English asLingua Franca and East Asian
Young Learners

Edited by

Takanori Kawamata, Hiromasa Tanaka and Ethel Ogane



English as Lingua Franca and
East Asian Young Learners

Edited by

Takanori Kawamata
Meisal University
Hiromasa Tanaka
Meisal University

Ethel Ogane

Tamagawa University

International Studies Department, Meisei University



Table of contents
Acknowledgements

List of contributors

Chapter 1
An Introduction: Outline of Meisei Summer School Project 1

Takanori Kawamata

Chapter 2
Lingua Francafor Asian Children 9
Hiromasa Tanaka, Ethel Ogane, Aya Sugiyama, Kurumi Okuyama and Takanori

Kawamata

Chapter 3
BARDNZERIZEITAEERF 33

Aya Sugiyama

Chapter 4
REFHELTORERFZEDLSITRZ HM 51

Kurumi Okuyama



Acknowledgements

We would like to express our appreciation to Dr. Kathryn A. Davis, Professor in the
Department of Second Language Studies at the University of Hawai'i. Her comments
and insights at “The superdiversity and translanguaging for research and practice”
workshop held at Tamagawa University in 2014 contributed enormously to the

devel opment of the conceptual framework of this research project. Our discussions were
deeply meaningful and invaluable in opening up alternative ways to look at and
understand our data. We also extend our sincere gratitude to Meisel University and

Tamagawa University.

Thiswork was supported by JSPS Grants-in-Aid for Scientific research (C), grant
number 25370703.

List of Contributors

Hiromasa Tanakais a Professor in the School of Humanities and Social Sciences at

Meisei University, Tokyo.

Ethel Ogane is a Professor in the College of Tourism and Hospitality at Tamagawa
University, Tokyo.

Takanori Kawamatais an Assistant Professor in the Department of International Studies
at Meisal University, Tokyo.

Aya Sugiyamais a teacher researcher at a public elementary school in Tokyo.

Kurumi Okuyama is ateacher researcher at a private el ementary school in Tokyo.



CHAPTER 1

An Introduction: Outline of M SSP

Takanori Kawamata

This chapter describes the Meisei Summer School Project (MSSP), and its historical and
educational context. MSSP is a multi-faceted project in which participants actively
teach, organize, research, and learn in order to achievered life goals. The principle of
this project isthat learning is embedded in the learner’s situation. Meisei University
undergraduate and graduate students, international volunteers, and Japanese and
Taiwanese children participate in the project, and through this social interaction, they

weave their narratives of MSSP every year.

History of M SSP

Meisel University Professors, Hiromasa Tanaka and Y oshifumi Fukada planned and
carried out the first M SSP with twenty-two of their undergraduate students in 2002.
Inspired by the Foreign Language Partnership Project (FLPP) in Hawaii (Davis, 1999),
the original aim of the project was to have the undergraduate students teach English to
local junior high school students, aged 13 to 16, as part of their teacher training course.
At that time, the Meisei University students had very limited experience in teaching
English before engaging in their teaching practicum. In 2002, 38 children from the local
community participated in the first M SSP.

MSSP is adynamic aswell as discursive project. Every year, MSSP has
different participants, teaching approaches, and organizationa systems. In order to
avoid the construction of a hierarchy, attempts are made to transform M SSP each year.
M SSP has first-time participants, repeaters (children who return two or three times), and
participants who are siblings. In thiskind of context, it is generally easy for a power
structure based on knowledge and experience to form. Experienced participants tend to
instruct and guide new participants, and first-time participants tend to follow what
experienced participants say or do. In order to maintain its function as alearning

community, something new isintroduced into M SSP each year to avert the construction
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of ahierarchy.

In 2004, M SSP became a student-centered project. Post-graduate students
became project |eaders managing and administering the entire project. As a student-
centered project, it was thought that the authority of the professors would be reduced
thereby stimulating change in the operation and structure of MSSP. Another major
decision made in 2004 was to start teaching elementary school children (ages 7 to 13).
Sugiyama (Chapter 3) notes that Japanese English education policy has been changing
since 2001 and the M SSP founders and students envisaged the importance of
elementary school English education. Following this, lessons using a communicative
approach for fifth and sixth grade elementary school students were begun. In 2005, in
addition to elementary school and junior high school classes, a class for adults was
introduced as one of the new challenges for MSSP.

M SSP became an international volunteer project in 2005. An international non-
governmental organization, Y outh Action for Peace (Y AP), and its affiliate, the Council
on International Educational Exchange (CIEE) and M SSP collaborated to provide a
teaching opportunity for young adults worldwide. In order to increase the number of
participants, universities affiliated with Meisei University, including Belarus State
Economic University, De Montfort University, E6tvos Lorand University, Ghent
University, University of Limerick, Instituto Politécnico Nacional, and Wenzao
Ursuline University of Languages, joined the project as part of their academic exchange
programs. With funding provided by the Ministry of Education, Culture, Sports, Science
and Technology (MEXT) in 2005 and 2006, international volunteers have participated
from countries al over the world, including Hungary, Greece, France, Germany, Poland,
Italy, Spain, Estonia, Ireland, Taiwan, China, Indonesia, the Czech Republic, Ukraine,
Russia, Belgium, South Korea, Canada, Romania, Belarus, Serbia, the Netherlands, and
the United States.

One of the main tasks of the international volunteersis to teach English to the
elementary school and junior high school pupils together with Meisei University
students. Using a team teaching approach, the international volunteers and Meisei
University students create teaching plans and teaching materials together. Each
volunteer is encouraged to bring pictures and materials to introduce the culture of their

home country and encouraged to show and introduce the materials at booths at M SSP
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and international exchange events. In addition, the international volunteers participate in
setting up teaching sites and classrooms, organizing opening and closing ceremonies,
and performing other tasksto run the project. After M SSP became as an international
volunteer project, size of the project have been increasing year by year. Tanaka (2007)
maintains that one of the reasons for the increase is due to the reputation of the project
spread by word of mouth. Because M SSP has attracted the public attention, the number
of children has increased each year with approximately 200 children having applied to
join MSSP in 2015.

Since 2009, students from the National Taichung Educational University
Elementary School have participated in MSSP. One or two Taiwanese children are
placed in each MSSP morning class. The afternoon class for these students is described
in the Genkidama Project section below.

Through the experiences of MSSP, every participant, both international
volunteers and Meisal University students, learn real life skills such as teamwork,
leadership, intercultural communication, and risk management. M SSP does not only
provide the opportunity for local Japanese children to use English, but also functions as
alearning site where children, university students and international volunteers acquire a
range of abilities and knowledge.

Schedule of M SSP

M SSP has two phases, the first phase is used for preparation for teacher and the second
phase is for actual teaching practice. In the first phase, Meisel students and international
volunteers prepare teaching plans and teaching materials, then give mock lesson. Meisal
students begin preparing teaching plans and materials from the beginning of the
semester in April. Meisal students continually revise their teaching plans by conducting
mock lessons before the internationa volunteers arrive in late July. All international
volunteers are accommodated in the Geithinkan, a small traditional Japanese style
guesthouse, for the entire project with a small team of Meisei students who help to cook
meals and support the volunteer’s daily life. After their arrival, the international
volunteers participate in teaching workshops conducted by visiting lecturers at Meisei
University, but their main job isto work with the Meisei students practicing teaching

lessons and negotiating the syllabus and teaching activities.
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The second phase is the teaching period. MSSP is a six-day intensive program of
four 45-minute English lessons a day. Morning classes begins at 9:00 and end at 12:30.
One class has 12 to 16 children, including the Taiwanese children. With the
participation of the Taiwanese children, the university students and Japanese children
realize the necessity of using English to communicate although they understand that
they will be able to use Japanese if they do not know how to say something in English.
Most of the Taiwanese children understand little Japanese which creates opportunities
to use English, or at least try to communicate in English. MSSP clearly embraces and
encourages this authentic purpose for using English in communication among the
international volunteers and the Taiwanese children.

Theoretical Background of M SSP

The theoretical framework used in the creation of MSSP and for much of the research
on MSSP activities is based on the core concepts of Communities of Practice (CoP)
(Lave & Wenger, 1991; Wenger, 2000), identity (Block, 2007; Kanno & Norton, 2003;
Norton, 2000), and the notion of English as alinguafranca (ELF) (Firth & Wagner,
2009; Seidlhofer, 2011). This section discusses these concepts and observations of

M SSP participants and activities.

The term, Communities of Practice, is defined as groups of people who share a
concern or a passion for something they do and learn how to do it better as they interact
regularly (Lave & Wenger, 1991; Wenger, 2000). It is assumed that learning is situated
in the context of the experience of participating in the world. In MSSP, university
students and international volunteers work as ateam sharing their knowledge,
devel oping teaching materials and creating energy. M SSP provides students and pre-
service teachers with many opportunities for activities to use English for authentic
purposes (Tanaka & Fukada, 2004). Identity is conditioned by social interaction (Block,
2007; Kanno & Norton, 2003; Norton, 2000) and the social structure of MSSP is a CoP.
Previous to their participation in MSSP, many of the students might not have thought
they would be in any situation where Englishisacritical skill to function as a member
of acommunity and thus M SSP participants may have regarded themselves as a “non-
English users” or a “deficient communicators” (Firth and Wagner, 1997). However, the

participants’ identities begin to dynamically change through their social interactions
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with international volunteers and the children (see Chapter 2). Language learning is not
completed in a classroom segregated from society (van Lier, 2007). We try to develop
student awareness regarding how English isused in our society and why it iscritical to
invest our time and effort acquiring English.

Research shows that the number of speakers who use English as a second or
foreign language is more than twice the number of native speakers of English (Graddle,
2006). English is an important skill needed to communicate with people all over the
world (Firth & Wagner, 1997; Seidlhofer, 2011). Firth & Wagner (2007) have described
the English interaction of interlocutors who have different mother tongues, and how
they accommodate to each other using appropriate forms and the necessary pragmatic
strategies for effective communication. English is used as a shared working language,
that is, asalinguafranca, in MSSP. We view ELF asasocial practice rather than a
teaching approach. In the M SSP context, English is used in an authentic situation and
for communicative purposes. Meisal students and international volunteers learn to
negotiate meaning to gain mutual understanding. Meisel university students,
international volunteers and the Japanese and Taiwanese school children use English to
get the M SSP work done. Many researchers have conducted studies on ELF use,
however, empirical data on social interaction between children islimited, thus research
on ELF interaction among the Japanese teachers and students, the Japanese and

Taiwanese children, and international volunteersis of great importance.

Genkidama Project

The Genkidama project is the brainchild of Hiromasa Tanaka and was inaugurated in
2010. Tanaka and aMeisel University officer visited the National Taichung Educational
University at that time. At the meeting with the president of the National Taichung
Educationa University, the president proposed that students and teachers from the
National Taichung Educational University Elementary School visit Meisal University
Elementary School on a goodwill mission to establish arelationship and participatein a
summer camp. Taking this opportunity, Tanaka created the Genkidama project.The
name of the project, Genkidama, isinspired by a well-known Japanese comic book
series, Dragon Ball. Genkidamais special movement used by Son Gokuu, the main

character of Dragon Ball. Genkidama is a large ball which gathers everyone’s energy
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(genki). Reflecting the context of MSSP, Meisal University students, international
volunteers, local Japanese children and Taiwanese children engage in MSSP in order to
create a massive energy ball through social interaction. In 2005, when M SSP became an
international volunteer project, Meisel students obtained opportunitiesto interact in
English with the volunteers. However, for the Japanese children in MSSP, there were
still limited opportunities to use English because the Meisel students are Japanese native
speakers. The Genkidama project provided an ideal situation for Japanese and
Taiwanese children to interact in English because they know very little of each other’s
mother language. Thisis the very situation for English as a Lingua Franca. The
Genkidama project began as a spin-off project of MSSP and is also run by Meisei
students and international volunteers. One of the foci of MSSP is English teaching
methodology, however, for Genkidama’s goal is not teaching English. The purpose of
Genkidama s to have the Japanese and Taiwanese children form good relationships
using language. The language is not only English, but also, Chinese or Japanese. In this
sense, Genkidama provides children with a multilingual learning situation.

Genkidama classes start in the afternoon from 14:00 to 16:00. Both Japanese and
Talwanese children meet in one huge classroom with Meisei students and international
volunteers beginning with ice breaking games and continuing with tasks and activities.
The Japanese children are selected by alottery to ensure an equal number of Japanese
and Taiwanese children are in the classroom. Meisei students and international
volunteers conduct classes as facilitators, explaining the task or group activity (See
Chapter 4). Meisal students also design a one-week syllabus and prepare teaching
materials with the international volunteers. The Genkidama project uses a variety of
teaching approaches and classroom techniques. For example, the Taiwanese Genkidama
students visit Meisei Elementary School and engage in ice breaking activities and
workshops in mathematics or physical education conducted by Meisei Elementary
School teachers. Genkidama students also go on an excursion to Tama Zoo, whichis
located near Meisal University, and take part in special tasks in Japanese-Taiwanese
pairs. In this sense, the Genkidama project is a prurilingual experiment.

Thus, MSSP is a dynamic and discursive project. The holistic educational
aspects of MSSP are intertwined. In attempting to achieve the goals of the project, al of

the participants have encountered conflicts and problems. By social interaction and
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negotiation for solving the conflicts, the participants unearth the learning embedded in
MSSP.
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CHAPTER 2

Lingua Francafor Asian Children
Hiromasa Tanaka, Ethel Ogane, Aya Sugiyama, Kurumi Okuyama,

Takanori Kawamata

The Research Context and Research Questions

With the advent of compulsory foreign language communication activity periodsin the
fifth and sixth grades of elementary schoolsin 2011, there have been calls for more
training in communicative language teaching methods and techniques for teachersin
Japan (Fennelly & Luxton, 2011; Nishino, 2011; Tahira, 2013). In December 2013, the
Ministry of Education, Culture, Sports, Science and Technology (MEXT) announced its
blueprint for the reform of English education in response to globalization (MEXT,
2014). The plan calls for activity-oriented classes in the third and fourth grades to lay
the foundation for communication skills, and formal English classesin the fifth and
sixth grades in order to foster elementary command of the language (Benesse, 2015;
Kameda, 2013; MEXT, 2014). Difficulties are certain to arise in the implementation of
these reforms, and in-service as well as pre-service primary school teachers have cause
for concern regarding the teaching of English to young learners. Teachers may aso need
to adapt their language teaching to the current social environment in which Englishis
used as alingua franca (ELF).

English as alingua franca, described as the “use of English among speakers of
different first languages for whom English is the communicative medium of choice, and
often the only option” by Seidlhofer (2011, p. 7), has been reconceptualized by Jenkins
(2015) as a potential option in multilingual settings (p. 73-74). ELF isincreasingly
being used in Asiaaswell asin therest of the world (McArthur, 2002). However,
despite this growing global spread of the use of ELF, and an increasing awareness
among Japanese of the varieties of English (Leichsenring, McBride, Ogane & Milliner,
2015; Miyahara, 2015), English teaching in Japan for the most part still follows a native
speaker model (Honna & Takeshita, 2002). This traditional approach views the native
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speaker of English (NSE) as the target to aim for thus positioning language learners as
deficient speakers (Tanaka & Ogane, 2011). However, when English is used between
speakers of different languages, mostly non-native speakers (NNS), forms,
pronunciation, and word choice are negotiated between speakers. These speakers
employ various strategies to achieve effective communication between themselves.
English can then be viewed as a socially constructed practice, inherently variablein
form, rather than the fixed NSE code which has been the traditional target of learning.

Whether a non-native speaker may be empowered by this non-traditional way
of understanding how English might be learned is debatable. Whereasiit is argued that
the use of English as acommon language potentially casts an Anglo-American
neoliberalist norm as the template of communication (Phillipson, 2008), it isalso
claimed that an ELF perspective can help learners deal with various problematic
attitudes toward foreign language use including foreign language communication
apprehension or reluctance to participate (Lucas, 1984; McCroskey, Gudykunst, &
Nishida, 1985; Matsuoka, 2008). Non-native speakers can arguably claim ownership of
ELF, and by doing so, they can view themselves as qualified users of this shared
medium of communication rather than as deficient users of native-speaker English
(Firth, 2009). Thus, the concepts of ELF can potentially move English teaching one-step
beyond the traditional notions found in second language acquisition research.

In order to incorporate the notion of ELF into SLA research, ELF academics
argue that research needs to explore what the fundamental elements of ELF are (Firth,
2009) and how user identity affects the use of ELF (Cheung & Sung, 2016). There have
been a number of research studies exploring the two questions mentioned above (see
Mauranen, 2009). However, such studies focus on ELF used by adult users of ELF, and
little research has been carried out on the ELF used by children. In this study, we
investigate data from a site where Taiwanese and Japanese children meet to use and
learn English in a summer language program. The program aims to raise awareness of
ELF among the children by providing children with tasks that require translanguage
communication. We attempt to further our understanding of ELF among young learners
by asking the following two questions.

1. What are the factors which may affect the children’s ELF?
10



2. How are their identities shaped and influenced by their raised awareness of
ELF?
We believe that by examining ELF among children, we will be able to gain a better
understanding of the potential contribution the notion of ELF can have for the English

teaching practices currently in place for children in Japan and Asia.

Conceptual Framework

Firth and Wagner (2007) contend that cognitivist researchers using a deficit model of
acquisition have taken an etic approach in data analysis. Firth and Wagner, instead,
emphasize a social discursive approach to the analysis of the use of ELF. In other words,
they call for amore emic perspective in order to better understand how English is used
and learned in a constantly changing language environment. Studies that took such emic
perspectives demonstrated that learner identity plays a significant rolein learning and
teaching (see Cheung & Sung, 2016). ELF isa socia phenomenon asit is defined by
the way English is used in certain socia contexts. Research on speakers of ELF points
to atwo-way relationship between the speaker’s identity and the language spoken by the
speakers. When the speaker isinvolved in asocial situation where Englishisused asa
lingua franca, her/his identity as an English speaker can be influenced and formed by
the relationships between language and society. Non-native speakers, using a hybridity
of word choice, pronunciation and forms, are constantly accommodating to their
interlocutors and negotiating meaning in order to develop situationally appropriate ELF
and therefore, effective communication. There is no grasping for ‘correct’ English,
instead the speakers feel comfortable with the ELF which is used as a functiona tool
between the speakers (see Firth, 2009).

Taking into account this feature of speaker negotiation for mutual
understanding in ELF settings, Firth (2009) argues that ELF researchers need to ded
with two important factors. The first factor is meta-theory. He suggests EL F speakers
may feel emancipated from the traditional view of language learning which requires
language learners to use English ‘correctly,’ that is, without making errors. Developing
ameta-theoretical awareness of English language communication affects the speaker’s
identity as auser of ELF, rather than as alearner, empowering the speaker in

negotiating a mutually understandable code. Firth found that EFL speakers actively try
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various strategies and take responsibility for their communication. Studies have found
that speakersin ELF contexts make strategical use of the communicative resources
available to them in their environment in order to effectively accomplish their
conversational objectives (Canagargjah, 2007). This strategical use of resources, which
Firth has termed entailment (Firth, 2009, p. 150), might be compared to what SLA
researchers using cognitive models of language acquisition (for example, Faerch and
Kasper, 1983) termed communication strategies (Ellis, 2012). The term performative
competence is used by Canagarajah (2013) to address the ability to use situational
communicative resources for communication in spaces where multiple languages are
used. Canagarajah argues that the development of performative competence in ELF
speakersiscrucial.

Canagarajah (2013) echoes Firth, calling for anew paradigm by regarding
lingua franca English as translingual practice. Canagarajah views lingua franca English
as a practice rather than a language that has a fixed set of systems and features. ELF
research initially set its focus on the linguistic features of ELF including studies on
pronunciation carried out by Jenkinsin the 1980’s. Seidlhofer (2009) reconceptualized
ELF theory arguing that it is not meaningful to examine regularities of ELF by pointing
out the socially constructed nature of ELF. In line with Seidlhofer’s argument,
Canagarajah’s translingual practice or translanguaging refers to the language practices
between bilinguals or multilinguals. Moreover, translanguaging is not the conventional
notion of code-switching which assumes that the multiple languages of bilinguals are
used as separate monolingual codes. Rather, in translanguaging, speakers have one
linguistic repertoire from which they select features strategically to communicate
effectively, and the languages in use are dways in contact with and mutually influence
each other. According to Canagarajah, translanguaging means speakers treat all
available codes as arepertoire, and the languages are not necessarily at war with each
other. Canagarajah further argues that meaning does not arise from a common
grammatical system or norm but through negotiation. The assumption that grammatical
norms evolve from local language practices can potentially bring about a paradigm shift
in SLA research. Although cautioning that ELF can embrace native speakers’ power in

communication, Phillipson (2008) hopes that this reconceptualization of ELF may help
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to “trigger a paradigm change, a decoupling from the norms that currently dominate the
power of English” (p. 262).

A revised understanding of SLA may call for alternative approachesin research
on learners’ ELF acquisition. This process of ELF acquisition may not be limited to the
cognitive domain but influenced by other elements including social and situational
variables. Such variables include cultural artifacts (Lantolf, 2000), the identity of the
learners (Norton, 2000), and the environment and ecologica network comprising, mind,
body and world (Atkinson, 2011a). Atkinson (2011b) argues that alternative approaches
to SLA need to be explored. Following this call for alternative approaches, we pay
particular attention to young learners’ ELF development in the learning site where
Taiwanese and Japanese children meet and interact. As far as we know, young learners’
ELF in Asian contexts has not been fully explored.

We see identity as asalient factor in ELF interaction. We believe identity is
critical to understanding the children’s language behavior in the ELF situation which is
different from their home English classroom situation. We view identity as something
negotiated between individuals and in social contexts; therefore examining children’s
language behavior through the framework of identity is particularly relevant. Thisview
of identity has been employed in a number of recent studies of language learning (Block,
2007) but little attention was paid to young children's voices. Hawkins (2005) studied
the identity of young English language learnersin an American classroom, and notes
the need for teacher focus on learner acquisition of school discourse through academic
literacies, rather than solely basing teaching on English vocabulary or general grammar.
Academic literacies include not only the abilities of reading and writing, but also
appropriate ways of speaking and behaving in school. By acquiring these literacies, the
child’s identity as a learner emerges.

Japanese children’s exposure to spoken English has been limited and the
Japanese educationa norm emphasizes grammatical knowledge measured by standard
tests, such asthe Eiken (MEXT, 2014; Nihon Eiken Kentel Kyokai, n.d.). Japanese
children may view themselves as language learners who need to memorize accurate
grammar knowledge. Nevertheless, recent ethnographic research such as Firth’s (ibid)
document that ELF users try to negotiate |language and are engaging in asocia practice

(Norton, 2013). The findings from our study suggest that the Japanese children’s
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identities may be influenced by being situated in a socia setting where English is used
in order to communicate with other children, that is, the Taiwanese children, and where

negotiation for mutual understanding is required.

The Resear ch Site and M ethodology

In this study, we use data collected in the Genkidama Project, alanguage learning
program developed by Meisei University in Japan and the Taichung Normal University
in Taiwan. Genkidama is a one-week project that aims to provide Japanese and
Talwanese children (ages 6 to 12) with atranscultural space, where they might use
English as alingua francain addition to their L1s, Japanese and Chinese.

The Genkidama Project has been held in August on the Meisel University
campus since 2010. The students have generally consisted of ten visiting children from
Taichung, and ten Japanese pupils from the surrounding community and alocal private
elementary school. The Japanese children are recruited viaacall for participation posted
on the Meisei University website. To facilitate the children’s joint activities, two to four
in-service Taiwanese and Japanese teachers support two international volunteer teachers
and four to ten Meisai University students who participate in the project as student-
teachers.

The project was designed as a multi-literacy development opportunity for
children. Hornberger (2007) was drawn upon for her bi-literacy discussion viewing
language learning as discourse or literacy acquisition (Greese & Blackledge, 2010).
Following Tanaka’s research on ELF in business (2014), the position was taken that
discourseis away of constructing meaning situated in a certain community. Because of
the Japanese English language learning discourse in which awareness of negotiation
practicesis limited, it could be argued that children are disciplined to identify more
strongly as language learners who must memorize vocabulary and grammar. However, a
particular social arrangement, such as the Genkidama program, may influence the
children’s identity; here identity is understood as multiple, changing and negotiated
(Block, 2007; Norton, 2013).

In order to help develop a more proactive learning attitude in children, creating
real life needs for English communication and developing children’s cognizance of

communication strategiesis critical (Arano, 2013). In the Genkidama program, the
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children are tasked with pair and group activities that involve information gaps and
reguire cooperation and team effort. The children must develop and use practical ways
to successfully complete their tasks.

Interviews with the children and their parents and siblings were video recorded
and fieldnotes were taken. The data were collected from 2010 to 2014." Two of the
authors conducted unstructured interviews after the Genkidama lessons, 10 to 20
minutes in length, with the children on the Meisei University campus. The interviews
were informal in manner in order to help reduce any anxiety brought on by the
“teacher's questions" or the “researcher's questions.” It was thought that the children
would be less likely to express their feelings and hesitate to give their honest opinionsin
the atmosphere of aformal interview. Interviews were also conducted with the parents
as they waited for their children to finish up their lessons. Although most of the children
and parents did not have time for long interviews, some of the children who returned to
participate in Genkidama were interviewed each year by the two authors.

Supported by the university student-teachers, the children created stories of their
transcultural experiences. The children themselves selected the videos, photos and
picturesto be used in their narratives. The university student-teachers provided the
children with help, but the stories were created by the participating children. This data
collection method reflects the ontol ogical stance taken by the researchers. Rather than
the researcher searching for data which represent reality, the participants choose the
most relevant itemsin their lingua franca experience. In this way, the research project
becomes, in part, research with participants rather than on participants.

To better understand our data we constructed narratives about the children which
are built upon the videotaped interviews, video recordings of lessons and children's
stories of their Genkidama activities. We think the use of narratives is another way to
deconstruct the perceived existing relationship between the researcher and researched
(Willox, Harper, & Edge, 2012). In addition, an analysis based on Conversation
Analysis (CA) isemployed in exploring the children's practices in negotiating meaning

(Canagargjah, 2013; Firth & Wagner, 1997). We focus on the learners’ practices that

! The data were collected from 2010 to 2014 with an exception of 2011 when the earthquake
and the following nuclear power plant accident made it impossible to run a Genkidama Project
in that year. The Genkidama was planned once and then cancelled.
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include not only what they say but also what they do in order to communicate. We

analyze their identities holistically via the data.

Data Analysis

We frame our analysis drawing on the notion of English as lingua franca and identity
(Norton, 2000) in order to examine the children’s data captured in a specific learning
situation where local social, cognitive, psychological, and pedagogic factors are
interwoven. We pay special attention to the factors of children’s ELF and the process of

the children’s ELF identity formation.

Identity Construction

The experience of sharing atransborder space using lingua franca English influenced
some children’s identities, for example, there appears to be an addition to the identity of
alearner of English to include that of an identity of an ELF user. The narrative data
indicate that according to the mother of one of the Japanese participants, a 12-year-old
student, her daughter (Y una) had changed her identity in relation to English. English to
her daughter appeared to no longer be just a school subject. The narrative below was
constructed using data from informal interviews with Y unas mother and with Y una

after the Genkidama project. This narrative includes Yuna’s actions and reflections.

Y unawanted to talk with her Taiwanese partner, Lin. Yunahad used English alittle
before the Genkidama project. One day during the project, Yuna asked for Lin’s
name. Lin said her name in Chinese, but Y una did not use Chinese. Y una used
English expressions such as ‘Come here’ or ‘Look at this.” Lin used English
because she communicated better with Y una using English than by using Chinese
or Japanese. After the Genkidama project, Y una bought an English textbook and
started to study English. She told her mother, ‘If I had known more English, I could
have spoken more.” Yuna appeared to begin to realize that English was a tool to
connect herself to the outside world.

This narrative about Y unareveals her struggles during the Genkidama project. She
encountered difficulties in communicating with her Taiwanese partner. Even
though she felt her experience was not successful, there are indications that she had
begun to adopt an identity as an ELF user.
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Interview data with two 11 year-old students, Sena and Misato, also shows that
they realized the value of English as alingua franca.

Excerpt 1.

1 Interviewer: How do you find Genkidama?

2 Sena Eigo deyari tori suru nowa, ironna hito tachi wo wakaru ii houhou

[Interacting in English is awonderful way to understand different people.]

3 Misato: Berugi no hito toka Taiwan no hito to hanashite totemo omoshirokatta.
Motto chanto eigo wo hanasetara iina to omotta. Eigo de ironna hito
to hanaseru kara. [After speaking with the Belgium and Taiwanese
people, | thought it would be more interesting if | spoke better English.
With English | can talk to many people]  (2010/08/02-06%)

By interacting with Taiwanese children, Sena and Misato began to realize that English
isamedium of social interaction. Yunaand Misato regarded themselves as non-English
speakers before they participated in Genkidama. However, the data show that their
identities as English speakers began to emerge from their ELF interactions. According
to Hawkins, the children’s understanding of what they can be or what they want to be,
the socially constructed positions available to them, “are mediated through filters
formed by past histories and experiences” (2005, pg. 62). The Genkidama ethnographic
data reveal Yuna, Sena and Misato’s positions or subjectivity toward English and how

identity is multiple and fluctuating (Block, 2007).

Embodied Small Talk

Japanese school children, although they spent two hours of English lessons per week in
elementary school, did not have much experience of communicating in English in real
life situations. The interview data reveal that the Japanese children did not have much
confidence to communicate in English. Taiwanese children, even though they had
English classes aimost every day in addition to earlier start to study English. Both
Taiwanese and Japanese children wereinitially split into two language groups and did
not step over the language boundary. However, they soon started to use their

environment and to communi cate without using English.

*The data were collected sometime between the 2nd to 6th of August, 2010. The specific day
could not be ascertained.
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On one of thefirst days of the program the children visit the local private
elementary school that many of the Genkidama Japanese children attend. As other
students from the elementary school join in, the composition of the participantsin this
gathering is not the same as in the Genkidama classes on the university campus. At the
elementary school, the activities are facilitated not by the student-teachers but by the
teachers at the elementary school, most of whom do not usually teach in English. The
students take part in group tasks involving subjects such as physical education and math,
and other activities including a scavenger hunt in the school building. The children first
meet together in the school gym.

In 2014, the elementary school gathering was scheduled on the second day. The
video data of the children’s initial play with basketballs and jump ropes in the gym
indicate that instead of implementing small talk, they played together with mediations
(balls and ropes), which appeared to help develop personal relationships among them.
The video data captured this “embodied small talk” between the Japanese and
Taiwanese children. Just as adults who are not familiar with each other would use small
talk to open and smooth their conversations (see Coupland, 2000), the children opened
their lines of communication with this embodied small talk.

A cognitivist approach to language acquisition has historically dominated
second language acquisition research. Atkinson (2010) instead posits an embodied view
of cognition, a sociocognitive approach, arguing that “because bodies link minds to the
world -- we experience, understand, and act on the world through our bodies” (p. 599).
One learns (languages) by social participation, continually engaging with others and
experiencing the environment, learning “various means of and affordances for sensitive
and dynamic adaptation, in other words, sociocognitive alignment” (Atkinson, Churchill,
Nishino & Okada, 2007, p. 171). Sociocognitive affordances may include “associated
tools” such as balls and ropes, “embodied tools like physical orientation, eye gaze, and
gesture,” and “socially defined purposes, situations, conventions, and participation
structures,” an example of which may be phatic communion or small talk (Atkinson et
a, 2007, p. 172).
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Figure 1. Chen has the basketball.

When the Genkidama children had a break between lessons, Chen, a Taiwanese child
(in agreen T-shirt), began to play with a basketball. He dribbled by himself, and the
Japanese children (in the yellow T-shirts) watched him. Chen accidentally kicked the
ball toward them when he dribbled. One of the Japanese children picked up the ball and
he passed it to Chen.

-
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Figure 2. Chen dribbles to the basketball hoop.

Then, they began to pass the ball to each other. When Chen dribbled to the basketball
hoop, the Japanese children chased after him. Three minutes later, the Taiwanese

children and Japanese children formed two teams and began to play basketball.
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Figure 3. The children form teams and play basketball together.

Another video clip of the Genkidama children in the Meisei Elementary School gym
shows how two Japanese girls (in yellow T-shirts) and a Taiwanese girl, Liao (in a pink
T-shirt), were playing with a basketball.

Figure 4. Showing how to throw the ball. Figure 5. Liao prepares to throw the ball.

They did not talk much, but instead, using gestures the Japanese children showed Liao
how to throw the ball. Liao threw the ball, but it bounced off the basketball hoop.
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Figure 7. Using gesturesto tell Liao to move closer.

Japanese children then beckoned Liao to go closer to the hoop and try shooting again.
The Japanese and Taiwanese children were dynamically adapting to their
situation as they engaged first in embodied small talk playing together with balls and
jumping ropes, and then starting simple verbal communication. These kinds of
behaviors have been observed throughout the video data collected in the Genkidama
programs. We argue that thisis part of the children's efforts at developing relationships
and learning to communicate using their bodies first, and then their linguistic resources.

ELF Co-construction: Developing Rapport and Relationships
Our dataindicate that in a situation where an authentic purpose is given, the children
make use of different modes of communication co-constructing practices (not form),

rules and terms of engagement, and becoming responsible for the joint accomplishment
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of goals (Canagaragjah, 2013, p. 175). The video data of one of the Genkidama activities,
the zoo walk, show how communication in ELF was naturally created by the children.

The zoo walk, which takes place at the end of the week in every Genkidama
program, pairs a Japanese and a Taiwanese child together as ateam. Each team is given
asheet of tasks. The tasks are to find certain animals such as an African elephant or
Malaysian tapir and take pictures of them. The order of the tasksis different from team
to team, so each team needsto find their own route. A handy zoo map written in English
and some helpful illustrations are provided for each team, and large maps can be found
in various locations around the zoo. The children are supposed to consult the maps and
decide together which direction they should go in. The winding walkways of the zoo are
very complex and it is not easy for the children to find the places they need to go to.
They aso need to come back to the entrance gate at an appointed time and report to the
student-teachers how many tasks they have completed.

In the 2014 video data, Eito and Sunny, two 9 year olds, are walking around the
Zoo trying to complete their tasks. They are using the language resources and other

affordances available to them.

Figure 8. Eito and Sunny doing the activity in Zoo walk

Excerpt 2.
1 Sunny: Wait, wait, wait (pointing to right side of his map)
2 Eito: Oh (pointing to the left side of his map) monkey, monkey (laughs)

3 Sunny: So many monkey!  (2014/08/06)

Eito and Sunny had realized they could not communicate well by just using their mother

tongues; Eito cannot speak Chinese and Sunny cannot speak Japanese. They instead
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used multiple language and semiotic resources, gestures and maps, to finish the activity.
Even though their English ability was limited, Eito and Sunny tried to communicate in
English. They did not ask if they were required to use English, and they were only
asked to achieve the task of finding certain animals. In the end, they used good
teamwork and were able to find all of their animals using English and other available
modes of communication.

A videotape of other students shows how English functioned as a medium of
social interaction. Two Japanese students, Sana and Akiko, started to use English to talk
with a Taiwanese child, Yen Yu, sitting in between them during a break in the lesson.

The children began to develop afriendly conversation.

Figure 9 Akiko, Yen Yu, Sanaaretalking in break time

Excerpt 3.

1 Akiko: Do you have boyfriend?
2YenYu: (Whispering to Sana) She has boyfriend?

3 Sana (Nodding) Yes.

4 Akiko: Nah, Sana. Sana, yes.

5 Sana No no no no.

6 Akiko: No, no, ah Oyama sensel ga iou to shiteiru jinbutsu dewanai yo.
[The guy that Ms. Oyama might mention is not the guy (her
boyfriend). ]

7YenYu: English! (laugh)
8 Akiko: English, oh.(laugh)
9 Sana Takah...

23



10 Oyama:  Did you change your boyfriend again? Changed boyfriend?

11YenYu: (Laughs)

12 Akiko: (Pointsto Sana) Y ou said Takahashi,

13Oyama:  Redly?

14 Akiko: No, no, no. heisnot. Soitsu wa nai wa. [Heis not the guy.]
(2014/08/07)

Sana, Akiko and Yen Yu are 12 years old. Akiko sometimes uses Japanese, however,
shetried to talk with Yen Yu in English. For their conversation, English functioned as a
medium of social interaction. They focused on the topic, about their boyfriends, and
were not focused on accurate English as indicated by the dropping of the article before
‘boyfriend’ in lines 1 and 2. In other words, they accept both English and Japanese,
even though Yen Y u cannot understand Japanese. They formed a good relationship by
using both English and Japanese. These data indicate English as alinguafrancawas
constructed, abeit very simply, in this transborder space.

ELF Co-construction: Perceived Use of Strategies

Often times in the ELF situation, English is not the only shared language.
Codeswitching can be used strategically in communication. Research studies have
shown that the practice of aternating or mixing languages is not only common, but
serves as an important communication strategy (Myers-Scotton, 1993). The childrenin
the following excerpt indicate that they used the languages available to them.

Excerpt 4.

1 Interviewer: (Did you talk) in English?

2 Risa Eigo to Nihongo to Chuugokugo. Sensel ga Chuugokugo wo
oshiete kureta. Chotto dake Chuugokugo. [In English,
Japanese, and Chinese. The student-teachers taught me
Chinese. So alittle Chinese]

3 Interviewer: When did you use English?

4 Risa Iro wo kikareteiru toki, “Hayaku tte ii takatta.Gurupu no toki

yori pea no toki. [When I wanted to say "Hurry up’ and when I
asked color. Mostly in pair works rather than group work.]
5 Interviewer: Why did you use English?

6 Risa Nihongo shiranai kara. Ato eigo benkyo shite irukara.
[They don’t understand Japanese. And I am learning English.]
7 Interviewer: When did you use Chinese?
8 Mao: Tamadoubutsukoen. [In the Tama zoological park.]
9Risa Aisatsu to jikoshoukai [Greeting and when | introduced
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myself.]
10 Interviewer:  Why Chinese?

11 Risa: Eigo ha gakko de yatta kedo, chuugokugo wa yattenakute
atarashii. [I have used English but not Chinese in school. So it’s new to me]
12 Mao: Chuugokugo tsukatte mitakatta. [I just wanted to use

Chinese] (2010/08/06)

As participants in the Genkidama project, Risa and Mao picked up some Chinese
and Otuthe Taiwanese children |earned some Japanese while staying in Japan,
Rather than relying entirely on English, they said they used Japanese, Chinese and
English as resources. For example, Risa and Mao used Chinese when they
introduced themselves. In other words, their subjectivity toward English had
changed though their interaction with the Taiwanese children.

In the next excerpts, two students are responding to the interviewer’s
guestions regarding their work and efforts in the Genkidama activities. In their
recollections, we can see the possible use of strategies as they attempt

communication in ELF.

Excerpt 5.

1 Interviewer: How did you do in the activity?
2 Takuro: Eigo de yatta houga hayaku dekiru kara. [(We) can do it faster if (we)
doitinEnglish.] (2013/08/07)

Takuto appears to have found a practical advantage in using lingua franca English when
he and his team were involved in atask completion activity. As Firth (2009, p. 162-163)
argues, speakers in ELF interactions may be able to monitor each other’s language
proficiency and make decisions as to what is appropriate or advantageous to use; in ELF
interactions, speakers show “mastery of strategies for the accomplishment of

accommodation of diverse practices and modes of meaning.”

Excerpt 6.

1 Interviewer: How did you do in the activity?
2 Seina: I did not know the word ‘friendship’ and I said, “I think this can make
our friends’ ........ Heart?” Then Katherine said, “Ah...friendship.”
(2013/08/07)
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In this excerpt, Seinais recalling a conversation that she had with one of her Taiwanese
lesson mates, Katherine. She recalls that she used the word, ‘heart’ for ‘friendship.’
Seina was perhaps searching for a word like ‘kindness’ or ‘empathy.” She appears to
have used paraphrasing as a communication strategy, and in her reply, Katherine seems
to have understood or accepted Seina’s idea. As Arano (2013) argues, it isimportant for

children to acquire and utilize communication strategies.

Conclusion: Development of Perfor mative Competence

Our data show that in facing areal-life translanguage situation, the children used a
number of resourcesin their attempts to effectively communicate with other children.
Thistranglingual space required the development and deployment of performative
competence by the children, and as aresult, the children gained more opportunities for
working in the language. The narrative data indicate that the identity of the children
may change from alearner of English as atarget |anguage to include the identity of an
ELF user. We adopted an alternative approach to viewing SLA in which mind, body,
and world are functionally integrated.

The non-native English speaker teachers, including the Taiwanese teachers,
international volunteers, and university students, in this Genkidama project were not
fluent speakers themselves. The NNS teachers communicated with the other project
participants by employing communication strategies and their limited English. Each
NNS teacher could be seen as amodel of an ideal foreign language speaker who
integrates all of their communicative resources. How was English as alingua franca
constructed during the intercultural communication activities in which Japanese and
Talwanese children were working with multi-national volunteers? The Japanese
children’s identities may have begun to grow to include the identity of a speaker or
learner of English thus perhaps enabling them to use communication and discourse
strategies and appropriate all the linguistic resources and modes of communication

available to them.
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Implications

This study does not advocate that every school or teacher set up atranslingual

classroom situation consisting of children from different cultural backgroundsin order
to facilitate foreign language learning. It is not always possible or easy to establish the
kind of translingual space described in this study. Rather, in investigating the Japanese
and Taiwanese children’s use of language and their identities, the findings of the present
study implicate ways to help facilitate the language learning of Japanese children.

ELF identities can be developed through a holistic approach to teaching which
is not always found in the traditional English classroom in Japan. Providing a space
where communicating with the use of multiple communicative resources, including
English, in the early stage of elementary school language education can help students
develop an EFL-user identity and implement a positive attitude toward communication.
When children become fifth and sixth graders, many begin to see English as a critical
academic subject, a subject they must master if they wish to go on to higher levels of
education, which may constrain their use of English as they are faced with the need to
memorize and recognize standard forms of English. Translingual -type spaces should be
provided before children become cognizant of and pressured by the academic value
placed on learning correct English in the Japanese schooling context.

Past research studies (e.g. Fennelly & Luxton, 2011; Sugiyama, 2015) have
indicated a reluctance on the part of Japanese homeroom teachersto facilitate foreign
language activities because they fed their knowledge of English is not sufficient.
However, if teachers have opportunities to develop awareness of ELF practices and
identities, they may realize that they need not be language teaching specialists but rather
act as models of practical communication, of competence worked out through
performance asis evidenced in the transingual practices around the world. A meta-
theoretical awareness of ELF might help learners and teachers to actively participatein
ELF interaction. As Genkidama cannot be easily duplicated in regular classroomsin
Japan, the homeroom teacher can act as a performer of expert communication with the
Assistant Language Teacher. An ELF approach, asin the Genkidama Project, may lead
to proactive teaching and learning thereby helping English language learning
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development. A proactive communicative approach in the classroom may lead to better

results.
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CHAPTER 3

BARD/NERIZE T B HEEHE
#11  HHEE (Aya Sugiyama)

INERIEBEE

H AR DIEFEHE W HE DR

HARDFRGEAE TR WTC, BRI O 21D 2 2 L S SCEE R CURHE)IC &
S TS SNTZDIE, 1986FED Z L ThDH, D%, 194FITIE, WIFEBR PRI
ES, EFRPEFAE & L TORGEHE OEREAIPEAN STz, 1996 F1TiT, /AR
BERECOANEREHBIZOWT, #HRLE LT RICERT 2 BT O 20D, BEn
725 ORFRICRERINEEN ORI 2 FIH L €, ANERE I A2 Rl b6 2 &
WY THD & Lz, 198EOFEREEEOUFT T, HEMNRFE O] 23EE
S, BEO/NFERT, FEEEEHNITOND K)o Tc, EHIT 20024, [HEFEN
22 HAN] OBEROTZD OEBERERIRE S, NPT 5 SEEEE YA F
ST, INFRIGEEB FEMAEIC L D & HEREBORMZRIT, 2003 4 DY
88% 726 2007 FEFEITIZ 97% L 72> T D, ZDZ EMb, 2007 FEEITIE, 1FEAL
D/NFRE T, FEEEEDMTON TE I DB 005D, TOXHRERELESE 2, 2008
FEOFEFREEFELGET T, NP 5RO 6 FARICHANEREEEI L E ST &
i, BATHIEDIH TH 5 20094 4 H LI, 2 < O/NERSHTE L CHMERRE IO 5=
fiz a0, 20114E 4 4 K0 /NARSEETRE ST EM SV NER 5, 64 E
KIGUTHMERRTE BN 2V E A STz,

SCRHEIE. 20114 4 H 5 B O/NFERSMEREIS B AKS S AT, HmERs & LT
[958/ — b ZldAn U7, SMERBIEE 2 561738 L TW o/ et T, T9esh /) —
N DSER LTV, 20124FF LY [355E / — R (3BEIE S, TH, friends! | 23
i snnd 2 & otz LinL. AN/INFROSERETEBNI KT 5 HRE R~ D%
BUTZ <. SMEREEENEMIZ M TOMMEIZER LTINS b DD 14 LIEE 2T,
REEOFTHBLRE L TOWRVWHBEEZAR HZ V2D, ALTEEICZ2 > TV D FK
HARL R, TDD, FRENFICOW T, EHEMIC L > THIRER —Sh
TIEWD 2, ALT DEAIZHOW TR, BIREROMBURILIZ L 52N R E L, F|EE
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HE— SN TV TH 5,

FNL/NERIT T B EEHRE

RSN TR, FEIRAIC %ﬁﬁ%ﬁofwéiﬁﬁgwoiﬂﬁumaﬁﬁﬁ

XD L, 2005 FEHEICHFEHE ICE DA TV DN NER T, RN/ NER 4 19445
DOHRT, BEEZFTE 48D 5 H 13K ThH o7z, RN OZBIFEH A WL T
D& FNINVERTIE, NP D PRSI~ B LEHEEITHO) LN TED
OBRFEE LTHET bND, FEEABICE AN TND RS %<, SMNEANZEIC &
LIRER, TF, AROKFEER O/ NFROREO—H 22 TFF>Z L bH 1 |
— B LI EBEHE LT LN TELONFETH D, FRITK > T, F5weE
LB A, MFENOCTAT 4 IR =T 4 T E Vo e R E R
TTWD, ERREMAT S LT, MIMIERIT 2 EZ T 52 PR B\ T D, £,
AN LA B B IFIR D BEFE DR ZE 2 Ffiii L TV 2 PRSP EHER 2~ b SRGEZE 4 B
L TWDLFRS B D%, BRN/NFRDNENENOEE 2 b L IFf D & 55
BB EITo TV D,

ZOE T, BNV TIL, AN CHOMNERETEEN AN A E i S DRI D |
PEEEHBE I E AN, MEDOD VX 2T LA L CE -, TOHHCHEETEILY
BIC k0 B Bh, PR - BEHRE T B LR ECREE O RE L & T
SLNFRZR B TIXOHBE M THONTE T,

ISLINERIC BT B IMEFEEB OBUR

[ THFEREZ D AARAN] OBERDT- O OISR 128> T, AY/NAR TS
EREEEMEML DN EA TE o, IRE T BEFE OZBERRE S L /ARSI LT,
[NFRE R A O PRS2 I LIRFENIZ EFEk 3 5000 0 12, A58 OR5R

I IRFRRRER S ) & ) SEEEEIAE LA~ O WE Z 3 AT FE RS EEHO
WAT L/ N OHERRICET 2R R AR Lo, ARAIIC, 2008 455 0538 fird
FUE 22T, 20114EE K0 | REO/NFERIZIBW T, Bre B RS 2 B S
Ao 5+ 64 CHEM] 35 BANLRF o0 TAMNEREIR®E)) NMEfb STz, [SMEREEE)) Tl
B & PUDICAMEREICIENE L £ 5158 2 @ . BB SUBIZ W TTRER I B
RO D L EHic, BRI ala=r—rarz2XA9 ETHEZERL, =
Ra=r—val IR MER) LA AL LTE L, 207, BIfE, AS/h
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FRTIE, LT — L L am PEFRIZH LR TN TV D,

SIHIT, CRHRIE, 2020 £ Clo,  [AMEREES)) OBAARF 2 BIfED 5447
B 3MEAICHMEIL L, 5+ 64FAICB L TiE, BFRHMEAZ R L TV 5 (FLEASR, 2013),
3« 44FEA T 1~2 BTHER, 5« 644 Cll SHEMRFF O EAEE ST\ D, £

D, 5 BHFEATIE, MEBFRFLHEMA L, BEEHMELEAT D2 &1k D, 4
FTHET DNDEMIZH o7, ARG AFEEZZRES, A% AN TET
H D,

01LFEE X VA FE V 4EMITONTE -5 640 [SMEREEE) 2BV T, fFEk
KRB . FHEOTED 5. HHEEE, Fx RIEN R TETWD, 4%, [SMEGEE
H)] % 3FENDICHED, SENLHEFHMET D12 - T, EHICE OEN TS D
ZEWTHEND, ZOXDRBUROT T, KYNHRIZEBNT, BRERaI2=7
—3a VREDFEMARE O 20T, BEARL D EFEMEE L TOREFEREN L, 23

o == a Y OHGE L TR DERREME & O AR E PR DR O TRV EE R
Do

ARIFFETIE, AN OHB OB GG, FEREER, JGEE), ala=r—v
3 VRESID 30EMENIH X DR o Tt B Yy ~— A7 —A T ma v =7 |k
(MSSPPoH Tz, TR EZr Y= FTREOFEEONE2RL D, O
LT, NN TORGE B DHREIESEM . BHIOKENIEEBLRZ L
Lt D/INALIGEHE O F AR R T2 2 L ERb 0N ET 5, . FAN/INERIC
BIFDEFEHEDO T —ARZT A IZARED 48—V THEIT LT 5,

INEBIZ I T DAMEFEEB DORLE & FHE
SCRME (2015)I2 X A RFEFRAE L v

INFARIZIBUN T, 5 - 6FEDAMEFEIEEN 21T > TEI2fi R, /NFEED 76%08 T3FED
FEPEFE ] | 9L5% N [HFEMEZX D X2z End koic, REDOH
D BAEIZB W TORER R HITWD(CERR 254 F  2E%T) - FERIHE),
Fo. INFRTHEGEEE) 2688k L C & 7oy VAEADOAELEITK LT, SEEEEIE
ANZE T THRSERENE T AN [EhEbA LT LEUHIHAEN

SHHE RS2 C. 20024 BthE o-7a Y s N T, KFENEKRZEFIH LT, R
KENOCEESTZEBERT 7 0 7 T, IR FRARED . FERREME, SG5EE ). a3
2=l — g VEESID 30 EERINCEH X DA TH 5.
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8% Th-olz, TOMEKE LTIE, DIEREIUEISH LTHKAZ S > TS| 3%
FEOBEFICEABLATND ] [3EEL > THRBICa I 2= —Ya V&2 XA D
ETLRENBRINTND) THPAOHS INREET2) LV S REARET S
NTWDCER 2449 /NS EREE B FE MR DL A).

— . BELZL BTN TWS, £, FEETHL WEICEHT 28EE LT,
DN SAE, SR BE NN EE LB THLICHLELL T, KRNI FE
ZREATVRWRTEDIZ, FEHARICREEORWERENRRLOND] Z BRI
TWD, EHIT, /IMFRICEBWTHEREE - G0 X x 19ite 2 &) 1FESZ L) &L
TRBEEDPSTLEVIHREEDER L,

WIZ, FREFEOREE LT, HEREEBOEMI Y- > T, #HHCHbEHhED
BEM O] (51.3%). [HEOFRET) ] (44.9%). TALTEOHNHAM E DT BHAED
] (30.0%). SMEGEIEENCRET 2 EEME] (23.8%)13 % T Hit T\ 5,

Fio, FRAEICBNC, /MFEECBLA D OME LM I T D, VRIS
BOWTH AR TOREL Bl L2880, PEfcn CIsMNERREE &2 7 £ 2 7245
AR THD] ZENHELE LT HNTWDCCERFEE . 2014),

INST/NERDERE LY

FORERASINFRET TAER], G LCEIE L. £ 0N 54T 18], 6 44T 3]
&L RHAFM, mFEAHEY L, BRICOHERREH 21T TE 7, TORBRNL, /)
FRANEFEE I ORCR LA BT D,

FP. R E LT, REOELOEEI LKL TWD, AEFREEIZH LA, REEIC
Bk A2 L OWEN L AbND, ZOZ LiX, FEHEOEHE T H/ N TIToTWAHIE
HEOFEREFENS bR AT 2, FHFE. SHBICET 27— o BMEREEENL
HETTD] EWHHBIICK LT, 27THEEOFETIL, 644D 89%. 5FEALD 97%
NEEZRT (O] 2BATNWS, ZOT7 27— FOFERIT, 80~90 4 FLE DRHIIC
HEOLbDTHY, —IbT 52 LT TERY,

Fo. PEROFFEHFRAENOIT, NP THERREEINEA SN TUURE, T4
EORFFICLDaIa=r—2a VCHT OBBENmEo72]  [9EFEZME B D
AP A ) THEFRICRDRFEORCVIRD N TEDL L )R o7) EWoTopfili g
FEFTLHEBHET LN TN,

—J7. BELZL BV EERELO L ORI, WE LD S ALT L0 HE
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PDEORRITIZE A LR, o, ZFEL WO EK Lo b, £z, FRoF
TH., SNEGEEENC b - 7RO & 2 HAlIT D 2, SFE, 15 AT L H
T, AEREEEINNEA S 7e 2011 4R R AR IS AMERETRENC B o 72 ZL 5 AN TH 2,
SHAL EOFFET, HRHTLAHEEL TV A28, @FFETIE, SNEREEE) 2 2
ETITHY 2 & b < FREDZMMMAREADL LRI S & 5,

HEROBGEER N LIX, REEICL b aIa=r—rarombo—7, ite, &
CEWVNSTZZ LIZHTHEPULBIR B E Vo TmBERRH D, /NP CHNEGEIRE) 2
RRER L7 BT Bk, CFOBEATHEEZEETWD LD Thd, 20204FED/NF
BAMEFEHE B EAHIC D SCFEAO—RTE LA TES N TWS, iz k-
FLEY, FERADOEEGZ LD AL —XZTDHXOBENPNLEL D,

TRES e b

TRETB Y =7 b EE 2010ENBIEE ST MSSPOFDIFEFHO—2>TH D, &
BIDBEPHERAAENERIZED T EbTeba &, B & ARO/INFAER—FK
I Z LTV, HEROSIMEIZ KR LR NERICERE T HETH DL, T
IWDED/NFAEDN BAEWIZ, xR FEZl> THBMICaI 2= —ra &K
hoEo, XTI N—TICLDEBEZ LI ANTWD, AT 25 53EIENEEIC
REET, BAWZHML, EREXZ2 T2 L2 —FOAMET 52 LT, Bl
BREDY ZHREL TV D, ZOLX ) RO T T, BAWOIESFHEEL LT, i@
fRCEDPFEXZHEMIMHEA L, FEICLsaIa=lr—Ta OB LTS Z
ENTED, TR ETe Y =7 NTATTIEBFNILL T oMY Th 5,

[ can tower]
1 BEONEALARD/NEAA L B)TRTICRY, ANI—RE5[&, BIZ
BEIRZ D,

2 BliX. ADnSHEb ST EOEEZIYITITL,

3 BOFf-TELEEEE, BAI— &5 &I1X47<,

4 AL, BROHDLSTLBOEEZIRIATE, Ko TEeEafA T,
O~@DzM 0 R LATV, 7 L THIBRIFFEINIC TE 2720 E < H AT,

[zoo walk]

BB O/NFEL ARD/NFATRTIZRY | FERBFEINT— REb L ICHY
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B2 RN ORREEZER LT, I— RIZiE, B#TEme, Z0HRFTtes 2

R EDH AT PHEARGE, PEEE, JEREE, R RERETME o TEMM TN D, H

AREETEPNIZE AT ITHRO/NFENG -, BIEO/NFEICGDD X HITBEZ 7

N —FBITIEET 5, FEETENINTWDIHAIL, TOWTHD, FFETEMN

TWDREIZE L TiX. ARD/NFAE L BB O/NFAENR—RICH >, B A R L

BIOHEELH IR, ZLOARO/NFEEZ, BEEE G & EH 5> THRND T,

BEDO/NFENGS, BRO/NFEIEBZ D256 05D, BARONFELBEO/N

FAEN, BEWZHGOGND Z Eainx, MERLAWRN G, EEREZ B L

D T,

[ fruits bingo]

1 BEO/NFELEHBRO/NEAETTIZRY IOy To— 28695, BV
T— ML, RYOLAFID BAGENFEFEZ L > TEMMLTV D,

2 LADBHEORAIZWVDHMOEE> T DEEN S RMOL TN EINT- I — R
1<, BARO/NFAITHERE CEONTZ I — RE, BIEO/NFAIZHEARGETE
- — RE5I<,

3 BAEWIBGOBINWA— R DT — Rk, XTI > TWAHHFIZHA
Bz Tbb I,

4 AZDOFINIZH— FIZEPN T RO — RE 0 I247<, &l — R,
BEDHNZH DHRYT A MR — Rk A R ORRBE->TH Y | ZDIeDHE S
IZEWTH D,

5 Erav— MIENMTWDRYOITO LICEDRYOIRT — RER> T,
BT EEMRIE TN,

TTRETR Y27 NTIE, 20X DT, BEEDED BRO/NFA L BB O/NFAEN,
xR ERENMER SNABREOTF T, BEWICHGDORMND Z L _XTIB AR

O, =B L, SREAZZER L TV <, SiEOMMICHIRITZRN A BARWEE
LA DT, FEBTHITHGELZBIRL, T2 2082 d, 5HEMIT-
TERERETm V=2 FTlE, BEBEBO/NFAR 10 A& AARD/INFAER) 10 AA
B Lic, TRET Y =7 MIFHRICHEEISL TS T ey =2 M T, HRDOSN
FiE, FREIFIC MSSPOHEGFE Y T AZBM L, HEEOEEEZ L TWD, Z0Fadx

7 FTIE. BEBONFELE ARO/NFEN IR T 5720, &G T 52058
38

Tl



MW T ey 2 NThb,

BESHORSHE 7
Sociocognitive Theory
SAERERFICH S E LD X0 ITFE LTV ONTERZEWZHIEELTH 5
CEREEBOSEIZ RV T, 1R EVVD DITEA L~V DOFREIE VD
gz b SITHEN T TN TE L, B SEENHOMIE, Ba LSO
BRI, FEREOSHEFOT 0w ARLEEDERBN T OMIEOFLER>TND,
L 7> LifT4E Davis (2011) Atkinson (2011)72 E 25, §ERDE Sk & % 2 D ARTR\ VG
(CEES AR ERICHHZB X, SHEGERMNRLOTHY, ZNETOH
DOHLERSTELBMALVEBZ T DOTHDLZ EadmL T\ 5d, fMRE LT,
17088 SREFE OB, 1EROMAAZ B2 THED ST\ 5, 1D D%
TIE, SR ZARTEEL ITAR ST FEOLORE, a7 27 2 b x
KREREHR L LTLEYHIFTWD, Atkinson (ibid) DIEET 5 SOC|ocogn|t|veApproach
T, B OEREEGN, FEHENESBICR > TV b OICINA TRE, FosERs
OISRV EE/LRTE R THDH LWV Z L&k L T\ 5, Atkinson (2011)13 5 75
B -t BBRIFETH Y . SREIHEETH D LV OO & TONSE
EWVS FHIEZR LTINS, @EICLDER COBKROME IO TIThbh T
L5EVNIBZFTHD, BESEINE 2REOHESHRERNEEBREOEBERER L
LT EFonanElnds e ZEThsd, AWFIETIE, I D sociocognitive
approach 2 6 &2, FE b HOAMNEREHEHZERE, TN ENDHETOZELT7EH0
X R Lo RERE S LI LT,

QEIQ

; nu[x
mm

Linguafranca

Atkinson 5 DO EFEEEEIC Y LDz, HEFETH 5 HEE(linguafranca)lc L 5 = 2
o= —3a JTHT LWVIEIRZ N2 7= D73, Canagargjah (2013) Té %, Canagargjah 1%
HHEOHEM TH DAY T A TOSREFHESEONDIRI L . O THdERE
L COHFEDPEDIL TR S DEL T, LiEEE L L TORGEN LT LS LR
RIEFESR, BERAXY 77 ) —2ZKRT DO TIERVOTE AN s ) E7E
TN D, EHICHEBEOIEEEDOREEEE TIERWATLHOMIZEIT 2 E&GEDOHEH O
T —4# % b LT linguafrancaEnglish, 372 HZ LT 5% & DEEE DM D J5E
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MiEZE bt EiBE LTEDLXDHDOTIERL, iz -3 (trandingual practice)

ELTHRTZELEEZBBL NS, LlFEL LTORBELHEEL LTAHRTZLICE

D, SEIEZOHO T I A NOSNREREN HIED SN D RER G b

STFETHDLENI ZEThD, ZHITBLEDOFERICE T HIGEHB I L EL L

ZTW5, T7bb THORGEOEMIICEEN R T, Hik, HiEEHEI A~
ZLTEDOULEEES LR IEE Th 5 (JFEHE 2013,3,p45)] , &\ o7

NZNZHT=D, & 0bITEIULDFEHE & DEEEOF Tl linguafrancaEnglish & L T

DEENEEN /0D, ZOTOIT THEEAEZ X% 72 8 OF B3 O3 o v B

(JEFEHCE 2013,10, p.35) | MR IN TN D, AR TIZAARANEBEBEAO LD
O THELND /4, SHAZALFERE L TBETLIZLICLY, ZRHDOEK

(ZBT D EERER 2V T,

Identity

7 a—rN b E GO TALS R R E B O P Tilin STV 25 5 E G
DEBFTOH LNHHE LT, b9 —>EiF55DA, Norton (2000) 512 & - Tk
W SAUET DNTW DO FEBEOTAT T 4T 4 Thd, TAT T 4T 4 13FEL
HEHETHLTY 7V A9)IC LD b0 T, BEFE—HEE LTRSSz, A
XYV BESBHOBEFAETSHEL L TEbLTn e, L LE S8 G0sTICE
VT Norton (2000)1% & W #E=f72 BE, T bR THZIIED X 5 fFET
HHINEVIBRE L TCT AT T 4T 4 LWVWIBEEMEN, SEEFEETAT T
4T 4 DEFREZwR L TVD, RA MEEERNRT 4 Aa—2RTH LGNS
Davies and Harre, (1990)i2 L » Tt b iz, HADHEOHRTCORY v a =7 L L
T D ER(subjectivity) IZIT VWV EBE T Norton 1L Z @ identity 2 &V oo T D, ZHL
F CHANTABFEORR 2N 2. R 572012 b A TIEEEE OS5
A BE OB IEST 2T AT T AT 4 E VI BEEE-> TRHETNL,

ERESr V=7 MBI REOSFEME L LHEEE

F &b 725D Embodied Smalltalk : #ER(A-SEE)
FLblboala=r—vayid, BOPLBRES> TS, KAOHEE, AR

PREMET 272010, I OHTF & ik (small talk) 2 F2E T2 2 L B EOHFEN R
LTW%, (Coupland, 201) L72L., FELDOHAE, a1 a=r—3 a3 LV OYIMIBRE &
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LT, ECOHFTH, A= CRl &I 5, o, BONT->Z ol b
A LARWEREFESTZEORIEE D ZENRAITER, SEAEDLTICESZ L0 b
BT, BEIG U T, REAIIZEFEEZNTLLIIZR>TWole, FEBTHLOFFED
A, REREKREVWSTZE T Tholz, & ZAM, FHMBREOIZ >N T, £z,
—HEICIEEN T2 2L ZBL T, D LTDEBERXTNT ENERI TS DL, HIED FIRY
ERZIRNBD G, BAHWIHI > TWD HFEZ > TEEBUBZ XY M D 2 L35
27,

B L BARO/NFAEIT, BRICERD LT LR ZRET 2 &, Ko TR FR&IC
FT—HEICECIRD T, FIDIIETELLEDT, RALERIGE S TR — /VEOTE 5 7273,
BRI 2 &, 2FEE £ TRV RVA, BEOF—AICHEZNT L L 9 1ch-
TWe, £72, o7 N—7TiE, IERNTHE -T2, WODOREEZ L=V T57 8,
AT G o TlESETFL RO,

[BEE1 BAO/NEELBEO/NFEDHMNENEDLY ]

TRET BT =7 NI ULTEBBO/NFAER, AAROFSL/NFR O /NFAE L AZ
e L72BS, IRABERNC /2D & T E b blddR— a2 > THEWCIRD T, BB O/NE
FFEED T v )RR — L Z2 &S, BRO/NFAETHEEAOR T Vv V)& —FEIT
NRAZMEOT, BDITBEWVIES TR—ILEZRITE > TR, Bhokos, F
— LT, NATy A=A E ST, REBRXOEOCRHES &, BAEW
ICF 2T AV, NRAFFERT D708 BUMRTHES 22, SHEEEH L7200 B
D &24T9 X 9127 o7, (2013/07/30)

FEBTHIEEBREEOTHECHD 208, ST TEAWIZKHEIDIN U TEEA

= A

MU D, BTFERARTZ IS E W Tl BARFEENOIAE D | RAIZSFEOM
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PHA TS, FEBLELAREBRATZ, Gl e D ERIE, KEEOEFLD
HAH PERIRERICE > THIED ZENRATE L, EECHFOEOSFHEZET

= A

CEICEBNEST0, BENH-TZVT 5L, BBNICRGEZ T RPN R LN,

[BEE 2 XFEEZFE-TRFELTDHAARLBBO/INFEA]

.

17 : It has just clear something, ..... like......... a.....
2Chen: 9 723°<  (2014/08/04)

Flo, BTFHRICRDLEEREHNLTCESZEIDE, BLXDEZR LD TH#x
TL %, FRIZKFIE, BIROH IR OFHE TR Y L2 > Thie, BARD/NEAE 2 A
BEO/NFELNEHET LATHET P T, BEVORERY = AF v —, KiE,
Kih L kxR PR a > CERBIEAZ X > Tz, $F, 2V, YenYulZ#Eificd b
KilzE®H, R—A 7Ly ROFEETED ERo T\, ~ddhE D SEGEIIHEET
TV, REEONFITEMF L, 9 HHHCTHRFELHEA L, fx koL Tndz

EWTIND,
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[BEE3 HEFEAFE->TR—A 7L FDFEET S ARL BBDO/INFEAE]

1~v: Do you have boyfriend?

2YenYu: (H7Fizx X <) she has boyfriend?

3YT (DR T ERND) Yes.

4~ Nah, Sana. Sana, yes.

547 NoNoNoNo

6~ No,No,ah KINFEAENF R I & LTH ATV,
7YenYu: English! (%2 9)

8 /~/L: English, oh. (%8 9)

A A e/ RV = SERIRI

10 Kili:  Did you change your boyfriend again? Changed boyfriend?
11 YenYu (%£9)

L2/ G- TE -2 T2—,

13 X (lI: Really?

14 /~Jv: No, no, no. heisnot. =\ DX 7e\ >, (2014/08/07)

REEDHEVFETIH R TH, MBEOFETEEREAZN S Z & T, FFz
LIERFEEIRD 0 2 bbb, HFENTE 20 THEHRLS, HFEIURRA TV E v ) B
INFGEOM BT D Z ENRATET,

U ED X9, NEENREEOBURWVHFLEDY 2 b oo & &I2iE, £T1EE
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REEDOTICECIRDO D Z LR ghole, £ 26, RIS T o3
ATWS ZEb o T&EI, LinL, FELHDBERREFEFEOFRAEZFF> TV

TiE, FEREOMHITLERIRR L 220, ZOBBEHOHN. bLbiFFoTnD
FEEDOHFRIC L > TELDENHY . ZOEITHS —FThrEELXLND, £DT
D, FEBIHOEEHMPEAL KO MRFILTHBELR->TS DS D,

REER O - DHFEMEH

FEHTHR, ala=r—varyOFEE LT, BORELZRIRL, FHLTW
L ZEBZVWHHEIX, REOT L ARO TR —HICHEICER Y ik ThoTz, 2D
MEOP T, BEVWRHATLIMLERS DR, SiEEfbRvala=r—vayr
IZBRRAE T, SEEOMEHANEZ 5, BAWVHFORNGELZFT I LN TERNDOT,
VIRIIZ —F DD 0T VDT, REEL WD 2Lk d, £O7w, HEEZERT D
WRECTEBAWIGNY B X DHGEEEME D K)o Thnolz,

Hll[l

[EE 4 #EToES]

1Sunny:  wait, wait, wait (M1 DA & F5 < 9)

2 Eito: oh.. (#E D /A % Fi5 = §7) monkey, monkey (laugh)
3 Sunny: So many monkey!

(2014/08/06)

'null

FERBROHE RVMEFETH-TH, HBOEMEZ 5252 4T, BEW
ERHIFH CEREEHEHAT L Z 0 0holz, FEHATE 2HFEI DT,
ELFE 1D, HERSTLEELHRVIRLIZD Lot D 8%

7

FARIZ 2D &, FEEOHEEL A, LV RCHREL EN T 2 72O RGE L

2725 TCWD, EHIZ, @FETIE, HENBAEVWOIESETHDH Z 28
44
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g L. MUEOERIZ, FEEFEAT LI ENFRERD 2 2B L T, FEEE M-
TWBZ ENGinol,

[EES5 FEEagOAL e 2—]

Q EIR-TRHTED? B TDH,

HZITX: ZA—HDE AN S =N —RIII— BTV AT>TENTH-
o=l @R EELTC—Aaple~TE-T, E-oTHIFT—, %
NTEEATTENLLZ IV DEEME>THIT T—, T, FEEIDH
SHBR— WFET—2FNTHLO 22— L T—, T—ZhziGh
TE2TINDEINDE—, TNTROLT... N THN2T,

Q: Rightrightright! £ 22> TE 9 LD FEoro7e?

ZITX: D I2oTHITNoThHNDL—

Q: Eol—, WEENGINSTZ D, o7 ?

2T

(2013/08/07)

IOA U H a—h@ LT, AR, EEE¥(EEZ TSP T K0 BRMICIEEh %
HDDHTZDIT, FEEEME I ZE DRI TH DL L ZFEHEL TWDHZ ERmnoT,
b ZEns, 78 ORGEERZ RRIRICECT 72010, #EOFEANERNC
B< KO BREFMEENRLETH DL EEZIDND, ZOZ LD, E—RHOHITNT,
HHIZEXE 5720 T2 <, LEEXA4B L T, LARMICHGEZFESE LT DOFAL
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@ Vir—
1F—28AL LW THEBORE LHEOHREDRAETF —LZ2EV, VL —%1To

oo TRTEEDTETTIERLS, AR TIToTWD [P ik LiESY] & X 2 iEEhE E

A ATz, PR UEE & X, FRAED ., 5 STBEC, FAT AL B ATe—(
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RBEO) 72 EDONR A TERICE T HEfER TH D, £/o, ZOEEL—EDT A &
TIT2> TR- TL T T, EBREDO A THIA >N TLES, £Z T, Lo
FAZIY AN L—RATEEZT5Z Lz, AGOF—LnbRELHL
T, —EDHRA Y M, EoTELHFF—L L LRAMTAZT D, 77 —IF
WsolebZDEFEESTRATET, AT HZDLTRFT AT 4 —ZITVRE - T
D, ZL T, ARV A 2 T LTROEEDEDS...EOHEVIRL T, B
SEENEVKDoT=TF—LDHHLE W) Z &Ik 5,

ASEIOIFFTORL WL, UoATAET 5L &, “rock-paper-scissors one-two three”
EHGEEL > THAZTHOTRIRNR END Z &, EFEZRDTZY | BiE D7 KA
REBRL 27 EEETRHEE LTI R b RWGHRNTEDL I L E2EX N6 T
b5hH, Flo. BREMERZLOLLAT AT AND Z & CEINEFREEH LA
BERREBEGHBEOAENRIBELDD LB bNT,

KEIIFEB 21T o T D &, FEETLRATAZ LT, Bolob— Il TES
RigERH LN, LorL, BBL TV LD b2EEERINTD 7o T, FE O
KIND->TeDT, NEFEZRDIZD, E5TNELIVESE-TIONTD T 5070 E
VR & A D&+ IR CE o T, Fio, bo LG L2V E W D RPLUTEE- T
Flehotz, FELIEWERDRWIRY BRNREFETEENR, ORI TIE T
By EEDLERY | KEE b o LHERL T, G LTEWGEZES THITF X I
DTeEWVWIRE RN D D,

Y HOIEETIX, EFLO4>DIEE 217V, [EEOMIC2EI B R (EERE TH R
BB A > ClESKRE) &2 5% 1T 72, EDOIEE S SREM N (H@iE CTh 2 958 2 LE & T
HHOT, IFEO B RERFOFEICLDERICEIVIThivE,

® FRBEEDOTRET BV 2 b bhrolzl &

EEMRDOIRET »r— bbb, TR TR, BIC SARRREM 72, |
ERZER ThhroThbil, | 0l BMEZENKT 2BELEBLEOLI 55
IRVIRIL T, FEMIC R 252 0 & LI 2 Edbinot, E7o, MAREEIIZSC-
TeXA sy RAR—=ADREE LD oTz, | URBERFHITHRERE 72, J T b—%&o
THFE Lz, | REDBRNEL . ZHLLBMEBERET LT TlEel, +Eb
LT L OIERZBHRE LOT, &R 2@ L CAMBEREAMHELZY ., £
DHEOIEFNCRWEEE H 27203252 Bbnotz, [BHREFHEEOT —2 1%, &
W ES ]

Za
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[EER I, WEEFEA~DEFX—2a U LTCY ., BEBEOREICHEETZ U A

D, LIGHISHTLDEBNREILDoTIRE bW,
SR EATIT, RO RERGERICEHEL B2 D, REICHEK AR X o0
FIZRY | o tBUOZKD S 2L b TE D, XL, BOORWELIS DD
EROM, Tho@mL L) LEoTz, | EIREDT U —hTHLRLNIEL IIZ,
O LWRF L, SlFE~OBRICEN GG b L0 LK U,

TR 26 4EBE

PRR26EE L, LT ONE TIEER 21T -7, 2L, RN EROIREISY, EL
BHRHERFFERNFRORELL . HBERT 7 14 7284, HERFOFAEIL, &
404 Cch o7z,

THEINE ¢

O BOBT—4
BEPWAILTWDLRE], REEEFZAX Y 7 THEY, BENILEST2BRRE, £<In5d
NEDX LT, BT ADGEETHEW M 2§ 5,

[5E 65555 TH M OTEE) ]

Q@ R—NEfESTZY L—F — 4

LI DAANETY Y a2 L T0E, M- AN ZOIREBOHYFHED & =
AIZEED . HaffoTn, D%k, HfHE#HL L, RHEIESEIRY, 4F—A4
1253 T L,

ZOIEENE, A= EREY L—(FRICAR— L EFEET, HLIRWEIIZED, ).
RUTZNALY L—(RRAT7y RO RYTADEIT, R—=nNZoZRNoED Y L—%T
Do )y 2AMAR—FTHY L— 2 N LHIZR > T, RO E MR — L Z R, KL
SRNVEIIZAR— N ZEATNL, ) 2TV, F—ATHWEI bDOTHD, EDIEE
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L2 N TR N EESHEEZTGETHE LAEVIRET D,
[GE 7.8 — L iEONEE)

© B % BRfE 2 47— L
ZOIEENL, BARANEBBANRE LTV —T70OxCTIiTo72, < Uakgl&, #KiC
EPNTEEICHONT, FFETHALZT D, Bl AARNTRAGE CTE NI HE
Z, ALTF—L2OBBOFELLHIZEETHHZ L THBEIE S, FHNICESE
SORMEEZ, BAEZTZEEO S biE, SPICHIG LcRa ks 25
BHED, HRADMBZTZHEORE —H LTI, F—AICRA v FBADE
A2 > TND, BT D0 & & 2 H0% 238 L7 s HIR8h & Fhi L 7=,
[BHE8HADEAWZOWTHHALTND]

=

BHDOEBOP T, FLEHbRELOFHEEHN L A oNnzoid, Rz’
—ALTholz, UTOTF—=20Q1F, BT HITERINTNDHDTH D,
[7—4>@]

Rxr  (BIEOREAYOTEZ BA72 7 5)White, yellow, black.

valro |1, BOHEE A B HA

By (PG> TVDREETALRVO T, BEITHL)

varo @, EOH!

B (ARRENAARGECTIHE L TWDDOTERIZD > TR W73,
W OITHEME L2 EAMEE LZL D I1C, SiHERH T I AT)
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FDH%, BARNDOTFELT-HIE, BEOFELT-LRHHLIE-EEAZ Y TS
ZEMWTET,

ZORD EYDOHRT, BRADFEEEZRTHZ 3o T=n, KiEaHfiET 5 2
ENTE ! W) ERENEENTZ, BRETLREWLWNLSL, VJE—FE2T5Z LT,
HEICLZHLOLDREBLALENWTWND LW BB RZ HZ LN TE T,

[7—>©]

Y : Square!

7 Square? Egg?

Y :Yes Yes

ZOENRD LD b E HEREBIELTWAZ EAB LT, &) HIEICE
WL T, BFOEWEWZ LiGES ala=r—va VY HiETH D, DlniER
BTH, WX 5 Z L THMEN ST,

@ BEOE- 1FH -

AARD/NERETIX S FEATH DN D TR Z-MIC Lz, BYOHIZE 5030
Thh, EOLIBRHBAITHATNDLDONEZEZLHABETHDH, (K)BIZIX, olf2
%%L\Am3%%¢o%LfmwmaayAwia%a%%ﬁkwozkﬁ&%:
Mo T LD THD, 2L THTE)] LI F—U—FRH Y, O
DGR b DRI [hooTz) &) Z kit b,

“ IOAG 03k

SR OEM W T-HAIL, 7= 2EE THEEBICR DS Z & 2FEDRE
THIREDDRONDL ZE(DNTRZTFEHT HON 24F4), o=H—2 1 A= T7A47
VINRERIELE L THLRUARDHY . HOOBXRXRKEHLOE L, REZNNEL
WD ERELEE R TIZT TN E W WO TE 5 L Bo7enhbThH 5,
R EMED ZE TCRENHELWVWGEATH, E9BXTOPMEDLLIRINH D,
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ZoRETORLWE, FEIFHFILETHLE V) ZEEFELTHL WL, L5
(AR AL N EBZEZ D EEHY EHRTL2SGmMCHGEICLIaIa=r—va U EK
LIENTELLEE SN THLD, AIHFILBETEA ZHRT 5L 20LFE L
MDTX D, JaETlE(five times four=twenty) H AGE TIZ(TMT 2 LA LW ) 720 |
SECIEHRBENEY TnE, ATEFIXELL L 5x4=20Th 5, EEICHREV D
Mol b TN THMAT L L EEDORENGFL T e, AV ONEMHKT 2 L EITR
LW EM T, AMRTEL TV LD RIERRRFEITEEN 2o T,

LML, FEBTEBEFCHENFER DT LB & - THEREFETFE L TND
BEAFGETHE I LI, SENLonh LHFETE/RL L HHOAEKBICH
fRCEDZ & HEBRTE T EDRFRETE 72D TIXA D,

G ER2EE D TR ET O 27 RInbbholmZ b
DLTFOF—2@~®l%. FEbT-b~DT o — R hbbhol-Za2FE L0
DThbH,

[7—#@]

HARANDLZDOFD, 7L Ry 70 ) SEREWENL T, “Friend heart...?” &
Vo 72 b, “Oh, friendship?” & IE LWHEEIZE WX Tz, 20O &%, EL
WEHEZFEIRS THOHEFIUEDLEWHI Z L, 5T 2L T, HOOEHRE LTAER
TLAHZ %, o TR LI TINTHKRELE -T2,

(7 — 2534 @]
[efzahd L Eic, TELWEGE) ZEM L GGES R IEWIT2n v ) Bl
Y

IO ETh, | EVOEMIZRL T, MERTIEZRL, RYITHETH L 720D
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TEROTNERFTHEET DL EZTEMRT L0, FLFES TREN R RDOT, 2L
KERIZEEE D, | EEEFEL TWIRED W,

ZOT=En0, Aala=br—va YAHERBHEIELDOITE, LT HRESCA
DBTLHEEY, FFIZTFEBIZEST2)EFEO TR ET R 27 OGN B S,
NA s NR—/VOIFBID XD NTEEEMN LI, 4F& 2 L L T 5720 TEHE
RLZENEEN., FEBTEHOZDBRDIEHNBIERICR T2 L broT,

[7—4#®]

SEEOT U — F T, EEEEEGT 2L T FELTHEEL, B Y —
LKW VD bDONRENoT-, DR, XL, non-English native speaker & ™
EENVED D ZEEENTRMETEE/E S,

[7—4®]
EEIANE, BIRROALZIA TW T Ebeb b IEIRICIT. HARDERET,
bl L) ERERE KD - T,

Rk 274 EE

RR2THEFE L, L FONE CIE#I 21T o712, BEiE, \E/ RO E18%, [H
SNEPFEERFERNFALOIREION, EEERT 7 1 724, IRERFOF4E104
HEta04 TH o7z,
ISENNE -
@

171

SREREL Y A

HE/NFROREZXFRIT, EEBNTHEX 2527 L—X%2FE L, &b h
X, D EBIHEX DRFERBLE NI LD, VOB EICRE e TH
WEZ LY, BERERGELIZY L, —4ABaTI A TV,

EoTT IR D KB
What’s your name?
My nameis ~.
Nice to meet you.
How are you?
I'm in the 6" grade.




How about you?

(TEEy Il 2 2 K8
How about this?
Look at me.
Please say it again?
Good idea.
Let’s play ~.

[BHlh D & =12z 2KB1])
| had a happy time with you.
Please come to Meisa again.
| hope to meet you again.
Did you have a happy time?
Where do you want to go on the 92
See you again on the 9™

[ Dftho S T 2 53K B ]
What sport do you like the best?
What’s your hobby?

Doyou like ~?

Canyou ~?

@ B RER

AEEIT, FRBEICERBZHSSE, HFEHET HICERZLDOLIICLE, T,
3I~ANBDITN—T%2EY | BBEDOREDARINEINI-ALEZYICHE L, &8

DOWEMNBIFETH L3I, PHENFROTFELTZHIER L7 V—TOREBIREDA

A2 FFOY, SEREEA~RNZ LTz,
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BEOREIL, WRE/NFROWENFS LEBRYICHEZRLTHD K I Ko7,
BERIE, I=ERFEL vy AV TERAM LT Y v R ERZRL, HERBMZLZY,
HERBOELRIZD, EoFERLEEZZWLIZD LTWELREL W, /2, A
BOWREBNRS LarE=BIZEVORIT H2H2T-0., 85Ky 7 Oi=l=H05,
FIEBFRWVICENLTHIT TV T5 80 botkrb AL,

[GE 1LH Ry 7 O TH 2 FGETHII L T 281]

@EBEART T ATICEDTA AT LAY
1ODEDEHFNREPNTWVDOIEN—ANOE VIR, YT &2 LT,
B > 727572 & “My number is 8. It’s red.” & #GETInx, B LRI UA, R UETZH-
TWHIREE AANEL, INV—T%2EDEVIIEHTH -7,

[BE 123GE TV v 7]

[BH 1305 OF 52 555 TR A D8]

66



D URERIE Do 73, BEBRE SN2 £ 5 T < ORERNEE TR LA T
oo BODITN—T%ET, LW HMEZER LTI LT, ERIEDEEDZ ENT
XX HITEL B,

[(BEE 14T NV—T%E0, AT —Y E~BEFE o8k 1]

TD%, FT—AIThHh0I, HERT 7 4 TIZE o THEREINTEEFEERTIES T
WTEBN 2 T o0, ARSI — RIZiE, FEREDBARE THEEREIPNTWNDH D,
PERFECTHE NN TV LG IIEBORENKGE TR TZInZ, AKGETHTFRENIN
TV LHEITHARDRENIGE THFELBATNLODARL— Mol

ZLT, ROLET, ZV—7R2ETHREZMITIZD, BIF7Z0 Lrs, HTFoORE
FERIE TV oTe, ZORE, #ENETO EDFDTERE BN S B ORGEN LI
272572, FEBTBITH > TV D HEEZ e RKBRIZHE > TR fHLA Tz,

@ BT

ZOIEETIE, BARDIEHEOLH A TEFETE 9 F 95 D0, BIEOREDLFIZ D
BHFTTEIELONE#HZ HoTo, ADWIE, HEREE 7203 5 A [E O F 552 Bk
R0, Mol 352 ETBAEVDONPNPDY ZHEHTN ZETHD,

[BR ISHBEDORAEICHARETHOHN T 25V 28 A % 5]
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FTE. BBOREICAATZZFNTS bV, AADREN “What’s your name? & [# <,
ZL T, BBORENOARIZHE, WX T TARETZTRAT S, LT, bl
DARNE~TT, | W), BARBETOHCHRITOS W EH A, W8 LEREIT-
oo BEEOWEN, HAETE I ZENTE LI —ABMAZDIET. £7259
CEMTERLEZFHIEATVWDIRTERDLZ LN TE T,

[BE 165 0ORENENZHAETOH RN OF V]

ZD%., AARDORENREOAFTIZRICEE, U Iy F~(lLiE~TT)]
EWVWHHEFECTOHCHITDE WA 2T,

BE. BAROZNZNOREN, FFEDAOFFEICHN, SEOBH LAIRHEL

HIEE) T —3&

WEEEFE LT, LRIBETHRENZ N LR DT,

T—H2DiE, BRDOTELDREEDFEHIZ, HAGBTOHORNDOE VT EHZ
TWLHED LD TH D, BEBEDFELDAHENZ T THENTHITDHE, RAIT
T EB T HOBMRIZZE LN R BTz,
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Lx)H7z:o0, (BEOTELDOARTEZKYIKLE D)
Ra v BEUTHSOARTIZ A2 ) TEHEZ BT,
Lo 2F0, MHTIZLTIE, 9 FW,

Rar ARDOFELERSD D,

L X 97200, 0o, (BEDFELDARTZMEY KT, VRADAHTIXoo(EDFE D
FOLAANTYT, LE>THT,

2 g v A&, 00T,

&t & : OK! Good job!

3 BT, 0o TY, (BN HODARIEZE 27, )
Lo ({AFELRENRD)T I !

EHE ({TF%E L7es 5)O0h, good job!

ZH7 IV HARGETE X Th,

Rav: CAOEHERRBEL, BLEOITEKD,

LE o7t BAGELMEDRWA, AELRBOTFEHO4HTEMRY KL, Fx
MIN2D | GEL2NTED LCWe, £o72id,. BAGETIEH D2, RIS RS % L,
EHEITME—RFEEZE-> THELZ LT, ZORY Y O TlE, HEICHGELH
YGEIIA N o T, FEBRLDORWERPELS EonTIZroTo LK U,
BIEOREIL, BOOARTEMELMEIND Z LT, HPICHEKEL R L, KEEOHY
(CHIA EIZED A TV, Z0H S, AADTFELNESOARTZ TEFETERD
EOICHEWZAIa=r—va 2RV RR6, BLEDITFEHTHZ LN TET,

o> 7 —7"TH, “Repeat after me.”“Good job!” “What’s your name?” “Japanese?” 73 &
DFFEZFEMANMEN, AWK EZFf o Talia=lr—a a2 b2 R TE,
ZOBHDIEFEIHTEH, BADRENBS O TLESZBICITAAETIZARL, “I'm
sorry.” L EVA VY, BEEEASOESUEII > TV e, B OREREE NMCE X720, 5
FELANDEFEICHIO TNV TR BRA B L T, BUORERENGFONIIEH TH

272,
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OFV VNI A XEESD

(FVOF NI YA XEDAHD] EWVIEMT, FRICEDETELIKE
BT HRBNEEI AT o7, ZA—7TIEBT22 L e, ZORTEHEEBHEZITO Z
& Bk U CRZERB 25T LT,

FHE OB T, MR UNEE S72DlX, LTO 258 Th D,
(1) =2 %A RO

BEHZOWTIE, ARORES, BBORBEIZHE LADH 5 ih 218 5508 U%EIT
rolz, I T, BIEBIEDLROM Y BWIZHEBO/NEERBWTH S BRI
WTEHR, WONDT =AY o TEBT ST, ZOFRNP6T =X [LUELHZH
RN DT == T THD, [BEHFAMEZVA) B P4 X2 LT
Tetfew, @ L7c, AW TW S a5 2 & T, BEN O & BEVWAHA T
XX LT,

Q) FV DFAT I YA ReE R BT

X DORRIIRELEOD, Z20%, WERY [F)OF s g %o A
91 LEbNTH, HELWEAS LW, FLTERLIBELELZ L o7, 1E
STEHET, BZ O a2 RY LIZTEIC, SEEORHEMz 72t 0%H
L,

[58H 178 & 1 — R Ofi]
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[5E 184 7 )V — 712l LI-8 % 7 — F]

WEIX, TOFEAZEVIC, BFETalia=r—al 3Ny, AV vz’
P A XEAED Z KTV,

SEIORFEOHF TOEEHIL, HEDNAETLAAO= 7 4 XICHTEHE %
ANVEZ T, BEIN—TOF VTN P A X% D2 5L 0D ThHhoTz, H
UIRAZ RERND, FEET—2TO0FBE LB L, LOBENDLNLFEELK
J—=7IZWE LT, BELAWIEEIZ A ¥ — b X7z,

[FH190— FE2BIZHE 2 E X TV DHHET]

5

il

\

HITN—TOAE R THDL e, —ERMIGELEN RN, COEE & —FIAT
I ROR=KNZED LT D0 EZ, LA D LN TE TV,

FV TN T FH A ZIPHRERD & —FEICFEEZ DT RR HHE 28D 5%
H.Z 7z, “Right! Left!”“Jump! Jump!”72 &' EFEIZEGHOE T 2 5 9578 2 SR I -
Tz,

BBICE T N—T ORERZ TSN, BORRETEs7ic bbb b7, Eosn—
THA VTNV DOT I PP A REZREEHTENTELILIZLY . ZOEEE,
ERRAI 2=r—2alZRTIEDOTELLDESTLEBZBND,
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[BE 200l CT, B N—TDA ) PF Nz s WA e

© FRTEED IR EN L Dol 2 L
(PRl 27 WET v — MER]

REOT o r— MMk D &, e SAEGEZE-TIFENL, BEMIr. 74 A7
A 7. HHEERE, > AONAICEh -7, BAMICZOFATED LD Rk z -
TNz Z &, UTOX O RIEEFETH DL Z ENmnhoT,

[7—#®]

ZORREHD L TEBHNAT 12 =R L v A TEH LERI(H WV ED
(Hello, Nice to meet you, See you again), &\ -3 % (Good, OK, Nice, Good idea). &
(What’s your name? , What Japanese food do you like? , How old are you? , What game do you
like? , Toilet? OK? , What’s your hobby? , How about this? , Are you happy? , What sport do
you like?), HiFED A (first, change, gesture, enjoy, you, catch, making group, original, music,
dance, numbers, bathroom), % Of(Yes? No?, Thank you, Let’s go, Look at me, I’'m sorry, It
was fun, 'm in the 6" grade.)) Z i > TV B WREN L > 72 L 1K L D, BRI E R
RONWOHIZITELHOD, RPUTISCTEMAZ L7720 BELZY T 58N EF
7R E DT T,

72



HARANZL BV RTT DEFEE

AVRTTOFELNEZD [HFE] LiX

20W3FED%, FUIH AR T O L VT v THIZ & 5H“Yoshimasa School” & Y 9 /NER
CTHAGEHE L BB BE LT 2R T 7 4 TIEBNVEAT o 7, RADSEHNLTZF4LIE, NGO
FURDB AR T T 4 7 OMEORNT Z21To T AH 720, Bo -2 H725i%, BAANICK
STHEFBABTEZITTND, ZDD, ARLD RV T OFETITOA TN D U~
H7Z 7 LCOMEOFREHRELZERERL, HEBGZLA, MR TE52L
eV B, 24528 & L

[5E 2L = O 1]

—

L” i
Y ie

a2 To TV,

L DBERHIT R T DRERED 7 A —VFEEE S TREEIT O I, 1ZE ALK
REIBRITRNE I o, BAADBRT VT 4 TIHEHICZML T ND Z & T,
FRE LY AARED BT 51 b DI B Z WV, LB BMOHBIEEE L T,

[7—#@]
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B NER DT E B T2 B, PRV CHRFEE L5720 . MR L7=0 358
SNIHDHATT D,

A= HRNICATITIE, Z2<R0WTERRHV ET, LrL, FTIER<Hh F
Tho FEELAFERELELTVWDOIANRSLZ e, B2< DV EFHEAL, ARADR
TUT AT RNRWE &[T, BRI T ORENNDVICHEEOREL LET,
il THFELLBIT, 5D EFETT LR, TiE. BARADLED 5558
DA A =1L 2

A= ALY ET, WED EFRADBEZ TN TR E, A TIE W
ENRZNDT,

WD RO T OFEBEE, HEEE AR LS L EF T2,
R—HARGEZ L BNET,

BLZERuL, 722 L BnE T,

A=, BARARZ WL, BAGEEZMES ZENZ0NHTT, HAALE
AT NI L, AAGEEEE L7230 £,

T—=2OIE, BBHELTZAA N7 7 IV —DFEH &L DRFEZ,

[7—»©]
Okuyama : Which language do you think is more difficult for you to study, Japanese or
English?
Ra : It’s easy for me to study both of them.
Okuyama : How do you improve your Japanese?
Ra : | must study Japanese.
Okuyama : Do you have alot of chances to speak Japanese with the Japanese?
Ra: Yes, of course.
Okuyama : How long have you studies English?
Ra : | have studied English for two years.
Okuyama : Only for two years?
Ra: Yes. About Japanese, for two years, too.
Okuyama : Wow...which language do you want to use with me, Japanese or English?

Ra: About you, | want to use Japanese. For my future, | will use English.

Okuyama: Why?
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Ra: Because | can speak with Thailand people, al countries. If | have some money,| will
go to other countries and use English,not Japanese. If | go to Japan, | will use Japanese.
But if I go to Korea or America, I can’t use Japanese.

Okuyama: But | can speak two languages.

Ra: But you are Japanese. S0 | use Japanese.

rOTF—=E200, BURTTOFELTELRIROILESIEIIIEGETHDH Z L 2B
fEL TR, XAT 47 &IF, ZOFHEEHEHALIZIZIBRNEZEZTNDL I LRD
Mo, V7T ADFEFEORMOANNE R2BZITELEDRNEL D THD, LarL,
Saa T oM OEEMEZ PR L, REEESOLENE I L TS BT
FEICR A TS,

HURTT OFRIE, FEHEELMIN A4 THEET8RET, BRL T
T, ERICFEHELZENTERY, BHRHELEWV I bOIFAR<, ML THIEHD
bEENLEELIIEARN., ARG ITESERDRIZo T,

[5G 235 FEDREDERT]

IV RDT DEBEBS TR OV EELB CLER 3HOOER

BURCT OFEST=HiX, WObLEE T T, KEMMRICELT, B R&EZ
L, BARFELEB O RE LR Lo, T—FICbbHD LI, FRAMMToTHDE
HEEL D BARGEDIZ ) DB TWAHIREZ T2, HlZ, BRANDRT 7
4 Tlebb, FRELVASORERETHL AAELHAOND, BAXTZWEWNIIED
SERIIC S h o 12,

L)L, X THWDOIEFRCHARANRDIL, ZOHREOZIMIEAS D D, HARD
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WEBBEDOE U N ERDZLRHDHIESLIDEFITEZ RN LA T L,

AR TT TOH, — ANOFDOFIZHEREICH D BIRENIFOCH SNz, BE 5
INFRE2FETE ST LS, ZDHOFI1E, BIRIZWLS Db O AARGEDOHEZ FH XI5
Wiz, Ty o Tkl . sy o B0 T£5) b, RFEDHOF
NES AARGEORGEZFICHL T, 120w, EF ! cFz#idl, 0%
OFR NEHI L) LFNWLE, ZOHEIIAS B LIV OHFETHD Z LI
KOV, iR, OBARART 7 4 7 & —FEICREREREZ LT D & X2, K
FHEORET NEOIL] EWVWIHGEBEEZHZX L LFHEL W LRV LG TH
o TORIZFE LIEHEEZ I -ZRATES Z &L LT, 2L T, ORI
BOFIT T LFENT, FAMCFEZELHB L TEZ0E R T, FAUTWE L 2o 7,
R UT 4 TIHRBOZKIOFIZ, +-EH7bITiE, —RBWoMAmE 5 2 TiTn
RN WnWIN— LB, TOEEIL, <HIZR-oTLEINLIEZEIT
L, ZO%LEDOEOFIIARBOREALEFENTIFLZLET Z L2000
STeDT, BT TRRETEL V] LB ThHDEDITTE, ZOBOFIXHIRTE, EL
ZOCRDTENLHDE L > TEST ST, FAUE, [BRD720OFTE) L LT,
ZDHOFPFETITRWARGE L —Emfio TN ENE LroTe, Tk
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English as Lingua Franca and East Asian Young Learners

This innovative volume presents the provision of transborder spaces and
authentic language activities appear to encourage LFE use and that these
lingua franca experiences help to develop and maintain motivation in
young learners. Multiple approaches in data analysis were used in a series
of projectsinvolving Asian elementary school children as well as university
faculty, in-service teachers, and volunteer teachers from various Asian,
European, North American, and Central American countries. The data were
anayzed through dialogue among the researchers as well as between the
researchers and participating children. The results of this project seemto
point toward the critical role of the development of alingua franca
user-identity in enhancing sustained language learning. The authors
gratefully acknowledge Professor Katherine Davis for her constructive
advices.
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