equilibrium of language use in which the participants need to distribute atten-
tion to the context of each ‘social actors’ (Rumford 2012).

Deconstruction of borders by meta-culture talk was documented in the study of Kohei
Endo, who later became an English teacher (2012). Endo’s study (2012) demonstrated that meta-
culture talk could help the participants converge and establish their relationships. His research
participant, Lucy, contended that her ‘meta-culture talk’ helped her to “break the ice”. Lucy
recalled her discussion with Japanese participants on the topic of cultural differences between
Taiwan and Japan. According to Lucy, this talk became exciting because all the speakers initially
thought Taiwan and Japan had similar cultures on the surface, but that in fact there were quite a

few interesting differences. Excerpt 2 is from Endo’s interview data.

Excerpt 5.

C: haha yeah. What was difference between Japan and Taiwan?

Lucy: hum.. like in Japan, when you get married, someone will give you white package.
White.

C: really?

Lucy: and put money in to white-

C: oh yeah yeah yeah yeah.

Lucy: but in Taiwan, white package is for dead people.

C: for funeral?

Lucy: yes.
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C: so what color you guys use?

Lucy: red.

Drawing on past research, Endo (2012) argued that Lucy had created interculturality.

International volunteer Lucy was sharing her culture about the envelope to put money in
and give it at the wedding. Moreover, she talked about the difference between Japan and
Taiwan to explicate the culture. Giving some information about the culture might have
helped Lucy and her teammates minimize or avoid the conflict. Therefore, she had made a
very good personal relationship. Following Brandt’s argument (2010) I interpret that Lucy
creates interculturality here since she has written in the survey that she is interested to

know the differences between Japan and Taiwan (p.6).

Culture in this case can be defined differently from culture, discussed as ‘culture to blame, in
Section 4.2 of this article. The culture discussed there was that ‘taken for granted behavior’ or
values of nationals of a country. In Endo’s study, culture was treated as set of customs or system
that people in certain areas developed.

Culture was not the only factor that helped the participants to cross the border. Haruna
Aoki (2013), who became a high school English teacher later, drawing on the notion of mediation
in socio-cultural theory, noted that it was important to use some tools to mediate their trans-
border communication. Observing young children participating in MSSP, Aoki argued that those
children who were brought up in border-free environments were more easily able to cross lin-
guistic and cultural borders between the themselves and International Volunteers. However, the
children who had not encountered foreign languages, international residents, and other types of
diversity took some time to initiate interaction with International Volunteers. Echoing the argu-
ment of ‘embodied small talk’ (Tanaka, Ogane, Sugiyama, Okuyama, & Kawamata, 2016), physical
interaction such as dancing and playing sports together, Aoki notes that these physical activities
tended to break the ice and helped the children cross borders. Aoki exemplified a ball as a media-
tion. Tomoki, one of Aoki’s participants, kept his distance with Taiwanese children in his class.
Later, he played with Wan and Ander, non-Japanese speaking Taiwanese participants, using a ball.
He started to talk with the Taiwanese participants. Tomoki said: [ K=V % $ 5% TIEEHES%
Mozt e ENLED O AL R THFEDET L T—HMICEA T2 ] (I did not talk with them
before we played with the ball, but after that, we talked using a kind of English.). Another example
of mediation Aoki demonstrated was a task to find an elephant in the zoo during a study excursion
to a zoological park nearby Meisei University. They were looking for an elephant. When Aj, a girl
participating in MSSP, found an elephant, Yuki who did not talk in English before, started to talk
in English.

Excerpt 6.
Ai found an elephant and points at it tapping Linda’s shoulder.



Yuki: Look! (pointing at the elephant)
Linda: Elephant!
Yuki: Elephant, aaaa, elephant!

Aoki furthermore argued that these tools did not sometimes work as mediation for their cross-
border practice, while other tools strengthened their borders. She presented data of Taiwanese
children using their smart phone to communicate with their friends and parents in their home-
land. They preferred to communicate with their friends or parents rather than their immediate
teammates who studied at the same MSSP sites.

As the data from these research papers has illustrated, language, culture, and other tools
sometimes deconstruct borders while others strengthen borders. The data has suggested that the
security of participants seem to be key for border construction, deconstruction and reconstruc-
tion. Participants feel safe and comfortable staying in a safe place surrounded by a border. The
borders that participants recognized seemed to have already existed, however, the data evidenced
that the borders were constructed by participants. Those inside one’s border were part of ‘us,
friendly, and shared their values, knowledge, morale, as well as language and culture. Therefore,
staying within the border assured one’s security. While those outside the border are ‘others, who
are unknown, and untrustworthy. Therefore, crossing the border is a risk. Nakazawa’s participant
drew a border using language. Since she did not know much English, English speaking people, to
her, were people who communicated in her unknown language. When she found International
Volunteers spoke Japanese, she recognized that they were inside her border and suddenly viewed
the International Volunteers as ‘family’ She constructed the border, deconstructed it and finally
reconstructed a new border including International Volunteers. This is also the case of Endo’s
research participants. After exchanging the differences of Japanese and Taiwanese culture, one
counterpart was not unknown to the other. The shift from unknown others to those known to
them led to the participants reconstructing border or constructing new borders. Within the new
border, they were all insiders of their shared endeavor, MSSP. The data implied that bordering

practice went hand in hand with participants’ social identities.

5. Conclusion

MSSP is a site of struggle for participants. Bordering practices initially separate participants.
However, bordering practices continued throughout the project. They constructed, deconstructed,
and reconstructed borders. Awareness of Lingua Franca English could change MSSP discourse. In
other words, the way they talk, behave, and the values they exhibit. Antonio Rojas (2011) notes
that to “teach a language that is different to our ‘mother language’ however it is not a trouble and
we want to share our knowledge, experience and feeling to Japanese people”. When they became
aware that what they were using and teaching is a Lingua Franca English, their initial border

may have been deconstructed. Within their emergent new border of MSSP, the participants were
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able to be emancipated from the conventional views of language and culture, and, furthermore,
all other borders that might have confined their thinking and behavior. In fact, several former
student-researchers had explored something other than language and culture, which identifies
MSSP as a fertile research site and worthy contributor to Meisei University’s knowledge bank. For
example, Rika Sawane (2017) investigated MSSP as a constellation of communities of practice and
analyzed the positionality and stance of the participants. Ayaka Takeuchi’s (2020) approach to
Lingua Franca Japanese used politeness theory while Maaya Ishii (2020) examined transformation
of leadership in a MSSP team (2019). Moreover, Haruka Abe (2012) proposed a use of strategic
accounting in the financial management of MSSP. MSSP continues to be a multi-faceted research
site for student-researchers, the findings of whom provide springboards for future research, but
in its essence remains an interesting place for participants to work interculturally using Lingua

Franca English.

References:

Abe, H. (2012). Samaa Sukuuru ni okeru senryaku teki kaikei no jissenn. (Experimental implementation of
strategic accounting in Summer School). Unpublishes BA thesis. Meisei University.

Aoki H. (2013). Trans-border communication Unpublished BA degree thesis, Meisei University

Agnew, (2008). “Borders on the mind: Re-framing border thinking” Ethics and Global Politics 1:4 184.

Canagarajah, S. (2013). Translingual practice: global Englishes and cosmopolitan relations. London/New York:
Routledge.

Endo, K. (2012). “Discourse between Japanese and non-Japanese to establish human relationships”
Unpublished BA thesis. Meisei University.

Eva, E (1998). “International boundaries, geopolitics and the (post) modern territorial discourse: The func-
tional fiction”. Geopolitics 3:1. 32-52.

Hiroe, M. (2017). Takokusaki sha kan ni okeru mondai no hassei. (problems among intercultural partici-
pants). Unpublished BA thesis. Meisei University.

Huemer, L. (2010) “Corporate Social Responsibility and Multinational Corporation Identity: Norwegian
Strategies in the Chilean Aquaculture Industry”. Journal of Business Ethics 91. (2). 265-277.

Ichioka, M. (2016). Acquiring of global competency through a multi cultural group work. Unpublished BA
thesis, Meisei University

Ishii, M. (2020). What is the differences between the people who has leadership in Lingua franca English and
Japanese? Unpublished seminar paper. Meisei University.

Jenkins, J. (2014) English as a Lingua Franca in the international university: the politics of academic English
language policy, Abingdon, GB. Routledge,

Koschmann, J. V. (1997). “Review: The nationalism of cultural uniqueness” The American Historical Review.
102 (3) 758-768.

Kleyn T. (2017). “Centering transborder students: perspectives on identity, languaging and schooling
between the U.S. and Mexico. Multicultural Perspectives 19 (2), 76-84

Lam, W. S. E. (2004). Second language socialization in a bilingual chat room: global and local considerations.
Language Learning & Technology, 8 (3), 44-65

Lantolf, J. & Thorne, S. L. (2007). Sociocultural Theory and Second Language Learning. In. B. van Patten & J.
Williams (eds.), Theories in Second Language Acquisition. Mahwah, NJ: Lawrence Erlbaum. pp. 197-220.

Matsumoto, A. (2014). Factors of English as a Lingua Franca. Unpublished BA thesis. Meisei University

Meena, K. (2014). “Locating borders in an age of global flows: is border thinking/instance everywhere?”
Eurasia Border Review. 5 (2), 61-80.



Nakazawa, S. (2012). “Gengo to aidentiti no kankeisei ni tsuite” (Relation between language and identity).
unpublished BA thesis, Meisei University.

Paasi, A. (2013) “Borders” In Dodds, K. Kuus, M. & Sharp, J. (eds.). The Ashgate research companion to criti-
cal geopolitics. Farnham: Ashgate, 213-229.

Rojas. A.M. (2011) “Report: MSSP” unpublished seminar paper, Meisei University

Rumford, C. (2012) “Towards a multiperspectival study of borders”. Geopolitics. 17 (4), 887-902. https://doi.
org/10.1080/14650045.2012.660584

Sand, S. (2010). The Invention of the Jewish People. New York: NY. Verso

Sawane, R. (2017) MSSP ni okeru chiimu nai no tachiichi no henka (trajectory in a MSSP team). Unpublished
BA thesis, Meisei University.

Sheyholislami, J. (2010). Identity, language, and new media: the Kurdish case. Language Policy 9. 289-312

Sohn, C. (2015). On borders’ multiplicity: a perspective from assemblage theory. Euro boraderscapes working
paper 10, 2-11.

Stokes, B. (2017). What it takes to truly be ‘one of us’ in U.S., Canada, Europe, Australia and Japan, publics
say language matters more to national identity than birthplace. Pew Research Center: Global Attitudes
& Trends.  https://www.pewresearch.org/global/2017/02/01/what-it-takes-to-truly-be-one-of-us/
(retrieved on 21, December, 2019)

Suo, K. (2020). Ggurupu nai ni okeru gengo sentaku no riso kei. (The ideal language choice in a group).
Unpublished BA thesis. Meisei University

Takeuchi, A. (2020). Lingua Franca Japanese: Disagreement in empirical data. Unpublished BA degree
thesis. Meisei University.

Tanaka, H. (2006) Emerging English-speaking business discourse in Japan. Journal of Asian Pacifi c
Communication, 16 (1), 25-50.

Tanaka, H. and Ogane, E. (2011) Promoting translocal and transnational agency: a multi-faceted learning
community in Japan. In Davis, K. Critical Qualitative Research in Second Language Studies: Agency and
Advocacy. Charlotte; NC. Information Age Publishing pp. 367-399

Tanaka, H. and Sugiyama, A. (2010). Language power and politeness in business meetings in Japan. In
Heinrich, P. & Galan, C. Language life in Japan: transformations and prospectives. London: Rougledge.
pp-170-185.

Tanaka, H. Ogane, E, Sugiyama, A. Okuyama, K. & Kawamata, T. (2016). Lingua Franca for Asian children.
In Kawamata, T. Tanaka, H. & Ogane, E. Y. (eds.). English as Lingua Franca and East Asian Young
Learners. Tokyo. International Studies Department. Meisei University. pp. 9-32

Tatsuno, T. (2012). How do people see ‘culture’ Unpublished BA thesis, Meisei University.

Wenger, E. (1998). Communities of practice. Cambridge: Cambridge University Press.

Yoshida, M. (2012). “Shogakusei no gengo sentaku to aidentitii” (Primary school children’s language choice
and identity). Unpublished BA thesis, Meisei University.

Suiva) pup aSvnIuvy o1 yovoiddy synauauiiay v :1ralosd Susuiva) v o sa21390.4d (92018 puv [PuOLVUSUDL],

15



16

The Effects of Meisei Summer School Project to Develop

Teamwork and English Communication Skills of Students

Omthajit Pansri

[Abstract] The purposes of this research were: 1) to study the effects of Meisei Summer School Project
(MSSP) to develop teamwork and English Communication Skills of students 2) to compare teamwork
and English Communication skills of student, before and after participating in the Meisei Summer
School Project (MSSP) for developing teamwork and English Communication skills.

The samples of this research were 12 students selected by purposive sampling method. The instru-
ments using in this research were: 1) the Meisei Summer School Project for developing teamwork and
English Communication skills of students. 2) the teamwork and English Communication skills observe
; 3) the student’s opinion interview towards the Meisei Summer School Project . The research data were
analyzed by qualitative analyses. The research results indicated that: Meisei Summer School Project
(MSSP) made significant contributions to the student’s speaking skills in general as well as in all sub-skills
either when comparing the before and after within the group. Analyses of the satisfaction interviewed
found that the students was ‘satisfied’ with their experiences with the MSSP. Students viewed the MSSP
as a teaching method of their preference because it provided them appropriate conditions for language
learning, helped improve their speaking skills, increased their confidence in speaking, increased their

teamwork and motivation in learning English despite some difficulties with the language of instruction.

[Keywords] Meisei Summer School Project (MSSP), Teamwork , English Communication Skills

Introduction

At present, the world society has stepped into the 21st century. It is a learning society. People in
the society need to learn all the time. Educational reform to create a learning society to prepare
the people in the country to be able to adapt to all the quick changes in the economy, society, poli-
tics, culture and competitiveness. Languages are important and necessary in the learning society
to be used as the medium to search for knowledge and to communicate including technology that
has a very important role in both the present and future society especially English as the universal
language with many people prefer to use and very necessary in everyday life. Because now is the
era of changing into the learning society. News, information and communication technology have

progressed ahead relentlessly.



English has long become the necessity for people’s lives in our contemporary world, as a
large proportion of the world’s population needs the knowledge of this language for a wide variety
of purposes including international relations, employment, education, technology and entertain-
ment. With about 1.5 billion speakers or over 20 percent of the world’s population, 400 million of
whom are native speakers, English is the third most spoken language following standard Chinese
and Spanish (Lyons, 2017) and by far the most commonly taught foreign language in the world
(Noack & Gamio, 2015). Due to the fact that advanced English proficiency still potentially deter-
mines the educational and economic life chances of many people across the world, this trend will
predictably remain prominent throughout the stretch of the twenty-first century.

Therefore, to upgrade the English Communication skills to be proficient at using the
language in order to develop students to be able to efficiently use the language according to the
students’ key stage, age and experience is the basis of country development which leads to regional
and international level of development. Students need to learn language meanings, language body
of knowledge and language teaching techniques so that they can efficiently organize teaching
activities in accordance with changing society. Language teaching should focus on situations used
in real life according to social context so that it is meaningful to students themselves and is a chan-
nel to learning different disciplines of knowledge which are beneficial to creating occupational
opportunity for learners in the future.

The Meisei Summer School Project (MSSP) , is an approach that employs a variety of inter-
active tasks to engage learners in meaningful communication in order to achieve communicative
purposes, which has gained increasing interests and become the most fashionble pedagogical
approach. An empirical evidence can also be found regarding the effectiveness of implementing
the MSSP. This project helps to improve learners’ speaking fluency by maximizing their speed
of speech production, increasing grammatical accuracy, elaborating on their utterances, and
developing interactional language. It also improves speaking skills in terms of accuracy and flu-
ency, specifically pronunciation and vocabulary and promotes student-centered and cooperative

learning.

Research Objectives

1. to study the effects of Meisei Summer School Project (MSSP) to develop teamwork and English
Communication Skills of students

2. to compare teamwork and English Communication skills of student , before and after par-
ticipating in the Meisei Summer School Project (MSSP) for developing teamwork and English

Communication skills.
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Review of Literature

English Communication Skills : Speaking Skills

Speaking may be referred to as speech, or oral language or spoken language or verbal language; it
is the medium through which one expresses thoughts, feelings, and emotions; conveys informa-
tion; reacts to other persons and situations; influences other human beings and communicates
intentions with others (Encyclopedia, 2019; Fulcher, 2003; Rivers, 1981). Speaking involves both
linguistic knowledge and skills for the actual use for the production of linguistic utterances. Canale
and Swain (1980) refer to the former as ‘competence, while the latter as ‘performance’. When test-
ing whether or not learners can speak, it is necessary to get them to actually say something or to
perform based on their language competence or knowledge (Bygate, 1987; Canale & Swain, 1980);
therefore, it is necessary to identify the construct of oral language ability so that effective and com-
prehensive assessments can be made.

Although categorization techniques and the terms used to describe the elements are differ-
ent, the underlying constructs of speaking overlap. For instance, a single construct involving the
knowledge of grammar, vocabulary, and phonology alone is referred to by using different terms
such as grammatical competence (Canale, 1983; Canale & Swain, 1980), grammatical knowledge
(Bachman & Palmer, 1996), language competence (Fulcher, 2003). These variations make it almost
impossible to design a speaking test that can elicit the learner’s speaking skills in all the areas of
knowledge in real practice. Therefore, the operationalized definition of the speaking construct
must be identified. McKay (2006) suggests that the content or the scope of oral language to be
assessed should be derived from the curriculum, the context the learners encounter the target
language in the classroom and the teacher’s theory of language ability so that the purpose of the
test can be well served. The operational construct of speaking skills that will be used in this study

include grammar, vocabulary, pronunciation, fluency and interaction.

Research Scope

1. Sample and Location of the Study

The participants of this study were students participants in Meisei Summer school Project (MSSP),

2019 at Meisei University, Japan. There were 12 students, selected by purposive sampling method.

2. Variables

There are two types of variables in this study, the independent variable, and the dependent

variables.



- Independent variable: the Meisei Summer School Project (MSSP)

- Dependent variables: English Communication Skills, Teamwork and satisfaction

3. Data Collection

At the beginning of the MSSP, the researcher observed about teamwork and English
Communication skills of 12 students. In the process of MSSP, the researcher interviewed and
observed as participants students everyday.

Qualitative data collection such as field notes, videos, audio recordings images, and text

documents.

4. Data Analysis

Data collected in the study were qualitative method as participant observation , and were analysed

with content analysis.

The Conceptual Framework of the Study

The following figure indicates the conceptual framework of the study, which consists of the inde-

pendent variable and dependent variables.

Independent Variables Dependent Variables
MSSP ® English
Communication
® Pre-task Skills
e MOCK Lesson ® Teamwork
® Task cycle e Students
e Kaizen satisfaction

Figure 1 The conceptual framework of the study
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Results and Discussion

Results

o Meisei Summer School Project (MSSP)

1. Task Components
There have been varied suggestions about key elements that make up a task. MSSP contain input,
roles, settings, actions, monitoring, outcomes, and feedback.
- Input: the data presented for learners to work on
- Roles: the relationship between participants in a task
- Setting: where the task takes place - either in the class or in an out-of-class arrangement
- Actions: the procedures and sub-tasks to be performed by the learners.
- Monitoring: the supervision of the task in progress
- Outcomes: the goals of the task
- Feedback: the evaluation of the task.

‘Settings’ refers to how the classroom is arranged when carrying out a task. These may include
“mode”, the way students work on a task as an individual, in pairs, in groups or as a whole class,

and the ‘environment, where the learning actually takes place.

2. Instructional Procedures

This stage describes a typical flow of MSSP designed for this study, which can be referred to as
‘procedures’ or ‘steps’ of presenting classroom activities. In other words, it shows the sequences
in which classroom activities happen. four-phased procedures through which a task can be pre-

sented: Pre-task, MOCK lesson, Task cycle and Keizen, was adapted and modified.

3. Opening

The MSSP framework for this study starts by the teacher doing some administrative work before
actually starting the lesson. In this optional stage, the teacher may check attendance, hygiene or
other classroom discipline-related matters, or have some short, informal chats with students about
their personal issues, or plays even a language game with them. The purpose of this stage is to turn
on the students’ classroom learning mood by making sure everyone’s mind is clear of any distract-
ing things outside the classroom. The teacher may also collect or correct the assignment from the

previous session.

4. PRE-TASK
The purpose of this stage is to draw the attention of the class toward the topic they are going to

discuss or learn in today’s lesson. This can be done with a variety of techniques such as the teacher



having a short chat with the class, telling a story of his own about the topic, or asking students
some related questions. The teacher, then, pre-teaches some new vocabulary items that might be
useful for students in completing the task in the next stage. The last thing the teacher may also do
is giving out and materials that the students will use for performing the tasks such as handouts,

worksheets or pictures, and the instructions of how to use those materials or tasks.

5. TASK CYCLE and MOCK LESSON

a. Task

In this stage, students do the task assigned by the teacher in pairs or in groups according to the
type of task given Most of the tasks selected for this study, however, made use of pair work because
it was considered the appropriate setting for a typical classroom that is large.

b. Planning

In the same pairs or groups, the students collaboratively prepare the report about what they have
done and achieved in the ‘task” stage. This may involve students writing their report and learn it
by heart multiple times. After that, the students have to take turn telling that to their partner sev-
eral times until they remember all or most of the things they have to report. Here, the role of the
teacher is to walk around to class to monitor if all the students can and are preparing their report.
He can motivate and give them help when they need about word choices or language use. He also
makes sure students have equal chances in the discussion.

c. Report

Some students come to report what they have just done or practiced with their partner. The class
listen, take notes of some important points, compare if their friends have make the same points,
and then prepare for the next report. Meanwhile, the teacher also takes notes of the good points as
well as common mistakes the students make during the planning and report stages. After several
pairs or groups have finished their reports, the teacher may praise them of their achievements and
gives feedbacks or corrections to the mistakes where necessary. At the end of this stage, moreover,
students listen to the recording or read the text about others doing a similar task so that they can

compare their performance to those.

6. KAIZEN

If there is any time left, the teacher can ask students some exit questions such as ‘Tell your partner
or a friend nearby what you have learned today for two minutes’. Such question will give students
time for reflection about have they have done and achieved so far toward the end of the lesson as
well as a little bit more of practice by talking to their friends about their learning. Finally, activities
that remain in the lesson can be set as homework that can give students extra practice at home.
The following table summarizes and simplifies the framework of the MSSP described earlier and

employed in the current study.
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Assessment

The assessment came in two forms in this study: formative and summative. The teacher gives for-
mative assessments in two ways. First, it was through the teacher providing feedbacks to students
over their performance in each of the two tasks either in every lesson, which was done individually
or as a whole class. It also happened when the teacher monitored and motivated the class during
the ‘planning’ stage. Second, it involved teacher observing the overall behavior of students before,
during and after each lesson and writing notes or making reflection over the lesson plan and his
teaching. Summative assessment, on the other hand, was more formal and conducted at the end of
the experiment, called the posttest. The results of this assessment were then compared with those

obtained from the beginning of the treatment, the pretest.

» Teamwork and English Communication Skills of students

1. Language Improvements
Many students mentioned that they could feel an improvement in their English language skills
after the MSSP experience including grammar, vocabulary and speaking skills.

Unlike other traditional methods such as the Grammar Translation, in which the students
have to remember complicated grammar rules prior to being able to use them, the MSSP allowed
students to practice and explore the meaning of a particular grammar point at the same time. The
practice helped students remember grammar points more easily and quickly in a meaningful way.

One student mentioned,

“I really enjoyed the moment of experience studying with the MSSP. I really enjoyed the pair
work because we could help each other and practice speaking English more often, which helped

us improve our grammar.”[Student 1]

Another common improvement mentioned by students is vocabulary. Again, because of the many

practices they did during the class, they could remember more English words. one of them said,

“..I request that MSSP use such a method more often because it helped me to speak better

English, and remember more words that I never learned before.” [Student 2]

Besides remembering vocabulary, being able to participate in the speaking activities frequently

helped to improve the students speaking skills, as some students claimed,

“..Ifeel that I know more English words and I can speak English more smoothly now.” [Student 3]
“..I have the feeling that I can speak English better now.” [Student 4]



2. Appropriate learning conditions
Another common theme students described in their comments involves leaning conditions with
which they were happy including task variety, practice opportunities, settings, and being able to
exchange their opinion with friends.

Because the teacher uses a variety of activities from time to time, students were con-
stantly exposed to English, which is a good condition for language learning. Moreover, students
enjoyed working in different settings such as in pairs, in groups and as a whole class. This, as
they mentioned, enabled them to exchange their opinions and get to know their friends more

clearly.

‘... I had more chance of practicing speaking English in pairs, in groups and in front of the
class, which made me understand the lesson more easily. [I want to learn like this in the
future.]” [Student 5]

“..I would like my teacher as MSSP to use this approach in teaching more often because it
gave us more chance for practicing speaking and writing the [English] language, and exchange

our opinions through discussion.” [Student 6,8]

3. Confidence , motivation and teamwork

Common among all the comments the students described was confidence; that is, after participant
MSSP they had a sense of being more confident or became braver in speaking English in pairs, in
groups or as a whole class. This, as one student claimed, was because of the frequent practice with

a variety of tasks.

“..I feel happy when I join MSSP, and after the experience, I noticed that I have more confi-

dence in speaking than before. I wish to learn more about such a method.” [Student 7].

One student even described the MSSP as a new and more interesting method and can improve

teamwork in comparison to their previous learning experience.

‘... Unlike previous classes, with MSSP, I hardly felt sleepy during class because there were

various activities for me to enjoy....” [Student 9]

“..Although I could not do well during the test, I feel that I gained more confidence in speak-

ing through activities in the class and have a teamwork with my group better....” [Student 10]

“...In the beginning of MSSE, we hardly to find the suitable time for meeting with my team
but because of task and we would like to do better so, everyone try to find the way to contact

together ....yes, we have good teamwork ....” [Student 12]
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It short, most of the students in the experimental group who experienced the MSSP provide more
positive comments rather than the negative ones. The students’ comments can be divided into five
categories, one of which expresses their complaint. Four categories including language improve-
ments, appropriate learning conditions, confidence, the method of interest, reflect their positive

comments or their satisfaction toward the MSSP.

Recommendations for further research

1. Further research should be extended to explore the effectiveness of the MSSP in improving
students’ other factors
2. Other researchers should conduct the study to investigate whether or not the MSSP is appropri-

ate in improving other language skills such as reading, writing and listening.
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Reformation of a Community of Practice:

Reconceptualization of MSSP

Takanori Kawamata

1. Introduction

This study illustrates the reformation of a community of practice (CoP), the Meisei Summer
School Project (MSSP). MSSP is an organised CoP that includes multifaceted dimensions of teach-
ing practice, intercultural work sites, and the learning of English. Professor Hiromasa Tanaka, a
professor in the Meisei University International Studies Department, started this project in 2002.
He designed it based on sociocultural theory, situated learning, and the notion of CoP. Over 1,000
students have participated in MSSP since 2002; however, in 2018, MSSP experienced a hiatus
because the university had to reconstruct the MSSP accommodation in accordance with newly-
imposed earthquake-resistant building construction laws.

Even though, I have participated in MSSP since 2004, MSSP 2019 seemed to have expe-
rienced more team conflict and intercultural issues than any other year. This is because the year
2018 gave rise to project’s reformation. His torically, MSSP each year had different participants,
different teaching approaches or aims. The intention of the MSSP, as Tanaka explains in Chapter
1, was to maintain MSSP as a dynamic learning project which each year embraced new elements,
such as the inclusion of Taiwanese children in the project in 2016, investigation of joint project
with Information Science Department students in 2019. The project conveners were concerned
If, every year, the annual MSSP used the same approaches or procedures for preparing teach-
ing materials and rehearsing, it could possibly lead to the creation of a power structure. Repeat
participants or “old timers” may be able to gain a position of power in this structure, making it
difficult for others to innovate which, in turn, could limit learning, and this was not a desirable
outcome. MSSP’s conveners turned to Lave and Wenger’s (1991) argument in favor of learning
that is embedded in authentic situations, real-life and virtual. However, the Japanese classroom
does not frequently adopt this kind of learning approach. Conventional education in Japan
typically presented learning through teacher-centered lectures, focused on one-way, teacher-gen-
erated communication where the teacher ‘imparts’ explicit knowledge to students who ‘receive’ it
(Sugiyama, 2016).

During the 2019 MSSP, I noticed that some teams were dysfunctional in terms of team-

work, teaching, and mutual engagement. This overall downturn in teaching effectiveness, project
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productivity, member interaction and group cohesion was not, I believed, due to individuals
lack of abilities or the organization of the project; rather I perceived it was directly related to the
issues around the recommencement or reformation of the MSSP project as a CoP. The issues
raised questions about the efficacy of ‘reinventing’ a CoP. Nevertheless, the university’s need to
halt the project whilst earthquake-proofing of the building took place in 2018 resulted in the
‘imposed’ review and reformation of the MSSP CoP. While there are many studies on effective
CoP approaches; however, few examine the reformation or reconfiguration of the same project
(Pike, 2006).

There are many studies on effective CoP approaches; however, few examine the reforma-
tion or reconfiguration of the same project (Pike, 2006). This study firstly discusses how a CoP
can and reconstructed into a new CoP, and secondly examines how participants adapt to the new

configuration.

2. Conceptual Framework

This section describes this study’s conceptual framework, namely, the CoPs and temporality.
CoPs are groups with a shared concern or passion for something they do, and they learn how
to do it better as they interact regularly (Lave & Wenger, 1991; Wenger & Snyder, 2000). CoPs
assume that learning is situated within the context of our experience of participation in the
world. MSSP is an example of a CoP, wherein first- to fourth-grade university students and
international volunteers work as a team to share their knowledge and teaching materials. MSSP
provides students/pre-service teachers with many opportunities to perform activities that use
English for authentic purposes (Tanaka & Fukada, 2004). A CoP has three key dimensions,
namely, mutual engagement, joint enterprise, and shared repertoire (Wenger, 2000; Lave &
Wenger, 1991).

The first element, mutual engagement, refers to frequent and in-depth interactions among
members of the community. Through their interactions, they shape the group’s culture and prac-
tices. No matter how well-specified their work might appear, everything that happens is a result of
their interactions. The next element is joint enterprise which refers to the common purpose that
binds the people together and provides a unifying goal and coherence to their actions. People are
responsible to each other for sharing information and making each other’s lives easier, and they
enforce these themselves in a CoP. Finally, shared repertoire refers to the continual development
and maintenance of a shared repertoire, or “toolkit”, of procedures, techniques, shortcuts, jargon,
tools, forms, symbols, mental categories, actions, and concepts. This is the most obvious outcome
of a CoP. Because participants build and shape repertoire over time individually and through their
interactions, they are a part of a shared history and have a sense of identity and belonging. The
shared repertoire provides a language for communicating meaning. The larger the repertoire, the
easier it is to express meaning, because there is more to work with. How elements of the repertoire

are viewed and used is always open to interpretation.



Thus, MSSP is a dynamic and discursive project, and its abovementioned holistic and edu-
cational aspects are intertwined. In attempting to achieve the goals of the project, all participants
encounter conflicts and problems. Through social interaction and negotiation of solutions for con-
flicts, participants uncover the learning embedded in MSSP.

On the other hand, many researchers point out that temporality is an important asset, as
proposed in recent organizational communication studies. Temporality observes the perception
of time and the intersubjective experience of time (Ballard & Seibold, 2003). Gomez (2009) argues
that sharing temporality is significant in the interaction of community members as they transfer
tacit knowledge within the community. According to Gomez (2009, p. 184): “Temporality consists
of the following 10 elements: (1) enactments and construals of time; (2) flexibility; (3) linear-
ity; (5) precision; (6) scheduling; (7) separation; (8) scarcity; (9) urgency; and (10) present and
future temporal foci” Several researchers argue that temporality is an important asset for orga-
nizational communication (Ancona, Goodman, Lawrence, & Tushman, 2001; Ballard & Seibold,
2003; Gomez, 2009). Temporality is grounded by interview data of this study; the discussion of
temporality is useful lens to investigate reformation of the CoP.

In MSSP, participants engage in different tasks that contribute to the running of the project;
they create teaching materials; rehearse the lessons; conduct advertising; and make pamphlets,
certificates, signboards. By managing all tasks simultaneously, sharing of temporality helps partici-
pants complete the work smoothly and efficiently. Since MSSP fosters a significant amount of tacit
knowledge regarding both teaching and organizing the project, temporality is a key element as an

analytical framework.

3. Methodology

The data were collected from MSSP participants during both 2017 and 2019 through interviews
and reflection papers. Interviews with participants were audio-recorded. This data collection
method reflects the participants’ emic view of MSSP.

Since observation is only one aspect of the data, to conduct a holistic analysis of CoP,
understanding the participants’ perspectives is critical. Therefore, all participants wrote their
reflection papers twice. The first was written immediately after finishing MSSP on 11 August, 2019;
the second on 15 November, 2019. The MSSP conducts classes over two semesters, and the main
aim of the second semester is reflection. The reflection process involves problem setting, devel-
oping a case study, and creating a reflection video for international volunteers. The participants
wrote reflection papers as narratives. Their narratives include various aspects, conflicts, and issues
related to teammates, international volunteers, and children. The participants’ narratives describe
the perceived relationship between the researcher and the research subjects (Willox et al., 2012).

All names are pseudonyms.
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4. Analysis

By analyzing participants’ narratives and conducting follow-up interviews, several issues around
the reformation of CoPs becoming apparent i firstly lack of shared repartorie and secondary, dif-

ficulties of temporality.

4.1 Lack of a shared repertoire

The data indicate that there is lack of a shared repertoire in MSSP 2019. All participants were
familiar with how MSSP had been conducted in the past, and were aware of the changes so
expected some ambiguity. However, in terms of quality control of English teaching, many partici-
pants encountered difficulties. The old-timers were already aware of the teaching quality required
in the previous MSSP; however, this year’s participants were unaware of the what was expected,

Student Assistant Ishiyama observed participants’ behavior.

“This year, my teammate didn’t ask for any feedback. After the mock lessons, they didn’t
listen to feedback from other teams nor included feedback in their teaching plan. They
didn’t even take a memo when they got feedback” (Ishiyama, narrative, 2019/08/10)

“We didn’t do well in terms of time management, and sometimes we didn't share the lesson

plan before the mock lesson” (Taguchi, narrative, 2019/08/10)

“We didn’t do many mock lessons. When we did mock lessons after the fifth period, some
teammates had gone (to) the smoking area. When they came back 20 minutes later, it was

hard to share the other teams’ and teachers’ feedback” (Nagamine, narrative, 2019/08/10)

These data indicate the lack of joint repertoires. Old-timers attempted quality control regarding
teaching; however, other members did not understand the quality required when teaching chil-

dren. Some students pointed out the gap between their expectations with teaching and the reality:

“My team’s children know more English words than we had expected, and we were a little
bit panicked” (Toyoda, narrative, 2019/11/08)

“They (the children) are really great and smart. I think they can speak English more than
me.” (Fujikawa, interview, 2019/12/06)

The data indicates the importance of shared repertoires. This year’s MSSP comprised mostly
newcomers The data indicates the importance of shared repertoires. This year’s MSSP comprised
mostly newcomers. They had limited shared repertoire, which impeded their ability to envisage

teaching, including determining at what level to pitch the lesson to learners. Furthermore, the



lack of shared repertoire affected classroom management in terms of quality control or children’s

behavior and practice.

4.2 Temporality as a shared repertoire

Shared repertoires are relevant to not only teaching efforts but also working in intercultural set-
tings and, especially, temporality which considers how people perceive time. Many old-timers
pointed out that their temporality is different from that of both newcomers and international

volunteers.

“I didn’t ensure proper time management. Sometimes, we didn’t decide who would go to
the Kaizen meeting beforehand; I went to the meeting most of the time.” (Taguchi, narra-

tive, 2019/08/10)

“Even if students didn't finish the lesson plan, they didn’t seem much worried. They just
wanted to pass the fifth mock lesson on Friday and finish it. They didn’t meet during lunch
breaks or discuss their lesson plans beforehand. I should encourage them to conduct proper

time management.” (Oyama, interview, 2019/12/07)

These interviews indicate that temporality was not shared between old-timers and newcomers.
Old-timers could understand the importance of sharing temporality, and they attempted to engage
in sharing temporality with newcomers; however, according to the data, this did not work. The
old-timers pointed out that there were difficulties because of their subjectivity towards MSSP and
learning. According to old-timers” observations, newcomers did not seem to make much effort
towards MSSP.

“This year, many participants didn’t have passion for MSSP. When I was a team member,
many participants had passion to teach English, and I could only follow them, but they
taught me how to behave during MSSP. This year, I didn't feel much passion, and I am
very regretful that I didn't support them (her team member) enough” (Oyama, interview,
2019/12/07)

In regard to quality control, many old-timers were not satisfied with participants’ performance
compared with the previous MSSP. As Oyama describes, this year’s participants were “consum-
ers” of learning. They wanted to exert minimum effort towards MSSP and gain a certain level of
learning. However, had they put more effort in MSSP, they might have gained more satisfaction

and learning.

“I don’t know how to describe this year’s participants. They tried very hard—they wanted
to try at least—but I didn’t feel energy or passion from the participants. They are like
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consumers. They were passive and asked me how to do or what to do. If I told them what I
did in 2017, they would do the same thing” (Oyama, interview, 2019/12/07)

Regarding subjectivity towards MSSP and learning by experience, there was a gap between old-
timers and newcomers. It could not be said that newcomers were either unmotivated or unwilling
to participate in the project, but they did not expect or were unaware about the temporality of
MSSP, which made it seem that they did not have ‘passion.

With respect to old-timers, they attempted to revitalize the MSSP 2019 to the level of the
previous one. They faced small obstacles in generating innovative ideas or ways of teaching. Some
old-timers were concerned that too much of their shared repertoires included the structure and
style of the past MSSP.

“In the past MSSP, I relied on old-timers. Yuko-san and Ayako-san guided me and taught
me correctly, such that I could complete my English lesson. Now I am an assistant, I should
do the same things as Yuko-san, but I don’t have much competence like her. I could only
encourage the team, not control it or gave proper comments and feedback to the teams. I
followed what Yuko-san did for me, but it didn’t work this year or, at least, in my teams.”

(Oyama, interview, 2019/12/07)

The 2019 MSSP did not repeat the precedent of the previous MSSP, but rather participants socially
constructed the meaning of MSSP, that is, their learning. However, many old-timers were set in the
framework of the past MSSP and did not adapt their experiences to the new environment. At some
point, past experiences were a great asset to understand the procedures and manage this project.
In 2019, the participants, situations, and nature of the multitasking project were different from the
previous year, and individuals were able to achieve various types of learning, which they realized

only after finishing the project.

5. Interpretation

The data indicate that, despite more than 17 years of continuously running the project, after only
a one-year cancellation, there were difficulties in reforming the CoP. As all participants aimed
towards common goals, they engaged in the project as much as possible. However, there was
a lack of shared repertoires and temporality, and the participants did not understand the task
management and the required quality of teaching. There was also a gap between newcomers and
old-timers. Sharing repertoires and temporality are significant functions of organizing the project.

There are many implications of this study. One of its features is that it emphasizes fostering
shared repertoires for newcomers as well as temporality. Both temporality and shared repertoires
are tacit knowledge, and it is difficult to transfer it without mutual engagement. For example, after

MSSP, newcomers are engaged in several tasks, such as developing a case study of MSSP 2019,



personal and team narratives, and reflection videos for international volunteers. While making the
case study, many newcomers are aware of the differences in temporality.

Figure 1. Case studies 1 and 2.

Figure 1. Participants discussing language barrier and time management (left) and rehearsing and
preparation (right).

These case studies are based on participants” experiences of MSSP. Case Study 1 deals with
the issues of the language barrier and time management. While participants meet s with interna-
tional volunteers, sometime their discussion did not go well. One member suggested that Japanese
participants discuss amongst themselves for five minutes then come back to the international vol-
unteers. However, their discussion went for more than 30 minutes, and international volunteers
were bored and started using their smartphones. Case Study 2 covers the issues of rehearsing and
preparation. Japanese participants had only discussed their teaching plan with international vol-
unteers, they did not practise or rehearse their lesson. In addition, they did not prepare enough
teaching materials, and children were confused.

During the reflection period, after teaching English to children, the students became aware
of what they had done and what they needed to do during a teaching session. By completing the
tasks, participants constructed their shared repertoires. Through the participants’ accumulation
of tacit knowledge gained by reflecting on their experiences, MSSP, as a CoP, transformed into a
knowledge-construction community. Therefore, it is important for administrators, including me,
to facilitate various mediations such as regarding teaching methods and intercultural activities. To
understand working as a community, embedded learning and cultural artefacts are prerequisite
tasks before the teaching period.

By applying the learning situation to shared repertoires and the notion of temporality, this
study contributes to the literature by providing holistic perspectives of MSSP. MSSP will continue
by not only reforming as a CoP but also expanding as an ecological learning community. In con-
clusion, However, while most of the analyses in this study were based on reflective interview data
and post-MSSP data. further research is needed to clarify whether CoP or situated learning can
be taught before the actual practice of it within the MSSP, and how participants can be supported
as they share temporality. To do this, pre-MSSP data needs to be analyzed and considered in line
with the current findings. Only then, can we determine how to build and strengthen stakeholder
engagement with this valuable educational project in much the same way as earthquake-proofing

the building has led to confidence in its physical home.
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Fostering Intercultural Competence:

an exploration of competency training in MSSP

May Ouma

Since its conception in 2002, the Meisei Summer School Project has strived to create spaces in
which intercultural cooperation and understanding can take place. The project’s base task is cen-
tered around a student led English and Chinese one-week, intensive summer school.

With such an ambitious goal, the project can be taxing on students as it uncovers many
deep considerations around notions of identity, language ability and the like. These realisations
can be trying at the best of times, but even more so when faced with a looming deadline and goal
of teaching in a foreign language.

In hopes of alleviating some of the potential strain the students experience, teachers and
facilitators of the project provide lessons, discussions and case studies that help to inform the
students of the intercultural environments they will enter. Over the years these lessons and discus-
sions have been conducted in various ways through implicit and explicit teaching methods. In
this essay, I will outline the ways in which we as facilitators of the project fostered intercultural

competence in the Meisei Summer School Project.

1. Self-realized cultural competence and acquisition

As afore mentioned, one of the mains goals for MSSP was for participants to be able to navigate
intercultural encounters successfully. A vital component of the project involved Meisei students
working with international volunteers from all over the world, therefore, the success of the groups’
performances was reliant on whether or not both parties could communicate effectively. The bulk
of this process was left to the participants to navigate in order to establish effective communica-
tion strategies and styles. However, the Meisei students were provided (in their MSSP classes) with
insights into what to expect of the international volunteers and possible cultural and communica-
tion clashes that may occur. These were primarily through case studies written by their peers from
previous MSSP experiences. The students would read the studies and in groups discuss the issues
that were presented and hypothesis ways in which they would counter them.

As this project would be the first international encounter for many of the Meisei students,
cultural clashes and differences were inevitable. The goal of the self-realization method was to

have participants naturally encounter the differences that may arise and to be able to work through
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them as a team to effectively resolve the issue. Being that all the participants had a common goal,
resolving any issues that arose was paramount to the success of their group project — teaching
English to local children.

The most common cultural issues revolved around the participants’ inability to effectively
communicate meaning to their group members. The varied language levels could often became
a hindrance when sharing ideas. From the feedback the Japanese students provided, their “low
English level” was a significant barrier for many and stopped them from communicating success-
fully, or at time communicating all together. In the case of the international volunteers, as they all
had relatively high English language competencies, they struggled in modifying their speech so
they could be better understood.

Another recurring difficulty that was that of ignorance of other cultures. With such a multi-
cultural group, it was highly unlikely any participant was familiar with all the other cultures, so
unsurprisingly, misunderstandings were rampant. Working in a multi-cultural setting is difficult
at any capacity, and as previously mentioned, the goal of the project was to teach English to local
Japanese children and therefore the participants needed to be able complete their obligations to
fulfil this task. Working styles and norms vary from culture to culture and it can be quite a shock
to encounter different approaches and ethos for the first time.

Most international volunteers had never encountered the Japanese business style. Japanese
business tends to be more time consuming than others, as it relies on principles such as collective
responsibility and indirect communication. This means that for an idea or decision to be made,
each member of the group must agree. In the context of MSSP this includes allocating meeting
times, finalizing lesson plans, creating activities for the kids etc. These processes can take up a lot
of the allocated meeting time. For example, as an international volunteer in 2014, I recall spending
more than thirty minutes deciding on when to have the next meeting. This was because the other
team members had other obligations, but did not voice them as everyone waited to be asked if
they were available. I recall my frustration at the length of meetings, but did not want to impose on
their culture. For most participants there lies the difficulty; finding the balance between cultural
understanding, compromise and imposition.

Allowing for students to address naturally occurring issues as they arise enabled them to
develop critical thinking skills, communication strategies and build stronger team bonds. These
were all vital learning experiences. However, the advantage of the self-realizing method, is also its
greatest limitation. Its highly specified nature means that each experience must be dealt with as it
is encountered. This is not only time consuming for us as facilitators, it also leads to a lot of repeti-
tion, as many of the problems faced by the students tended to be similar in nature. We felt a more
holistic approach to common issues that arose would allow for students to be able to preempt the

problems and build preexisting strategies they could call upon to face them.



2. Debriefing

In 2017, Meisei hosted students from the UK in a program called MSSP Plus. MSSP Plus ran for 2
months, and afforded the international students an opportunity to be part of the earlier decision
making and planning processes. They were required to attend the Summer School class that ran
on Friday afternoons, and participate in team meetings with their group outside of class time. The
program aimed to provide longer and deeper interactions between the Meisei students and inter-
national volunteers in hopes that both parties could more successfully integrate their cultures and
form better working relationships and friendships.

The project initially ran as intended, with the expectation that the students (Meisei and inter-
national) would communicate and collaborate to create the lessons they would eventually teach later
in the summer. The British students arrived almost one month after the MSSP classes had begun, but
still in the early stages of their finalized teams. The teams were self-governing in the MSSP style, but
were provided with assistance from TAs and teachers if necessary. The goals and deadlines were out-
lined and they were free to do as they pleased (within the predetermined parameters of the project).

With each team containing at least one British student it was important for the members
to be able to navigate the issues previously mentioned - cultural ignorance, language barriers, etc.
Misunderstandings were again expected; however, we hoped the longer time working together
would allow the participants to be able to uncover and address them more effectively.

Prior to the intensive week, I had the opportunity to converse with the UK students and
discuss their experiences up to that point. It was a chance for them to clarify any misconceptions
about the project, voice any concerns and provide feedback for MSSP Plus. The meeting was a very
informal roundtable discussion and the students were free to discuss freely.

Mainly of their concerns revolved around an inability to communicate effectively with their
team members either due to language barriers, shy personalities or simply cultural misunderstand-
ings. This led to them feeling discouraged and sidelined by their teams and therefore not useful
as active team members. The students who had been able to successfully integrate in their teams
provided their peers with advice on how to navigate similar issues they had encountered. Whereas
my role was to shed light on any cultural misunderstandings as well as concerns about their role
withing the project. The debrief was highly successful as it provided a framework of things that
could be improved in the organization and execution of MSSP Plus in the future. Furthermore, it
was also a great time for the students to be able to destress and vent their feelings; readying them-

selves for the start of the project’s teaching weeks.

3. Intercultural intervention

During the preparation week of MSSP 2017, it became apparent that there were countless issues

that were occurring in the teams, both intercultural and managerial. After several different
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discussions with groups to try and resolve the problems, the teachers determined it was necessary
to hold an intervention and team building workshop. It was important the issues were resolved if
the project was going to run successfully to completion.

Therefore, at the end of the preparation week, the international students and Japanese stu-
dents were separated for an intercultural talk. As an international teacher, T headed the international
volunteers’ talk and a Japanese professor the Japanese students’ talk. It was crucial that language
not be a blockade in resolving the problems that had arisen. In the separate rooms, students were
given a short talk about the different styles of intercultural interactions. The international students
were made familiar with Japanese customs, business styles and communication with a focus on
indirectness (giving criticism and feedback etc.). The Japanese students were familiarized with a
general understanding of western behaviour such as direct communication styles and work cul-
tures. After the talk, the students were free to ask questions and voice any grievances and issues
they were encountering. The discussions were incredibly fruitful as they allowed the other inter-
national students the opportunity to provide solutions to the problems their peers were facing.
Being able to share their experiences in a constructive space and share solutions helped a lot of the
international volunteers to understand the context in which they were working in. For many their
ignorance of Japanese culture and communication styles in particular was a source of stress when
working in their teams. I too provided some general solutions and considerations, however, what
was more important was allowing the students the opportunity to freely talk about their feelings
with their peers and teachers. At the end of the talk, the international volunteers stated that they
better understood the position of their Japanese teammates and felt more able to work with them.

Once the discussions were concluded, both groups came together and a team building
workshop was run. The students played games and participated in activities that did not directly
relate to the work of the project. This was another aspect that was crucial. It was evident that the
pressure of the project was weighing on all the students and most, if not all, their interactions were
transactional. The teams lacked friendships, so the team building time was a way to encourage
more personal interactions. It was gratifying to see the students laughing and intermingling with
each other. Engaging together in low stakes activities helped to alleviate a lot of the fears, uncer-

tainties and insecurities the students had.

4. Intercultural communication orientation

Upon reflecting on the success of the intervention and team building workshop, the teachers
considered taking a preventative stance to the intercultural differences that were likely to occur.
Although the Japanese students were already provided some information about the intercultural
differences to expect, they were somewhat limited. Therefore, for MSSP 2019, I performed the role
of Intercultural Coordinator. This included giving talks to the Meisei students on intercultural
communication, running workshops with international volunteers and overseeing any conflicts

that occurred during the project’s duration.



The main focus was to ensure both the home and visiting participants were equipped with
the knowledge necessary to navigate the intercultural work space they would be placed in. For
the Japanese students this included reading case studied about past MSSP experiences and inter-
cultural competence activities and talks, with greater consideration placed on conflict resolution
and empathy (understanding other people’s perspectives, cultural backgrounds etc.). For the inter-
national volunteers, an intercultural communication orientation was run upon their arrival. The
orientation followed much the same format the intervention had - a talk informing them of the
context they were entering followed by an informal discussion. The talk covered the Meisei stu-
dent’s background (education/ language level etc.), what to expect of the project, on Japanese work
ethic and Japanese commination styles. There was then a discussion in which the international
students could ask questions and voice any concerns they had. As with the intervention, after the
orientation the two groups of students gathered for a team building workshop where they played
games and did activities to help them bond.

The orientation was highly successful and we believe helped to alleviate many of the prob-
lems we had observed in previous years. Naturally, there were still some clashes that arose which
were resolved as they occurred. For these issues a system was put in place to try and maintain the
students’ independence. When a conflict occurred, the first step was internal conflict resolution.
The students were to talk to their team and attempt to solve the problem amongst themselves. If
this failed, the next step was to seek a trusted peer. This is especially effective if the student felt they
could not communicate due to a language barrier. Should this step not be effective, they would
involve a SA/TA. The SA/TA would act as a mediator and aid their conflict resolution. The final
step was to contact a member of staff. We were available for all issues, but were reluctant to inter-
vene too early in a team’s personal problems to avoid the power dynamic that would inevitably be
created. However, when the presence of a teacher was requested, we took the same mediator role
as the SA/TAs. The aim was to allow a space for the students to resolve their conflict, so the teacher
would ask leading questions and probe the students to share their feelings and opinions. This was
especially important for the Japanese students who were less inclined to share negative thought or
emotions.

Through all these methods of cultural competency training, it became evident that the two
most important factors were knowledge and experience. The participants needed to be provided
with cultural knowledge to curb any ignorance. This knowledge could be as simple as a new coun-
try’s language, food or flag, or as complex as common conflict resolution techniques. Having this
store of knowledge prior to entering an intercultural context alleviated a lot of the uncertainly that
came with navigating the situation. The second, experience, was equally necessary. Experience
came in the form of case studies of their peers as well as first hand during the project. The case
studies provided insight into what the students should expect, such as potential conflicts, and

therefore them to build skills that could employ if faced with a similar predicaments.
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Meisei University Summer School Project:

an introspective view of the different Communities of Practices

Bladimie Germain

Introspective research as a research method for obtaining data has proven to be highly controver-
sial. However, Piccinini (2003) evaluates the different perceptions, attitudes and use of introspective
research. He contends that in our everyday life we rely heavily on introspective accounts and per-
sonal experiences, to which we are free to accept or reject. He therefore suggests that introspective
research can indeed be informative, and should be treated as another other data. Therefore, the
current research aims to provide an introspective view of the researcher’s experience participating
in a Community of Practice (CoP), during Meisei’s Summer School Project (MSSP). Thus, this
paper is written in a descriptive manner to allow for a better or a more comprehensive understand-
ing of the different CoPs in MSSP and how they interact with each other. The current paper also
provides various theoretical frameworks that follows the researcher’s perspective of MSSP.

CoP introduced by Wenger (2000) has proven to be an effective tool to enhance language
learning and acquisition in both English as a second language (ESL) context, as well as English as
a foreign language (EFL). Although, CoP is not limited to language learning, as has proven to be
an effective theoretical framework to explain learning in multiple settings. Wenger’s (2000) CoP
argues that learning occurs through interaction, sharing of knowledge and negotiation of mean-
ing between members of a particular learning community, similar to Vygotsky (1978). Where
he argues that for learners to advance to a higher level of language proficiency, there has to be
interaction with others. In order for a learning community to be deemed a CoP, Wenger (2000)
argues that there are three aspects needed: the domain, the community and the practice. The
domain deals with the shared interests of members of a particular community. The researcher
does not view the domain as something that is fixed, as through the interactions of members the
shared interest of members of a community may shift (Nedic and Nafalski, 2011). The domain
allows community members have to have purpose, participate and add value to their participation
in the community. Therefore, the community is said to be the members that share the domain’s
interests. Once the domain of a particular community has been established the interactions, dis-
cussions and activities carried out amongst members allows relationships to be built. Here, there
is strong emphasis of the sharing of knowledge between community members. The act of sharing
and obtaining knowledge with and from community members is what allows the learning to take
place. Thus, it is important for members of community to feel valued, as the feeling of belonging

is what allows a particular community to thrive. After the sharing of knowledge and interactions



between members of a community, the community then accumulates a body of knowledge, which
is known as the practice. However, the body of knowledge is not limited to the knowledge of the
subject of interest, it is also knowledge of how the community interacts with each other (Nedic and
Nafalski, 2011).

The Meisei Summer School Project (MSSP), which has been running since 2002 aimed to
engage Meisei University students with international volunteers to teach English to elementary,
junior high school, and high school children from the surrounding areas of Meisei’s Hino City
Campus. For further understanding of the history of MSSP and its aims, see Tanaka and Ogane
(2011) and Kawamata (2016)

Within MSSP there are multiple communities present, which continuously interact with
each other to complete its purpose. Therefore, the following information will be presented in order
to account for the different communities that the research was a participant of, or engaged in at
some point during MSSP. It should also be noted that the researcher has been an active member of
all the sub-communities of MSSP listed below. Therefore, the proposed domain interests are based
on personal reflections of the researcher. Although the term sub-CoP is used, it is not to say that
these are not distinct communities on their own, they are. Instead, it is used to describe the smaller

communities within a much larger network.

The Domains

MSSP - The Wider Community

From the perspective of the researcher, MSSP has multiple domains, especially when viewed as a
whole community. The following is not an exhaustive list of what the researcher perceives as the
shared interests amongst members, but is only used as a guide for the understanding the domain. It
also aims to demonstrate that a particular CoP is not limited to a single domain. However, it must
be noted that the list is not in order of any particular importance or priority for members within
the community and the domains below may not be shared between all members in the larger com-

munity. The domains mentioned below may also be present in other community domain.

» The successful running of MSSP as a whole

» The learning of English and Chinese (this research focuses on the English aspects)
» The using of English (as a Lingua Franca)

» Making friends (foreign, or Japanese)

» Developing teaching skills

» Building intercultural and or cultural knowledge

» Becoming more culturally competent
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Teachers and Staff

To help aide the learning and the running of CoP, teachers and members of staff of Meisei
University are also engaged. The researcher is a lecturer at this particular Meisei University, so is

therefore primarily engaged or viewed as a member of this community.

» Engaging students in intercultural experiences
» Facilitating students in their autonomy

» Encouraging inter and intra group cooperation
» Learning through students’ interaction

» The successful running of MSSP

» Observing cultural exchanges of community members

Student Assistants

In MSSP student assistant (SA) are also present, these participants are usually third or fourth
year students who have participated in MSSP before. These are usually Japanese students, but
sometimes returning international volunteers may participate as an SA rather than participate
in the team teachings. However, as noted in Kawamata (2016) to eliminate or minimise hierar-
chy between experienced members and new members of MSSP, teaching methods, approaches
and organisation of MSSP is somewhat altered. It should also be noted that this particular group
engages the most with both teachers and the teams. This is to emphasise student ownership of

MSSP and minimise hierarchy.

» Engaging teams in reflection of learning
» Obtaining cooperative leadership skills
» Facilitating inter and intra group communication

» Facilitate lesson planning and clarity of aims

The Teaching Teams

This CoP is often comprised mainly of four Japanese students with one or two international volun-
teers from an affiliated university or organisation. The English proficiency of the Japanese students
varies within each team. However, there are great attempts made for groups to be comprised of

mixed levels. There are usually around eleven or twelve teaching teams present in MSSP.

» Make friends
» Communicate using English
» Develop teaching skills

» Plan lessons



» Create teaching materials
» Gain confidence using English
» Cooperative leadership

» Successfully engaging with their students

Although there are other sub-CoPs within MSSP, the researcher particularly wants to focus on
those engaged in the teaching aspect. As the above lists for each domain suggest there are instances
when the domain interests of the interacting communities may overlap, however, it is also evident
that there are also distinct interests of members within each sub-CoP. It must also be emphasised
that as the communities interact with each other and negotiate meaning, the domain may alter to
prioritise a particular interest. However, for each domain there may be one overarching interest of

the group and the other interests act to further cohesion and unity within the group.

The Community: knowledge sharing

It is important for this particular research to make a clear distinction away from what is tradition-
ally thought of as knowledge. That is CoP is social learning or growth of individuals, as opposed
to the act of obtaining or acquiring knowledge. Therefore, knowledge is not viewed here as some-
thing that is simply transferred from one individual to another (Bechly, 2003). Instead, knowledge
is in fact created or learnt through the CoPs ‘thinking together) a trans-personal process (Pyrko,
Dorfler, and Eden, 2016). In this form of knowledge, there is a strong belief that most knowledge
is tacit; therefore personal and not easily transferred (Polanyi, 1966b, p4; Pyrko, Dorfler, and Eden,
2016). Additionally, this means that more knowledge is stored within individuals than they could
ever wish to verbally share; hence the personal aspect.

The current researcher also takes that view that the development of knowledge occurs
through indwelling. A feature of the process of knowing that allows for learning (Polanyi, 1966b,
p4; Pyrko, Dorfler, and Eden, 2016). It is important to note here that there is no distinction
between physical knowledge and intellectual knowledge, as the body can be involved in the knowl-
edge process. Although indwelling is often a personal affair; it can be shared. This involves a high
level of trust and acceptance of identities (Polanyi, 1966b, p4; Pyrko, Dorfler, and Eden, 2016).
Additionally, members of a particular community is able to extend their identities within a par-
ticular knowledge area by sharing their tacit knowledge in order to deal with a particular problem.
Through mutual engagement tacit knowledge is shared within the shared indwelling as there is a
crossover of the members’ identities. Pyrko, Dorfler, and Eden (2016) uses the term ‘interlocked
indwelling’ to describe the effect of overlapping identities in the transpersonal knowledge process.

Thus, thinking together is an essential part of any CoP, because it enhances the community
aspect. When indwelling is interlocked, through thinking together individuals are able to aide
each other through their own understanding of a particular problem. By providing our unique

perspectives as individuals, we are able to provide alternative perspectives to allow for others to
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understand the problem better. Thus, understanding the problem, who will benefit from the solu-
tion, and the thinking method of the individual in question is especially important in thinking
together (McDermott, 1999). Cross et al. (2001) explains that for these particular problems, it is
important that the situation is first understood from the perspective of the person seeking a solu-
tion, in order to further mould their knowledge of the problem or issue. Therefore, this does not
apply to quick question and answer or quick information exchanges (Kuhn and Jackson, 2008).
Additionally, knowledge is not only shared in problem-solution situations. In fact, Kuhn and
Jackson (2008) identified in their ‘Framework of Knowledge Accomplishing’ that through practice
acts of knowing. This covers a variety of knowledge learning, such as transactional, to more in-
depth and engaged discussions not centered in a problem.

Additionally, the researcher believes that the sharing of knowledge within the commu-
nity often develops through reflection of knowledge understanding and practice understanding.
However, this particular section will focus on describing how knowledge may be shared within a
particular CoP. The Practice section below will then look at how reflection is incorporated in the

process.

MSSP

As mentioned previously, the community refer to the members within the groups and the act of
sharing knowledge. In regards to the research of Polanyi (1962a; 1966b), MSSP highly empha-
sises ‘thinking together’ in order to further the sharing of knowledge. Prior to the main teaching
week, teachers, staff, student assistants, and students meet weekly in order to think together.
During these meetings, topics for discussion could range from how to deal with communication
issues, phatic communication with international volunteers, understanding the teaching meth-
ods, discussing the schedules and delegating roles, identifying and discussing the implications
of problems within case studies, discussing possible solutions, reflecting on team performances,
reflecting on individual performances, discussing appropriate language items for children partici-
pating in MSSP, just to highlight a few. Members of MSSP are usually in groups when discussing
these items, this allows for teaching teams to begin fostering their community, building trust and
engaging their identity, which lessens the anxiety of being rejected, thus allowing for a higher
chance of interlocking indwelling and knowledge sharing (Polanyi, 1966b). Once individuals are
familiarised and have understood each item or task, they first share their own perspectives with
team members and begin the negotiation of meaning process where knowledge sharing occurs
(Cross et al., 2001). Then, the MSSP community share what themselves or their group understood
of the item at hand. This then provides individuals and different groups an opportunity to discuss
and gain further understanding of each item. Due to the large size of this particular Cob, it is dif-
ficult to enable MSSP CoP to carry out the different aspect of knowledge sharing as a whole unit.
However, through the various interactions and when knowledge is pooled from each teaching

team or group, the community aspect is strengthened.



Teachers and Staff

A priority for many teachers and staff in this particular community is sharing knowledge regard-
ing group work and community, in particularly observing silent learners (Harumi, 2001). Silent
learners refer to the behaviour students adopt due to the traditional English teaching methods
in Japan. Teachers are seen to be the authoritative figure and has a very active and dominant
role within the classroom. Conversely, students are expected to play a more passive and recep-
tive role. However, MSSP aims to challenge this dynamic therefore, teachers tend not to take a
direct approach to encourage communication as that is the responsibility of the individual and
the group. At the start of the project, discussions surrounding the importance of communication
and sharing of knowledge is stressed, however, once the project begins to take shape the students
are left to their own devices. Therefore, for the current researcher minimizing the teacher/ staft
to student gap is the most influential and well-known knowledge that teachers learn tacitly from
each other. Another aspect of learning for teachers may be how to engage in issues that involve
cross-cultural communication without becoming authoritative. As MSSP is involves international
volunteers, conflict due to cultural differences can arise. The researcher had never mediated issues
of conflict, so had attempted to acquire some knowledge through experience. However, as the lack
of experience in dealing with the situation, the researcher engaged with another teacher, who had
experience in this area. The researcher was therefore able to observe the mediator’s behaviour. It
became evident that listening and allowing the people engaged to fully express their thoughts and
opinions was necessary. Additionally, fostering an opportunity for the teaching team members to
share their own thoughts with their team, not just those directly involved in the conflict. In this
example, not only was knowledge regarding minimising the power imbalance was learnt through
observation, but also negotiating conflicts.

Unlike the other groups, teachers and staff do not meet as frequently. The sharing of knowl-
edge is usually done between the teachers and/or staff interacting with a particular group at a given
moment. Knowledge about each particular group is not shared in a meeting involving all teachers
and staff, or an email. Instead, knowledge is shared informally in passing, and often when teach-
ers and staff are or about to interact with a particular group. However, knowledge regarding class
outline, activities for students, evaluating forms, and other administrative information is shared

through an email that includes teachers, staff and SAs.

Student Assistants

Similar to teachers and staff, knowledge sharing in the SA community often occurs informally
and in passing. However, SAs do have a set meeting once a week with a teacher. The meetings usu-
ally focuses on SAs discussing roles and responsibilities regarding administrative procedures and
catering to the needs of students. One of these issues were the need to delegate who would be the
SA for particular Teaching Teams. SAs are required to be responsible for three different Teaching

Teams, therefore, sharing of past knowledge and experience of MSSP is important to ensure the
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choices made reflect the community well. Once the team is familiar with the practice of discussing
roles and ideas, the sharing of knowledge then takes the form of question and answer sessions.
If an SA has a particular question or issue that they would like to raise, then the meeting would
focus on the SAs discussing said question or issue. Here, it becomes particular important for each
SA to understand the situation from the perspective of the question poser, and the individuals
in question regarding the answer for the community to mutually engage in thinking together as
McDermott (1999) emphasised. Thus, the ability to share alternative solutions, perspectives and
opinions is important to grow the knowledge of the community. Additionally, it is equally impor-
tant that the ideas that are shared are acknowledged, and not immediately dismissed by members
as there must be trust for different perspective to be shared through the various identities of indi-
vidual identities (Polanyi, 1966b, p4; Pyrko, Dorfler, and Eden, 2016).

Teaching Teams

As the domain can impact the community, the various teaching teams will have their own shared
interest, which could and sometimes impact the way in which the teaching teams interact with each
other. The teaching teams could be impacted in terms of the frequency of their interactions (teach-
ing teams are left to cooperate and organise practice times, material making, and team building).
Through their various interactions or lack of, teaching teams become more aware of how their
community operates and is able to negotiate for more or less interaction. The researcher believes
that within this CoP, more than the others the act of mutual engagements: thinking together, inter-
locking indwelling, communication, and acceptance of identities is especially important, due to
the typically higher frequency of interactions of members. These interactions could be both face-
face interactions, but also social media interactions Additionally, members within this particular
CoP must also carry out the practice element of their knowledge together, as opposed to the other
CoPs where practice is usually a lone task. However, this will be further explained in the practice
section of this paper. Furthermore, the formality of the interactions could also impact the teach-
ing teams’ knowledge sharing. Ebadi and Utterback (1984) claim that if interactions are usually
formal, it can have a negative effect on the sharing of knowledge. As observed within my own team
and others within MSSP. A good balance between social interactions and task-based interactions
usually lead to teams being more mutually engaged for longer periods than others. Additionally,
mutual engagement of teams that have higher fruitful interactions should also not be confused
with homogeneity.

Therefore, depending on the team’s interactions different methods for knowledge sharing
is used. On the one hand, if the team has a high frequency of fruitful and informal interactions the
community is usually more involved in the thinking together process. For example, if the task is to
plan a lesson, these teams usually think collectively to choose the topic, and decide who will teach.
Then, the team is able to visualise the goals and ideas from the perspective of the main teacher and
provide ideas accordingly. By understanding the identity of the main teacher, ideas are generated

to suit their identity. Once the team has discussed and finalsied their ideas through negotiation,



they then carry out the material making process together, further discussion is generated and
negotiation takes place for the ideas shared. Additionally, due to the high frequency of interac-
tions, it is more likely for tacit learning, interlocked indwelling, and higher frequency of mutual
engagement to occur within these groups. It must be stressed that from an observational point of
view, the interactions must be fruitful in order to achieve the above-mentioned aspects of thinking
together.

On the other hand, if the team has a low frequency of interaction or fractured interaction
(not all members are involved in the interaction) it is highly likely that there will be less thinking
together. However, this is not to say that the group is not mutually engaged, it simply means that
the knowledge learning aspects occur individually and then shared at a later stage. This also does
not mean that one group is more successful as a CoP than the other as the community members
ultimately decide what does or does not work in their CoP. In the same given scenario as above, the
community may ‘elect’ a leader (naturally accept or follow the lead of a particular group member,
usually in the form of cooperative leadership). The ‘leader’ may cooperate with some members of
the team to decide the topic of the lesson, and who will be the main teacher. Once the main teacher
is decided, they are then left to plan the outline of their lesson and ideas that they have. It must
be noted here that these plans or ideas are not final. The idea is then brought to the team, who
will try to understand the lesson from the main teacher’s perspective. Through a demonstration
of the lesson, the other teachers in the team are able to observe, practice and note what their role
is. During the demonstration, mutual engagement is evident as the group are engaged finalise the
lesson plan. Therefore, there is a strong need for the members to share their own perspective to
enhance the knowledge learning of the group.

As mentioned before, each teaching team will negotiate a particular course of interaction
that is suited to their CoP. However, there are many other factors that may influence interaction,
and even other ways in which the teaching teams mutually engage in the learning process. The
above is to give an idea of some of the possibilities of how the teaching community may share
knowledge and mutually engage in tasks. In addition, other examples have been noted, but it is not

within the scope of this research.

Practice: reflections

As Schon (1987) theorises, there are two aspects of the reflective process: reflection on action and
reflection in action. The former refers to reflections that take place after the fact, meaning after
a particular encounter or action individuals or the CoP may engage in reflection. However, the
latter refers to the ongoing assessment of a particular activity in the moment in order to influence
the activity in real time (Schon, 1987; Enfield and Stasz, 2011). Therefore, may often take form
as private discourse as stated by Vygotsky (1986). Members in CoPs continuously negotiate and
renegotiate their understandings of themselves and their ideas (Bahktin, 1986). Once individuals

within a particular CoP is engage in reflective private discourse and clarify their understanding,
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they must then vocalise it to their community for members to mutually engage in the learn-
ing. Once the members have vocalized their understanding they may then renegotiate as a CoP.
Therefore, both reflection on and in action is important for negotiation of understanding and the

practices of a particular CoP.

MSSP

As MSSP progresses, members within the community accumulate knowledge regarding MSSP and
their sub-CoPs, which is continuously shaped and developed over time. As teachers, staff, SAs, and
teaching teams engage through watching mock lessons and discussing, the community’s repertoire
increases. Members through experience of interacting are able to understand different aspects of
MSSP, such as how to: engage in feedback discussions, interact sub-CoP to sub-CoP, engage in
problem-solving issues, interact socially, and share knowledge to name a few. These practices are
not fixed, and can alter based on the experience and feedback of members, whether explicit or
implicit. The researcher believes that the practice continuously undergo changes as reflection plays
a vital role in the CoPs. Throughout the process, reflection whether individually or cooperatively
carried out is important for each of the CoPs to advance their understanding of their community,
their understanding, and their learning (Wesley and Buysse, 2001). Therefore, within MSSP the
researcher believes that reflection aides the understanding and thus the (re)negotiation within the
MSSP CoP and the sub-CoPs.

Teachers and staff

Over the course of MSSP the knowledge accumulated by teachers is important in managing the
organisational aspects of MSSP. Knowledge learnt, shared, and or created becomes vital for the
continuation of the project year after year. The through experience, in doing, teachers and staff
are able to use their knowledge to ensure that each year that the organisation is a little differ-
ent as to minimise the imbalance of power. The individual teachers and staff engage in a period
of reflection during the process, but also after the project has been completed. Reflection upon
knowledge learnt is crucial in maintaining knowledge sharing within the teacher and staff com-
munity, whether it be sharing reflection in casual conversation, writing a research paper, or giving
a presentation about the project. It provides insight of the individual members to the group to
further understanding of their perspective of the community and their knowledge. This not only
provides the CoP with understanding of the individuals’ knowledge, but it also provides opportu-

nity for the individuals engaged in to reflect and re-negotiate their understanding and or learning.

Student Assistants

At the time the researcher was involved as an SA, reflection proved to be a vital aspect in initially

understanding the role of an SA. Unlike the other SAs, the researcher was not involved in the



process from start to finish. The researcher participated in the intensive two weeks of the project,
therefore had to rely on explicit sharing of knowledge in the community, and personal reflections
on the roles, behaviours and engagement of SAs in the previous year to further understanding. In
fact, the researcher believes that the basis of the practices and knowledge of this CoP stems from
tacit knowledge in engaging with SAs in the previous year(s). However, that alters when the CoP
begin forming bonds, gain a better understanding of the members within their community and

reflect upon their learning and experience.

Teaching Teams

The researcher first participated in MSSP in the teaching team CoP. Here, much of what is learnt
and understood came through the in action reflection as the project is carried out. The reflec-
tion here is not only from the researcher’s actions or behaviour, but also what is observed from
others in the process. In reflecting on the reactions of members in the community the researcher
was able to gauge understanding of: activities suitable for Japanese young learners, methods of
interacting with team-members and young learners and other knowledge needed to carry out the
practice. Reflection becomes particularly important for members of the teaching teams during
the intensive week of teaching, especially in action reflection. For example, if a particular activity
had been planned, but the engagement of student, or likelihood of successfully completing the
activity is low, individual's and members’ ongoing assessment becomes critical for the team in
practice. Reflection on action is also particularly important for cross-cultural communication.
As the teaching teams consist of international volunteers and Japanese students, there are cultural
differences that may arise. In action and on action reflection becomes important for teams to work

through or mitigate these conflicts.

Conclusion

This paper has attempted to provide an insight into the different CoPs within MSSP and how they
operate. However, as mentioned previously this should not be taken as a definitive explanation of
MSSP as this is told from the perspective and experience of the researcher. The researcher strongly
believes that the theoretical frameworks that have been mentioned throughout provides support

and understanding of his own experience in participating in the various MSSP CoPs.
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Paper on MSSP 2019

Stella Fabris

At the beginning Of March 2019 I received the most important email of my life: Meisei University
accepted my application for the MSS project.

I've always been passionate about Japanese culture and once I discovered that my University,
The Italian Universita degli studi di Modena e Reggio Emilia, offered the opportunity to teach
English in Japan I applied immediately. Even though I could not find much information concern-
ing the project that had been held the previous years, I was excited and had very high expectations.
In the end I have to say that reality went beyond them!

As soon as I got the acceptance email, I was put in contact with kind Naoko, the responsible
for the extra-scholar life of the International students. She gave me all the information I needed
and responded very quickly which, for me, was a sign that she cared about my presence and expe-
rience there. We agreed on my arrival two weeks before the official start of the project, the 29th of
July 2019, since the accommodation was available and I could have had more free time to discover
my dreamland. Unfortunately, two days before my scheduled flight something very unexpected
happened: I was hospitalized because doctors had found a cist on my spleen that would have been
very dangerous for my health. I hence had to undergo a surgery and of course, I had to postpone
my flight and felt very upset about it. However, Miss Naoko and Tanaka sensei, the leading teacher
of the project, reassured me saying that if I had managed to heal completely in time, they would
have been very happy to have me as a teacher. Thanks to the strength they gave me, I healed in
record times according to doctors.

I flew to Tokyo and as soon as I arrived I met my buddy: Senu. I immediately spotted the
distinctive characteristic of Japanese people: respect. Even though it was late in the evening and
he had just finished working he accompanied me to my accommodation in Haijima. As soon as
I entered the door of the guest house I felt at home. Both International and Japanese students
greeted me with enthusiasm and the strong friendship that is still intact today begun. Little by little
I met all the International students coming from Mexico, Europe, Russia and Cambodia.

Before starting the actual project, we had some days off to visit the beautiful Tokyo. I per-
sonally felt as if it was all a dream since I got the chance to see with my eyes what I had been
studying on books and seeing at the television for years.

After a couple of days, all the International students arrived in Tokyo and we were brought

to Meisei University for the first time. Even at the University, we were greeted with kindness
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and enthusiasm by everyone: from the secretaries to the teachers. I vividly remember the first
time I saw Miss Naoko in person: she hugged me and said she was very happy I could come to
Japan in the end despite what I had been going through. I was pleasantly surprised since I know
Japanese people tend to be very introvert. We were then introduced to the teacher that started
this project: Tanaka Sensei. In the morning he, along with Kamawata sensei, explained to us how
Japanese culture is different than ours, the possible reaction of Japanese kids, what we should
have expected from the whole experience as well as giving us further information concerning the
time schedule.

Before coming to Japan, each International student had been introduced to the group of
Japanese students with whom we would have worked in a team to teach to each class. During
the first day we got to know our teammates in person. Once again, everyone was so friendly and
curious to know more about my culture, that I knew I would have worked in a very positive
team. Indeed, even though I had to learn how to communicate despite some language issues and
some cultural differences, we managed to successfully come up with an effective lesson plan. I
was in team March and I was in charge of teaching to a group of 13 kids ranging from 8 to 9
years old.

The way we prepared the material and the lesson plan was very different from what I would
have done with European students. Indeed, in order to take any decision, we would listen to what
every single member of the group had to say and then we would take time to agree on an activity
to do by highlighting the most positive aspects of a specific proposition. Nobody would impose
their opinion on others. On the contrary, instead of recognising why some ideas would not have
worked, we would focus on just the positive sides of everyone’s opinion. This type of reasoning
shows how the culture of respect is rooted in every part of their life and it is just one of the many
aspects I look up to the Japanese culture.

The time schedule in the week before the actual start of the project consisted of spending
the morning with our teams preparing the activities for each lesson which had a “ main teacher”
that was in charge of teaching and explaining all the activities while the rest of the team was help-
ing him/her by sitting next to a small group of kids. I admired this strategy because in this way
every one of in the team had the chance to experience what all of us are studying for: becoming a
teacher. At the same time, we were making sure that every child felt involved in the activity and felt
comfortable.

Furthermore, the very first hour of our working days consisted of taking part in the Kaizen
meeting, where professor Kawamata and Tanaka explained some key points of the teaching pro-
gram. It was also a time during which all the teams discussed together on hypothetical problems
encountered so to solve them. Once again: I admired the will of always communicating in order to
improve the happiness of everyone to work in the most positive environment possible.

I have to admit that on the very first day I was very nervous because even though my
team and I worked perfectly together, I did not know if I would have been a good teacher. The
main difficulties I was most concerned about were: being able to entertain such young children,

using an easy-to-understand English and dealing with children that did not speak a language



I knew. However, once the first lesson began all my worries disappeared. Even though on the
first day the kids were a bit shy, we quickly developed a strong bond. I was so happy to see that
even though the children knew I did not know much about Japanese language, they still tried to
communicate with me by using drawings, gestures and, at times, Japanese. Before the start of the
activities I was warned that usually Japanese children stay silent staring at the teacher as a sign
of not understanding the situation and usually are not so responsive. I was relieved to see that
the children I was teaching to were highly responsive and enthusiasts all the time. In particular,
during my one-hour-long presentation of Italy, my home country, they looked really interested
and their level of attention was overall high! They even took part in the dance I proposed, which
was an Italian song for children that has simple and fixed moves, titled “what does the crocodile
say?”.

Besides the actual teaching to the children, I found that the way Japanese students work
is strongly based on teamwork and spending time to help others. Indeed, during the afternoon,
when all the children went home, each group of students would team with another one. In these
sessions one team was giving a mock lesson while the other pretended to be the children group.
The goal was to give a feedback on the level of understanding and efficacy of the activities as well as
suggestions on how to improve them. This is one of the many things I learnt since, even if it takes
some extra time to do it, the final result is of a very high quality. For this, all of our efforts were
appreciated in the end: the team members, the children and their parents were very happy of the
whole experience.

In particular, one of the best memories I have is the closing ceremony. A part from having
a lot of fun wearing the Yukata and presenting all the little funny scenes that the Japanese and
International students had prepared as an hilarious performance of Oak house, the accommo-
dation we were staying at, I was extremely proud of the children I taught to. Indeed, on this
occasion, every team was supposed to prepare a small performance showing what the children
had learnt with us. In fact, I have to admit that during the ceremony “our children” used a lot
of English words and expressions without our help showing they had acquired real language
competencies.

However, the project was not limited to the teaching time. In facts, us International stu-
dents were supposed to do some activities with the Japanese students living with us in Oak House.
Every evening we would cook and eat together International dishes and discuss on specific topics.
During weekends, we would also visit Tokyo and make fun activities together such as barbeque.
One of my favourite moments was the night we all wore Yukata and went see fireworks at a local
testival while eating delicious local food.

Overall, I feel so blessed I could be part of such an amazing project. This experience changed
me for the better and made me learn so much about Japanese culture and myself too. Moreover, up
to this day I am still in contact with everyone that took part to the project since we developed such
a strong bond. As a proof of that, on the very last day we were all together, we stayed up all night
even if we were exhausted. We wanted to spend as much time as possible since, unfortunately, we

live very far away.
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This experience made me understand the importance of challenging oneself to grow from
a personal and professional point of view. It also showed me that if the working environment is
respectful, trustful and positive, the results will be almost perfect. I will be always thankful to Mr
Tanaka and Kawamata for giving birth to the Meisei Summer School Project and for letting me be

part of it. This was the best experience of my life.



MSSP ESSAY

Mikhail Kindruk

Japan has always been my dream that raised at my childhood and I took it with me over years for
it to finally become a destination to arrive to. Even though I was really interested in the Japanese
culture, mindset and people leaving there this country had always stayed a an enigmatic and
mysterious country somewhere on the other edge of the world: the land of samurais, who were
people of honor, the land of high-tech technologies living in harmony and peace with ancient
shrines and traditions, the land of people of culture respecting both the surrounding nature and
each other.

Finally, after many years of learning about Japan, taking any possibility to communicate
with Japanese people and participating at different projects with Japanese volunteers involved,
I got a chance of my life to peak at the culture by my own unveiling those stereotypes and facts
I've heard about Japan. So, I was lucky enough to get invited to participate at the MSSP. I didn't
know much of the project itself, of the red tape procedures, of the people that will soon become
my friends sharing this month of work and joy with me. Nevertheless, with a solid help from the
Meisei office and professors we managed to go through all the preparations and challenges. I've
had all my questions answered both by them and Japanese volunteers who united all the teams
beforehand. I would say the project started before we even arrived to Japan and that was a great
idea. Thank you very much for the quality support!

I took my night-long flight and finally landed in Japan. Being my very first flight, it was
quite a stressful experience for me, especially at the Narita airport because I got limited with my
access to the Internet while the meeting point with a Japanese volunteer was somewhere in Tokyo
itself. Luckily, everything went smooth and Tomoka took me to the guesthouse and, so tired, I was
really excited about everything going on. However, I guess, without any communication possible,
in the future projects, somebody could get stuck or lost on their way. So, the very first recommen-
dation I could leave here: it would be great if international volunteers (there are 10 of them only)
got met straight at the airport with a portable Wi-Fi and a Suica card rent in advance. I believe, it
would save time and nerves of both sides helping to escape any possible problems at the stage.

Coming to the guesthouse, I've got a warm welcome from the international and Japanese
volunteers, got fed, taken to my room with a brief explanation of the guesthouse rules. Personally,
I had no problems there, but, for example, on the first day of Stella in Japan, there was an issue

with her key and we were left to solve it by our own. So, she had to share the night in Vlad’s rooms
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without any other options despite everybody was fine with it. Probably, we could involve the per-
sonnel of the guesthouse into the process being sure all the keys are at one place and nobody take
them before the international volunteers arrive.

Then, for me, started the first week of being in Japan before the actual beginning of the
project. I had no issues (except the Internet one) and spent this week with my friends who filled it
with joy and amazing experience.

The only thing I would change at the point a bit is the schedule of the International volun-
teers making their traditional cuisine. The problem is everybody wanted to show the most of their
traditional dishes having no idea of how much do they need to cook for so many people. Moreover,
after one such a cuisine presentation, it gets difficult to find something new. As a consequence, we
were supposed to cook after day-long sightseeings/ teaching, bringing a lot of food to the table
and leaving the remainings in fridges untouched or just thrown away;, as for the next day there are
other people cooking the same variety of dishes again. By the end of the project we came to a deci-
sion it’s a lot easier for each volunteer to just choose bentos/sandwiches/anything else they would
like to have for dinner and breakfast as it was both easier and cheaper, respecting preferences of
everybody and saving time on evenings.

When the project started, we got to work, but I had never felt so excited about waking up

at 5 AM to finally come to my team to develop the teaching strategy, to know each other better, to
feel the unique atmosphere of the educational process of an absolutely different country.
I've been studying international communication, other cultures including Japan, and it was really
great to experience the differences on my own, Surprisingly, I found out, we have a lot in common
and It was extremely easy for us to communicate with each other, forgetting of any language barri-
ers existing. Both Belarusian and Japanese people tend to think of other people first to make sure
they feel comfortable. Moreover, Japanese are very respectful and polite, focusing at non-verbal
signs in their communication which is also similar to Belarusian people. Yes, we have plenty of
differences as well, but the qualities listed helped us to learn and to adapt to all the cultural pecu-
liarities of each other and finally become friends.

The second week was the one we had been preparing to: teaching to children. I could never
imagine myself being a teacher in Japan, especially of small kids. That’s why I was surprised I abso-
lutely fell in love with it. I believe, as a team, we managed to make it funny, useful and interesting
for everybody involved in the process. Hopefully, we helped the children to break the ice and
get rid of the fear of communication with foreigners in English taking into account the Olympic
Games that will be held in Tokyo this year. We did our best to teach them how to help foreigners
who got lost in the city and how to escape similar situations being abroad by themselves.

To conclude, it was absolutely fantastic experience I would be happy to repeat any time and
any day. I can’t help thinking of it since I came back to Belarus and consider the days in MSSP to
be simply the best I've ever had in my entire life. So, If I had any doubts of my dream to study and
live in Japan - they simply disappeared after I visited it by myself, lived there for almost a month,
found new friends, collected lots of memorable moments and enjoyed my time there.

I will never be tired of showing my sincere gratitude for this amazing opportunity to



participate at MSSP and to contribute to showing to the new generation that people of the whole
planet are the same in their dreams, interests, humor, love and joy, though seeing things from a bit

different perspectives.

Thank you very much!
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72a3azsr—varkERTLISLE L TREEE L D,

20194F, RMEASCHEROME L LT, E HICAFEMERMs R oMEZT L LT~ — A7 —
WMcHED o720 B E L CIEBEEEMONy 77 v 7% L. MIFEEE LTIZ0RETEMS 2010
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DARY PELTHEAMSNHGHEBCTVL, $v—RA 7 — VD, BEEMEZ TS L) T TOH
by 72, FEHOPT—FOKRY 2 =2 %HEL0E, HRRT V74 7 LIFEN DI S 5EHE L7
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Who RO LTS LR, SMEOBMEE, TI0HfH, kL, BAROEFERENEZIEA
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CBIHH)e TNHDOFAEIZIE, WITNHEE) —F— L LTHRITH TR L OE T 5785 H
LT, HAMERERLTFNOEBR 2D T4 Ay arz2fiotwnwiIvvarddib, FHO
BEHHIT L9008 (AFHOWEIRL < BATORRL AP SMINT 207205, #ho oxk#IizH
RABBERY Y a vy EENTW D, BIOKHROAHT % & 5Ty 2017413 WEEF — 2], 20194
A= N AF— L] EWNENT 272872, F—2OBFMBETHIAF 2—FT v - TV A
5N E T 4 ARFN, AR EIT R Tz, FBEROVY»OFHAB L TR~ —
A7 —=IVDO—iTH b,

BECHFRDOES

20194F, MFJEE & LCIBI 20 OB 5BIET A 2R T ¥ — A7 —VIZ—%kA
IATZE ZIT, HOEDIZETAD O R R 272 Tl WHEM R B EZ o Tnb & &2 HE K
L7z0 20174R 2B o 7o & Z T MR EAS SR D 5 & L IZFER L T 7eas, HILodBs 72001k
HL. EOMOERA XY b v ) ISR A>Tz, Bl 528, e EMEmLEETH
5 LICE#HRENIT TV Rd otz BREAFDZE) THolzk )T, KETHHHON T2 UHEIFHE.
DL OCOYICEBEE D 2 REPIENL 2 WIBRE P WAEDTIE G WES ) b v —2R
7= WOEREMND Z LMD RN hEHE 2Tz, MEDPEICHD HE OFBERlifE 2 PLF
T5ILE HEHEDDLIRAY vy 7THLHRERT I LIIRDZDTIEARWVES ) 2 A0S
PR L TV E00MAZ EIEAT v T - TART Y T AL FOE—HK7E, HENERLTIIE
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WA ML, ML L CB WV IRED B % BT 272010 (A& W, 2005, 2% v
T FANTY AV MFEETHL L 0wbRb L)% Twd (PMREFEHHRS 2008, AF
2016)0 Y —AZ =N 7OV 7 PEVIEEII 2T 4 DIVHITRB bIMb o 72 & U,
EDL) B THMTEDLDEA ) Ho HH. 75 AAL b, F—2 A4 M3 LEEN LI
WERIEET 5. ZORMEEICV LB OfFEEFBE R & AT 2T EIPIH D759
Mo 20194EDH~Y—A 7 —VCREEII =7 —3 3 VEROEREIT—DORERTH 72,
FRIBEDOTEDOF 7 4 A TH Y. AFMHRKOBL, FLFFETLHLEREIL -7 —
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HRZID R hwv, =27 —v7ud s MIBBA 74 20— 4 —1N"—F v T L7z—Hl
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BB RIE, M2H L WBLEZ 2 & o2 &2 ) EHERBAMKRDY, THEL bE 2 51D (k.
2010)0 FEBHEEDH Y T H AR, MRS S Z & 1d. FACHETAI L 2@ L THSE
BRAHZELIZOBRD D, FEOMITRY LT END ¥ A7 FTO 0 OBREBENITEENR, D
FTEWAD, FELLDPHENLD LN/ 2ATHE L L CTHERRIIMEE L Tz,
¥HE LB, ZECEL 74— NNy 7252515, ) Vo BB T,
BEDH L VAEN N2 E NS & TR B IEHICRE DT 2 ERIEIAZVE VLD,
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RV DR, B THWTOWWOR] EVHIEE s TERRITNE RO Lholzce A EITHER
Lz e aHE, ZEOWMREZFHR T EN D70 EHTORONFICELTHEE - B
AECEE S, Bo T—ATIEXRZ#ED, FITETTRDEILD LD o72 Db X v N—
LI LT, V=3 ¥ T4 XENTWCHATH 72, DR EDE LML, ZNTH Y
A7 % 2 LTV IEEHFORHO—>TH Y, METHYHrTEZ DL EREDOETH
bLEZ b,

EX{EEII 17— 3 > OEKRIEF WiFi (CB8d 3RVWabhe—

WO THNEZHITHA vy =3y MCERTES 5V DI, =7 ~<y FHE
ZWTHHAN TV TLNDEA ) EHNHIFRY MIDOREDVELLE V) ZEIZEBRT VT4 7
W& > TIHATER D 5 B TOHLOFBVHERO—2TH -7z, Wi-Fi lZHT LM EDEIZEZ
LDIZHKHFIEIH LD o720 ROT— Y REBERT ¥ 7 4 7 L ILRANE %2 %5 0B850,
HA DN — 2 AL ANOHFEERE L CTHRBTASNS 2 U CHERE IR BIH o720 &
D THbo TIANY—REDTD, EERS V54 TOXM L TH L, ARTZE LT —
¥ D7z, WHIFERIZH AR TH 5.

32— aYIFHEOR D EDICE > TAEFNIZEBNR T ATHD, SFLTFLHE
T NEOZHZHROP TERZMEL T EEZ 5N Tw5 (Kramsh and Whiteside, 2008) o
WiFi ICT 20 EhbEnR) L) ofilid, BRRKEBORES D) bbb, #igdd oo
727 R7HOXRWD SFEHHE LA ETOM, MEPEEERT ¥ 7 1 7258 G E KO THM L
TLBHEFIBDH o720 Wi IZDWTHATWAEDIZ, Zdkh, HFT2452 0K TIhne
EUTWAERRT V74 707 Y=, /UETELHRELS>TVLEEIDITHHELTH S
ZTH > TV BEHT O SNS EOXRFEATIE o



7 ~ ¥ — : Hello Fuyu. Can I have day off on 2nd of August. And also I would like to ask about
wifi ? 2:17 7H7H (H)
(ZAZBIEZ, 5@, SH2HIZBRAINS ? ZL T, WiiOZ EbHEE7ZWALITE)

FEH1- : Hello Angie, sorry for late reply. It's ok about day off on 2nd August. Do you have any
questions about wifi? 20.15

(ZAZHIEZ, Tyy—, BEELZ>TIDAL IV, §H2HBRTAKLK, Wii o
ETHMEMH o727

FEHF DRI Z TR 2T IR LT Il > TR EREL TV B DO TRV AR
Twh, EBEART V74 72E LEHS 0% A AL T D 7V —7FF v v b Tl H i
W2 MORT7T OB THRANFES V. TEZEZ L Wil ZFRLTHIF b 2 eI Twniz,
TryV—l3HELBFE LI LR LTHRLLL THRARTETCWA, LA L, EHFIEETEZS L) b1l
DIFETHEL TR L2 -720T, WOH A PO URL 2% THhize 7Y IV—REVWI &z
N7z kiz, WL RECEIBZICHLT, 22007 2 AFa v~ — & THEDHFLOMD A v
=V TRE L7

7 ¥ ¥ —: Yes. I saw in the main chat that we can get portable wifi for some 2000 yen for whole
month but we have to ask our buddies. Do you know anything about this? 22.41

(9 Ao Bav XA ¥ F vy bTRIZARF E, B7cb K= 710 Wifi 220001T 1 7 Bz
55 TCo IZIFENTAIIHWToZeh ol b APHAISTS ?)

FMF: http://kakaku.com/mobile_data/world-wifi-rental/company/?ww_linecd=103 This
site? 23:22

(oA 1 7?)

7 ~ ¥ —: 1am not sure because the site is in Japanese but it is possible 0:19(7 H 8 H)

I know they were saying you have to buy it in a convenience shop on Japan and you cannot
order it online??

What should I do to get it? 0.19

(L DBSHVE 20T FHAGEREDP S THTEDLAIZV AABRDVE > TWDHAT,
HOAVEZTHDRVEVWTRVONDH L >Thbho>ThD. HBIH T4 ¥V TEXLTE
B EHLIzH0BnD?)

HLEFR AR L TR - 28T, ICMERTES o7, T LTHEE —HICE 2, HA
FIAERIT vV —=HHFE I OFHEIIBIMNT 5089 a7 L THERZL TV,

F2HH T : Please wait. [ am checking. 7:39

For changing the subject, on 26™ some international volunteers will take part in seminar of
Professor Tanaka from 10:45. And there is a class about MSSP from 16:40. If you want to take
part in them, I tell to professor Tanaka. 7:39 Not during project, it’s ok not take part in these.
7:42
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(BrolfEoThe ARENL, FHEEEZ LA E, 26H. EBKRT 7 4 7 O AH
DHEBPEAEDE INTKD AT 10R4555D 50 Z L TAR405 DO — R 7 — IV OIZED
HDHD, BLOEBMLIz 5725, HHLEEIIS > TEL S, 7ud 27 FOWBTlE R
Mo, FHICHELS bR WIT AV DITTIE RV L)

7 ¥ ¥ — :1 think I can take part in that seminar but not in that afternoon class because I
already booked my visit at Ghibli museum for that date and I have to be there at 16:00. 10.07
REIICHOND LB AZTE, FHROZ TRAZCT RV, YTV 32—V TAFHLT
HoTIHETIATA RV EVITRVRS)

KT HHEEL LR 2%, Wil IZOWTH AR L o726, B 2RHRBRICET ¥ 74
TSR H o 72,

7 ¥ ¥ — : Do you know anything about WiFi? 12.37
(WiFi © 2 &l 7pb7p% ?)

SEHIF : In this case you need pay to Meisei University from oak house. 12.56

Do you want to use mobile router or sim? 13.00

(2Dt A= NI 2 bWHRIC 2ERIZHSTHIEL The BNV V=5 =&
SIM 7 — F&obzflivizno ?)

CCTEHTRIWIAOZ LZHANTWEDIT, KB Z L2 TRICHn, Wifi iIowT
THHIREE TR, Ty YV —0BRERZMERT LHME Lz ENA ML= —LSIMA—FED
LERMwIzwhtmabheT v Y —id, BKHFPLTHEZTHTORDYICF—F—L TIN5
b oL EMOBERE BE L CROBFE %572,

7 ¥ ¥ — :So you will preorder it for me and I will pay it when I arrive? Can I pick up directly
at Narita Airport? 13.51 Probably mobile router 13.52 I only can put one sim into my mobile.
13:53

(L dBIPEIAH—F—LTHECLELH 2RI IT P HEE TN ?
ZENANN—F — =LY L EROBHIIZANSNZVHS)

FEHFIZT v YV—ITH LT, STTRoEAL Y F ¥y FTHFBIC RS2 T LA — ¥ —1ZHSICIE
TERWVWEER DI E o0 L L—HWii # ATTEZ) 227 vV — 3l
WL o o,

FEHF : P’m afraid. I cannot preorder for you because I don’t have credit card. 16.32
(THOAZRZW, BIXLZHELTH—=F -3 TERVD, A7 LYy b= o Thwrb)
DXy —VIMAZTC2HDOWBHIPLTFHTELR Ty P Wifi L Z V¥4 FOFHEZR
ff L7z 16.32



7 ¥ ¥ — : But there are much more expensive than the other one. 17.04

It is ok even if I cannot pick up at the airport if I can buy it at convivence store later for a
cheaper price. 17.05

Those we can buy at convivence store are cheaper? Or they're all the same price 17.06

Do you know something about that wifi? Can somebody help me buy it when I get there?
(THHoBITHANTY o L. MABETZIMM RS T V2L, b LaryE=T#%
POZFMNTRENI) B0, T E=0THE N, D LIFENLFRLEE? wifi 0l
EbDPLRVD? HEPZoBIAToTHLRIIBLATINGD R ?)

FEHTPRTELRVELEZTLT YV —IE WIifi ICB L TRIIZHWTL b EHTICIE DO H
W7 vV —%MZIATL D BRAEDPVTEZTEY THITF 200 P L1 2D, koS
’5_’ Lf:o

FEHT: AvEe—=VOWMYHE L1129 7H9H (k)

FMF : Ok. I have an idea! I will order mobile router for you by my mother’s credit card. So
you pay fee for me by cash when you arrive. 12.25

Please send e-ticket for me because you can pick mobile router up at Narita Airport. 12.31

I want to know your arrival terminal at Narita airport. 12.39

(VI EERTD, ROBREADI LYy M= FThHLREORDYICEH—F—Lbn
Wk EloTo 2obilEVLBEEIS T NIZHLRLK, EF v FikoTN5E?
R ZEETENA VI — 5 — 22D 72012, FAEY —IFVEM) 7200,

7 ¥ ¥ — :Its ok you don’t have to do it. I can buy it when I arrive here. 14.23

I just need to know some info about it.14.51

And I also will need something else from you. 14.51
(ZABZELLELSTALE HULLHI B Ho 7272 Wifi IZOW TOMHALEE 5 720,
ZNXY HRIMBIIHRZTRL NI EDH L D)

C OBIZHPEAD Y I DBMIFIHD - T, MOW%EE LT T, %I v 0B R~ & 5
EDED o> TWolz, €L TEHTVHPE I OWMESHRL X IADOIENE L HTRFT L1
LIEZTD, ER e BH AL I | LVIIEINT VI — 5o TE72, Wifi DV Ab
TR EHELHFE N, HFHOKFHETD, XHEORDE Y THEELI LI, HrhTnwsrZlsr
HNBEAEZ D MOREEZ D, RO ERONDIEZEHT 2L RFICEINT
W\, EERSEHEOTE TH S,

ZORY LY, EBRRT VT4 T2 LZ o2 1 HOMCEDRICHET 550 T, EAENE
DR 72BH LML LIZWEEDO—DOTH LD, HARIZLS ZENIERERT 7 4 7 & O TR, 2 i
WIRD, FIFRIIV LA FELT, BFOHE AT 5720 TR LIZERRT ¥ 74
TEREOMbYIZZOTOY 2 s NEKOTTO, 72572—20BNHE T, BUE ORI iE
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BOFUONDH 720

BhHic

P =27 —n7ayzy bOBBAN, WERIERLEFLOR/ETH 572720, HiHHYLD
FEOWEB %25 ATE Y — A7 = VIIBIBAKE L, BFdi7z{ S ATHEEBERITHN T
Who WINEFEB 72 BIZRFEEZBZ T4 —F 7 F— 2 OB Z IR ATV ET N,

JIBBENC WD MEANTEL L L LTEEET R ETUE, T L bR MR 2 ORHER O
BRI TR o THR— AT = Va2 F THF =T L TH L) e EZOND, €2 Tl
HEFEL L CRE SN A IERE, PEREICMND 2 L5 TE& %o BT SICIIIERDH 0 . IEF IS
Bebohs ElE TH2 20 23T LT GE PEFEZ ) EBRER T 52725
BMEHSILRoTAHAL) | LELDZADPHTLZ2RBTTHL, FHEICESTIR, HEAEHET L
BEEROZLEANb DL, H 2R T MEER 2 R T 5213, AFMICARLEDIE
DB ENTEDLIES D o RAMZEAOHIIMMRIEE) % B S 5, AT kG
OHC PR TE HAOM#AZ BARN 2T E Y — FTHERE— M LRITIUES 5 WS 2 555
7uY s bORYHATIIHFBCAZACEZME T RAL ¥ MR TE %,

P — A7 = VDR TELZEMEINTORNI EARFMA S~ STV b, IEFEROFH
BIZOWTTH D, THIFH~Y— A7 — VERIEO &R TOMEERE., FE, #SkRROMRD
VLEWRTH D, STFMBE LA L, PiK, 2ol L EROR 2o 2 LR ENnb,
Y =R —VOZHEAETH LT L7252 MR HHEEOEMBR ORI, FEO L) 2/
GHRLBBZWMOFT ¥ ¥ A 2D 72ve 248D, BHE S %913 On the job development A3%B T
X513 Chb,
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